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ABSTRACT
National School Resource Officer Appreciation Day, established m 2022 and celebrated

on February 15th, provides a focal point for explorng the role of School Resource Officers

(SROs) m Midwestem school districts. Through quahitative research mvolving mterviews with
10 admunistrators, this study exanined how districts decide to add, elmunate, or mamtam SROs.
Tnangulated data, including interviews and policy reviews, offered comprehensive msights into
the decision-making processes and key factors mvolved. Findmgs revealed the sigmificant
mfluence of student safety, emotional tnggers, and budget considerations on adnumstrators'
choices regarding SRO presence. Utilizing the constant comparative method, data analysis
identified distmet categones, enhancmg our understandmg of influencing factors. This study
contributes valuable msights mto the changmg aspects surounding SROs in Midwestern school
districts, emphasizing the importance of future research-informed decision-making.

Keywords
Arrest rates, distnict adnumistrators, high school students, mental health, qualitative narrative,

school resource officers, suspension, and expulsion
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CHAPTER 1

INTRODUCTION

This quahtative narrative study described how Midwestern school district ad mimstrators
decided how to add, ehnunate, or mamtam school resource officers (SROs). The researcher of
the study explamed the listory of SROs, participants’ position descriptions, and theones for
utihzing SRO services i schools. The research mcluded enrollment, arrest and cnime, and
mental health data from the schools and districts, and the perspectives of school distnict
adnumistrators. This study is cntical because it affects school principals, commumnities, school
safety procedures, students, staff, and students’ fanmhes.

The SRO profession started in Flint, Michigan m the 1950s to help formmlate meanmgful
connections between the police and local youth and to nuninuze cnimmal activities (Scherer,
2022). Smmlarly, throughout the years, police and school ad numistration worked together to
establish programs such as Drug Abuse Resistance Education (DARE) and Gang Resistance
Education and Trammg (GREAT) for officers to aid in the fight agamst drugs and gang
affiliations (Palumbo & Ferguson, 1995). In the past 20 years, an mcrease m school shootmgs,
police brutahty aganst Black victims, and mjured students on school grounds changed the roles
of SROs, mfluencing district adnumstrators’ decisions to add, mamtam, or ehinunate SROs
(Katstyannis et al | 2023). There have been events on the side of school admmistrators that
justified mamtammg or ebminatmg SROs in creating safe educational environments. School
admunistrators have mamtamed SROs m their school location and will contmue based on the
safety of their entire communities. The researcher has mcorporated current news segments to

help understand SROs” abilities to create safe adolescent environments.



One specific SRO took a different approach m theiwr schools by not wearing a uniform
and exchanging it for a bowtie, dress shirt, and pants for lus job. Thus person was one of 12
SROs m a Midwestern urban school district. The SRO was enthusiastic about their job and
prided themselves on decreased student discipline referrals to the police (Kaplan, 2022). In 2016,
700 student disciplne referrals were confirmed m the district, and in the 2021 to 2022 school
year, only 50 were referred (Kaplan, 2022). Smee workmg m the high school, this SRO has acted
m other roles, sometimes functioning as a social worker, mentor, pnincipal, and teacher because
the students come to him m their time of need (Kaplan, 2022).

Durmng a fall 2022 football game m the same distnict, the SRO’s development of trust
with students paid off. The students attendmng the game confided i the SRO that a rival school
was there to settle a dispute (Kaplan, 2022). The SRO went to a student’s car and the situation
quickly escalated when the SRO noticed the unlocked car contamed two loaded pistols (Kaplan).
This story 15 an example of how SROs may be mamtamed m schools because of the trust they
build with students, which can de-escalate situations that otherwise could become hornific.

On the other hand, highly publicized deaths that involved Black men and police, such as
George Floyd, have caused people m other school distnicts to start petitions and successfully
elimmate SROs (Steward, 2021). Floyd was an unarmed Black male arrested and killed by White
police officers who were charged and later found gwilty by a court of law, sentenced for charges
of unreasonable force, aiding and abetting, and second-degree manslaughter (Office of Public
Affairs, 2022). The death caused outrage among protestors, who took to the streets to voice their

anger about police targeting the disproportionate treatment of Black people (Taylor, 2021).



Background

In this section, the researcher provided a comprehensive overview of three critical
aspects: the school-to-prison pipeline, zero-tolerance policies, and disproportionate discipline. To
support the analysis and enhance the readers’ understandng, this section incorporated figures
and tables from various reputable sources, offering data that remforce the categonies. By delving
mto these topics and exanuning the evidence, the researcher aimed to explam the factors
contributing to the phenomenon and understand why Midwestern school district administrators
decide how to add, elimimate, or mamtam SROs.
School to Prison Pipeline

President Richard Nxon mspired the school-to-prison pipeline in a listorical attempt to
combat the war on drugs i the 1970s (Person, 2020). A&E Television Networks (2017)
presented an episode that suggested President Nxon had ulterior motives durmg the 70s by
associatmg drug use with Black people. The History Channel (2017) specifically aimed to
provide the way Noton demonized these commumnities and exploited public opinion agamst them
Figure 1 1s a summation of data on President Nxon’s commencement of the war on drugs.
Nixon’s policies distnbuted nullions of dollars mto the drug war, which supported mcreased
policing across Amenca (Person, 2020). Rapidly increasmg arrest rates disproportionately
affected Afnican-Amencan males (Person, 2020). Figure 1 provides a visual representation of

President Nxon’s War on Drugs’ impact on Amenca’s offenders.



Figure 1

Incarcerated Americans Affected by President Nixon's War on Drugs

INCARCERATED AMERICANS
AS A PERCENTAGE OF POPULATION
1920-2008

1984: SENTERNCING
REFORM ACT [(SRA} -

| | I |
1971: RICHARD M.
NIXON DECLARES
"WAR ON DRUGS"

Note: President Nixon's War on Drugs implemented in 1970 shows a rapid increase in arresis.
Figure 1 adapted from Wikipedia. Creative Commons Attribution-Share Alike 3.0 License.
(2023).

Simularly, a study showed Black males with previous trauma and exposure to the crinunal
Justice system were more likely to be mncarcerated than those who did not have those expenences
(Jaggi et al | 2016). The results of this study showed the detnments of the school-to-prison
pipeline.
Zero Tolerance Policies

In the 1980s, President Ronald Regan and Furst Lady Nancy Regan took Nixon’s War on

Drugs a step further. They created the Just Say No anti-drug campaign, which included zero-
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tolerance policies mn school discipline, exacerbating the school expulsion problem (Person,
2020). Researchers (Skiba, 2004) found that the policy had not improved student conduct
decades after implementing zero-tolerance policies. Relatedly, school-aged children expenienced
astonishing arrest rates (Skiba, 2004). By 1997, 90% of U.S. schools had admmistered zero-
tolerance pohicies m their leammng environments (Heitzeg, 2014).

Decades later m 2015, 36,000 students in a Midwestem state under the age of 8 were
suspended mn one academic year (Marrero, 2021). State Senator Peggy Lehner saw the statistics
and worked to establish Senate Bill 246, which was enacted mto law. Senate Bill 246 protects
pre-kindergarten through third-grade students from out-of-school suspensions and expulsions
(Marrero, 2021). Although Senator Lehner’s effort should be commended as 1t curtailed arrests
for many elementary students, it did not abolish zero-tolerance policies across the state. Data
show that zero-tolerance policies disproportionately affected Black students (Skiba, 2004).
Disproportionate Discipline

Disproportionate disciplinary practices were evident i the 2009 to 2010 school year in a
large city m the Midwest wherem 648 students were arrested, of whom 552 were Black (Celeste,
2013). In 2021, the United States Education Department (2021) shared that i the 2017 to 2018
school year, 15% of Black students enrolled in schools represented 38% of out-of-school
suspensions. Those figures were compared to White students who constituted 45% of enrollment

and expenienced arrest rates of 34% (USED, 2021) (see Figure 2).



Figure 2
2017-2018 U.S. Student Enrollment, Referrals to Law Enforcement, and School Arrests

0.4% In 2017-18, Black students

0.4% _ 0.9%
T e g
- [E—— accounted for 28.7% of all
™ =g . -

students referred to law
enforcement and 31.6% of all
students arrested at school or
during a school-related
activity—twice their share of
total student enrollment of
15.1%.

Similar patterns of disparities
were observed for Black
students served under IDEA
who accounted for 2.3% of
total student enrollment, but
8.4% of students referred to
law enforcement and 9.1% of

Enrollment Referrals to Law School Arrests
Enforcement students who were arrested.
W Black B White
1 Hispanic or Lating m Asian
B American Indian or Alaska MNative H Two or More Races

W Mative Hawallan or Pacific Islander

Note. Black student enrollment 1s 15.1% and Black student school arrests are 31_6%.

https://ocrdata ed pov/estimations/2017-2018.

Black students face tougher penalties for similar behavioral infractions and are three
times more hkely to be suspended or expelled than their White peers, which mcreases the
likelihood of incarceration m the followmg year (Hawkes, 2015). Tables 1, 2, and 3 show the
2017 to 2018 demographic enrollment data breakdown, mecludmg 50 states compared to Ohio.
These 2017 to 2018 U S. Department of Education tables show the enrollment and gender rates
for the United States and Ohio. Although Black student enrollment rates were lower than for

white students, the arrest rates were higher, as shown m Figure 2.


https://ocrdata.ed.gov/estimations/2017-2018

Table 1

2017 to 2018 High School Student Enrollment Rates

50 States Compared to Olrio
20172018 Total Black or African White Studants Fammbar of
School Data Amnerican Stadants Schocls
Humber Parcantage Hamber Parcentage Mumbar Pomantage
50 Seaxtns, the
Diistrict of
Coharhia, and 50,992,024 100.00 7,696,501 1510 2006313 4730 97,632
Puario Bico
Chiio 1,732.830 100.00 281934 1630 1,218,547 7030 3,593

Note. Adapted from Office for Crvil Rights: U.S. Department of Education, June 2021.

https://’www2ledloove/about/offices/list/ocr/imdex html

Table 2

2017 to 2018 Percentage Rates of High School Black or African American Males
2017 to 2018 Ohio Percentage

2017-2018 Total of Males Black or African American
School Data
Number Percentage MNumber Percentage
50 States,
the District of
Columbia, and Puerto 26,171,327 51.40 3,933,157 7.70
Fico
Ohio 893,371 51.60 144 487 8.30

Note. Adapted from Office for Cival Rights: U5 Department of Education. (June 2021}



https://www2ledlgove/about/offices/list/ocr/index.html
https://www2.ed.gov/about/offices/list/ocr/index/html

Table 3

2017 to 2018 Percentage Rates of High School White Males

2017 - 2018 Total of Males White Males
School Data

Number Percentage KNumber Percentage

50 States, the

District of

Columbia, and 24,171,327 51.40 12449001 2440
Puerto Bico

Dhio 893371 51.60 630,976 36.40

Note. Adapted from Office for Civil Rights: U5, Department af Education. US Department of Education (ED). (2021, June).

-, o) /
Table 4

2017 to 2018 Percentage Rates of High School Black or African American Females

2017 -2018 Total of Black or
School Data Females African
American
Females
Number Percentage Number Percentage
50 States, the 50,922,024 48.60 3,7663.344 740
District of
Columbia,
and Puerto
Rico
Ohio 1.732.939 48.40 239 568 48.40
50 States, the 50,922,024 48 .60 3,7663.344 740
District of
Columbia,
and Puerto
Rico
Ohio 1,732,939 48.40 239 568 48.40

Note. Adapted from Office for Civil Rights: U.S. Department of Education. US Department of

Education (ED). (2021, June). https://www?2_ed_gsov/about/offices/hist/ocr/mdex_html



https://www2.ed.gov/about/offices/list/ocr/index.html
https://www2.ed.gov/about/offices/list/ocr/index.html

Table 5

2017 to 2018 Percentage Rates of High School White Females

2017 to 2018 Olio Percentage
Total of White
Females Females
Number Percentage Percentage
Number
50 States, the 50922024 4860 11,646,412 2290
Dhstrict of
Columbia, and
Puerto Rico
Ohio 1,732 939 4840 587,971 33.90

Note. Adapted from Office for Civil Rights: U.S. Department of Education. US Department of

Education (ED). (2021, June). https://www?2 ed gov/about/offices/list/ocr/mdex html

Table 6

2017 to 2018 High School Number of Arrests per Categorical Violation

Threats of

Physical . Threats
Robbery popbery Phvsical Amackor DPhyscal e PRVl Car poscasipg
Rape or 5 i Robbery  witha - Amack  Fightwith  Amack Phvsical with a Phiysical ofa Number
The States Yttempted Jrp— with a Firearm orFight aFirearm  without Attack Fi Artack  Firearmor  of
Rape . Weapon ar Wen witha or a with URMIL githout  Explosive Schools
. apon . . . a or :
Explosive Weapon  Explosive  Weapon Weapon  Explosive a Deewice
Device Wear
50 States,
the
Distm
of
and GB35 13,114 50 283 16,480 2178 1217 B44435 15577 5676 205,028 6,786 87,632
Pugerto
Rico
Ohig il 623 0 1 T80 323 4 37,048 504 120 5717 177 3,583

Note. Adapted from Office for Civil Rights: U.S. Department of Education. June_, 2021.

https/'www?2_ed soviabout/offices/hist/ocr/index_html



https://www2.ed.gov/about/offices/list/ocr/index.html
https://www2.ed.gov/about/offices/list/ocr/index.html

Table 6 shows student arrest violations, demonstratng that most violations consisted of
physical attacks or fights without a weapon (U.S. Department of Education, 2019). Although the
numbers were high  the histonical category of physical attack without a weapon or fighting
consisted of vanous motives, mcludmmg students defending themselves from mcidents such as
bullying, physical aggression m thewr homes, or attacks from jealous classmates. Table 7 shows
the highest student discipline rates for each category of the United States for the 2017 to 2018
school year, from kindergarten through high school.

Table 7

2017 to 2018 High School Students Disciplinary Action Rates

Out  Of Schoal d —+ Expulsions —
Total
Total
Cme or Mare Mare With Without Schoal
Characteristics In-Schoal Total Only than. Al Educational Educational To Faelated
Pumichment } COme Ome Expulsiors  Tolermance . j Law
Suspensions . Services Services
A ndet
Sex
Male* 021 105 G681 418 163 0.9 04 013 0.05 1] 015
Female 003 327 il 2 Lol 011 0ol 0.0 0.02 028 0.07
Race/ethmicity
by zex
Minlg*
White 023 507 506 331 175 012 04 018 0.05 051 011
Black* 050 1331 1576 8.461 115 0.66 0.05 03 012 1.08 0.28
Famaje*
White 003 227 162 112 048 0.07 0ol 005 0.02 020 04
Black* o7 1.69 ET1 517 X 031 0.02 026 0.05 05w 018
Stndents with
Sex
Male* 021 959 1066 593 473 0.39 0.05 033 0.05 102 0.4
Female 0a7 520 531 315 07 0.18 0.02 018 0.02 054 0.13
Rocelethricity
White 020 124 730 430 300 0.4 04 020 04 073 015
Black* k] 1330 124 941 .03 0.72 0.05 065 0.07 1.61 041
Race/ethmicity
by zex
Minlg*
White 024 BBD Q11 53  3ES 031 0.05 025 0.05 0Ee 0.19
Black* 041 1543 0B 1037 1049 0.83 0.05 075 0.08 183 045
Famaje*
White 0a7 411 i’ 2143 1.35 012 0.02 010 0.02 042 .09
Black* 013 1051 1357 750 608 049 0.03 045 04 118 031
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Out  Of Schoal — - Expulsions —
Total
Total
Ome or More hore Undex With Withonat Referal Schoal
- Corpoml Omnly Al Zero- i i To
Characteristics . In-School Tatal than . Edocations]l — Edncationsl Felated
Pumishment . Ome One Expulsions  Tolerance Services Services Law
Policies Enfiorcement

All Students
Sax

Male* 0.1z 705 681 418 263 [ 04 023 00§ 0.61 015
Female 0.05 3 il 200 1.01 0.11 001 009 002 028 007
Race'ethmicity
by sex
mi

White 025 6.07 506 331 175 0z 04 018 005 0.51 011
Black* 0.50 1331 1576 8.61 715 0.66 005 054 012 108 028
Famale*

White 0.05 217 168 122 048 0.7 001 00§ 002 020 004
Black* 0.17 7.68 BT 527 iy 0.31 0.0z 028 00§ 059 018
Stodents with
Disabiliti
Sax

Male* 0.1z 9.50 1066 593 473 039 005 033 00§ 10z 024
Female 0.07 510 532 325 207 0.18 0.0z 018 002 054 013
Raceletimicity

White 0.20 T4 730 430 3.00 0.24 04 020 004 073 015
Black* 032 13.80 1844 941 2.03 0.72 005 065 007 141 041
Race'ethmicity
by sex
mi

White 0.26 B8.80 11 526 385 0.31 005 025 005 0.Ee 019

Black* 041 1543 2085 1037 1049 0.83 008 075 .08 1E3 048
Famale*

White 0.07 411 iTE 243 135 012 0.0z 010 002 042 009

Black* 0.15 1051 1357 7.50 6.08 049 003 045 004 118 031

Note. *Indicates majonty discipline achions in each category. Adapted from Office for Civil Rights: U5, Department of Education. US

Department of Education (ED). (Prepared 2022, March). hitps://wwrw? ed eov/zbout/offices liztiocy index html

As the data confirmed, each category of student disciphnary action resulted i Black
males bemng the most disciplined. Specifically, Black male students with disabilities were handed
the most out-of-school suspensions (USDE, 2022).

Tables 8 and 9 provide data regarding the referral of students to SROs and the

companson of disciplinary actions between Black male and White male students m public

11
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elementary and secondary schools. The tables highlight percentages that are of sigmificant
mterest m understanding the dispanties in these areas. The first table presents the percentages of

students referred to SROs, offerng msights mto the overall trends i student mteractions with
SROs withn educational settmgs i seven randomly selected states. The second table represents
the same seven states between Black male and White male students i terms of disciplinary
actions within the same 2017-2018 educational schools.

Table 8

Example of Seven States, 2017 to 2018 Percentage of High School Students Referred to SROs.

Percentage of Students Percentage of Black Students
U.S. State Referred to SRO Referred to SROs
Illino1s 740 1840
Kentucky 4.80 930
Ohio 2.00 3.60
Pennsylvama 10.50 2360
Michigan 2.10 2.10
New Hampshire 10.10 2230
South Dakota 71.30 2020

Note. Adapted from Office for Civil Rights: U.S. Department of Education. US Department of

Education (ED). (Prepared 2022, March). hitps:/www? ed. sov/about/offices/hst/ocr/index html

12


https://www2.ed.gov/about/offices/list/ocr/index.html

Table 9
Example of Seven States, 2017 to 2018 Black Male Students Versus White Male Students

Suspended and Expelled from Public Elementary and Secondary Schools

Percentage of Percentage of
U.S. State Black Male Students
White Male Students

Ilhnois 10.20 213
Kentucky 1478 437
Ohio 18.13 419
Pennsylvania 1479 316
Michigan 17.42 4. 86
New Hampshire 12.20 484
South Dakota 7.50 191

Note. Adapted from Office for Civil Rights: U.S. Department of Education. US Department of

Education (ED). (Prepared 2022, March). https://www?2_ed_gov/about/offices/hist/ocr/mdex html

A Single White Mother Raising a Black Child: An Incident with SROs

At a Midwestem high school durmng the second week of the school year 2022, a first-year
Black student expenienced a dramatic incident with an SRO. The student’s white grandmother
was called to pick up her Black grandson because he engaged m, what the principal called, a
scuffle that resulted i the boy slipping (Savimi, 2022). Upon the grandmother’s armival, the
student was emotionally upset, visibly shaking, and in a wheelchair (Savim, 2022). A video
played during a news segment on CBS from the school showed the first-year student standing
up from the wheelchair in handcuffs (Savini). Finally, as he was released from school with his
grandmother, the SRO uncuffed the child. Numerous school employees, mcluding the SRO and a

paramedic, were around the child and no one mformed the grandmother that any mjures were

13
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sustained. The grandmother noticed a scratch and that the student had difficulty walking, so she
mmmediately drove him to the hospital for doctors to conduct a thorough exanunation.

Eventually, the fanmly obtamned legal counsel and requested the video from the high
school, which showed the hallway mcident. The video confirmed the famly’s worst mghtmare.
The student was mn the hallway, making no confrontation toward the SRO who, without
provocation, body slammed the 4°11” student headfirst onto the hard linoleum tile floor, knocked
him unconscious, and handcuffed his imp body to a chair (Savini, 2022). After recerving the
physician’s report, the legal team confirmed that the SRO caused permanent neurological
damage due to the use of extreme force (Savini).

From 2017 to 2018, the same Midwestern high school data showed 72 referrals and 43
arrests by SROs (Savmu, 2022). Accordmg to CBS2 Investigators, the Midwestem high school
referred students to the police 94% more than other high schools in the nation (Savmni). The 2022
mcident remains unresolved as the legal team has verbally comnutted to filing a federal lawswmt
(Savini).

Mental Health

Students are experiencing more stressors than in the past. Adolescents are contendmg
with increased stressors, mcludmng the ingermg effects of the COVID-19 pandenuc, the pressing
need for pun safety laws addressing school shootings, and heightened awareness of 1ssues related
to racial mmequality. These challenges collectively shape the complex experiences faced by
today’s youth (Tran, 2024). Duning the school year 2016 to 2017, the number of children ages 12
to 17 who expenienced mental health 1ssues mcreased by 100% (RTI International, 2018). A
2021 Mental Health Amenica report confrmed an mcrease of over 9% smce 2020 mn adolescents

who reported at least one major mmcident of depression (State of Mental Health 2021). The
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mcrease n students’ stressors contmues, with at least 60% of those with major depression gomg
untreated (Reinert et al , 2022).

The use of social media, mass school shootmgs, and COVID-19 have increased mental
health 1ssues m students. A report from The State of Mental Health m Amernica (SMHA) ranked
a Midwestem state as 27% in the United States for youth mental health (SMHA, 2022).
According to an SMHA survey, students reported m 2019 that they had expenienced one of the
followmg: major depressive episodes (with or without recetving mental health services),
substance abuse, or emotional disturbances (SMHA, 2022). The Amencan Psychological
Association (APA) stated that after COVID-19, 81% of students ages 13-17 expernienced intense
stress, 67% of U_S. lugh school students reported that schoolwork was more difficult, 55%
experienced some emotional abuse m the home, 11% expenenced physical abuse, and 24%
reported that they did not have enough food to eat dunng the COVID-19 pandenuc, all of which
have detnmental effects on students’ mental health (APA 2020).

Problem Statement

Schools have decided to elimmate SROs based on disproportionate disciphnary rates and
mcreases i student mental health 1ssues. In a large city m the Midwest parents of the school
district were disappomted when news circulated that SROs had their contracts canceled (Seman,
2020). They voiced thewr concerns because they felt their children were safe when SROs were
present on school grounds (Seman, 2020).

On the other hand, the district’s social worker was relieved about the elimination of
SROs because she was concerned about the disproportionate cnnunahzation of students of color
with the school-to-prison pipeline (Seman, 2020). The same social worker shared an additional

concern about the potential psychological harm expenenced by Black children due to the
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presence of SROs and that 1t 15 imperatve for schools to provide secure environments where
children feel safe and secure physically and mentally (Seman). An example of when the students
did not feel safe was shared when an SRO joked about police brutality during a conversation
with students (Seman). Another time, a female student felt physically unsafe knowmng her very
own SRO was constantly following her i an attempt to groom her (Seman, 2020). Given these
data mncidents, it 1s important for police agencies, school districts, parents, and commmunities to
better understand how distnict adnumstrators make decisions about employmg SROs. Hence, the
problem that this proposed qualitative narrative study seeks to addressis that it 1s not known how
Midwestern school district administrators decide to add, elimmate, or mamtam SROs.
Purpose of the Study
The purpose of this qualitative narrative study was to understand how Midwestern school
district admmistrators decide how to add, elimmate, or mamtam SROs. The researcher utilized
the study’s theoretical framework and supportmg literature to develop the following research
questions, which are critical m understanding the problem
RQ1l: How do Midwestern school district admmmistrators decide how to
add SROs?
RQ2: How do Midwestern school district admmmistrators decide how to
ehnmunate SROs?
RQ3: How do Midwestern school district admmmistrators decide how to
mamtain SROs?
Data Collection Instruments
The researcher of the study utihized a quahtative, narrative design. Data collection

mstruments mcluded interviews with Midwestern school distnict adnumistrators. Additionally, the
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researcher exanned arrest rates, data from the Department of Education, and data from the
National Center for Education Statistics.
Significance of the Study

The research was mmperative as it may benefit school and district administrators and,
more mmportantly, the safety and mental health of high school students. The study brought
awareness to students’ needs and showed how school and distnet adnumistrators make decisions
about SROs. School districts that presently employ school resource officers have more specific
mformation on SROs which may help them decide to revise their high school’s policies and
procedures.

The study may benefit future researchers in explormg and examining schools that have
mcorporated more school counselors mstead of school resource officers. At the same tume, future
researchers can delve into similar data to study possible decreases in student arrest and expulsion

rates where school resource officers are no longer employed. In addition, future research can
review the school-to-pnison pipeline to see if there 1s an mcrease or decrease when SROs are
present on school grounds.
Definition of the Terms

Arrest Rates

The percentage of students who are arrested by SROs or mvolved i SRO-related
mvestigations.
District Administrators

District-level admmistrators involved m decisions to add, elinnnate, or mamtam school

resource officers.
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High School Students

United States female or male students enrolled in 9% through 12t grades between the ages
of 14 and 18.
Mental Health

The cognitive, social, and emotional security of oneself (USDE, 2022).
Qualitative Narrative

Extensive descriptive research consisting of interview analysis of documents wherein
participants’ stonies become the data (Leclar, 2015)
School Resource Officers (SROs)

Sworn law enforcement officers employed by school districts or police agencies to work
m schools (Ohio Revised Code, 2021).
Suspension and Expulsion

Disciplinary sanctions imposed on students for prolibited conduct commutted (Children’s
Law Center of Massachusetts, n.d.).

Limitations

This study was himited to only the perspectives of Midwestern school district
admmistrators and not extended to SROs, parents, teachers, or school staff. The study was
qualitative, and the results are not generalizable due to the small sample and regional
exploration.

Organization of the Study

The quahtative narrative study consists of Chapter 1, which includes the mtroduction,

background, problem statement, purpose of the study, research questions, data collection

mstruments, the sigmficance of the study, the nature of the study, the defmition of terms, and the
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organization of the study. In Chapter 2, the researcher provides the hiterature review of the
qualitative narrative study. Chapter 3 exanunes the methodology used m the study. Chapter 4

reviews and analyzes the data collected. Chapter 5 summarizes the study, reminds the reader of

the research questions, and provides a conclusion and recommendations.
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CHAPTER II

LITERATURE REVIEW

Introduction

The purpose of this quahtative narrative study was to understand how Midwestern school
district admmistrators described ther decisions to add, elinmnate, or maintain school resource
officers. The study will help principals, parents, policymakers, law enforcement agencies, and
the commumity understand the reasoning behind the district ad numstrators’ decisions on the
employment of school resource officers.

A School Resource Officer (SRO) 1s a full-time police officer appomnted by the
school district or local law enforcement agency. According to the Ohio Revised Code
(ORC), Section 3313951, D, b, (2021) the SRO 15 expected to provide a safe learning
environment, offer resources to staff members, build relationships with students and staff,
establish practices to resolve problems with youth and protect all students.

For an SRO to be present i a school, the local law enforcement and the school district
often implement an MOU, or memorandum of understanding, which establishes and mcorporates
an SRO mto a school’s safety plan and overall educational environment (2022). The National
Association of School Resource Officers (2015) stated that MOUs are essential to providing
details of an SRO’s job duties and ensunng that selected officers are professionally tramed by
local law enforcement through contmuing education classes. Once selected, both parties approve
by signing the document (2015). The Ohio Legislature 135% General Assembly (2018) enacted

House Bill 318 to define the MOU process for SROs.
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The History of SROs in Schools
1950 o 1960

The SRO program started i Flint, Michigan in the 1950s to formmlate meaningful
connections between police and local youth and to help decrease criminal activities (Scherer,
2022). As time went on, other communities, cities, and states gamned awareness and mcorporated
the use of SROs m their school districts.

1970 to 1990

From the md-1980s to 1990, DARE (Dmg Abuse Resistance Education) was the next
program implemented that affected SROs by mcreasing their presence and mvolvement in
schools. The 101%t Congress meeting (1989) supported the federally funded distributions for the
programs. Given the extensive need for drug prevention measures within schools, DARE served
as a valuable and respected local resource, offening readily available DARE officers to fulfill this
demand. DARE history (n.d.) confirmed the demand for DARE traimming and program
mmplementation m schools grew and prompted the development of DARE national and
mtemnational mfrastructure for dissemunatmg substance abuse prevention mitiatives.

The Los Angeles Police Department began the program and added a visual with a
mascot, Daren the Lion, which appeared kind-hearted but courageous (2022). The DARE
program was intended to combat the war on drugs. Durning that time, the popular ilhicit drug of
choice was crack cocame, and it was cnippling and defeating the nation. Eventually, DARE grew
mmensely and by 2002 had an overwhelming annual budget of more than $10 milhion
(Ingraham, 2017).

Assessmg the tremendous amount of funding and commutment to DARE the results were

not as predicted. A 2016-2017 report from New Jersey schools collected data from 304 schools
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to analyze and examme 1if there was an increase or decrease m New Jersey’s students who were
mvolved with drugs. The statistical analysis confirmed that there were no substantial changes
regarding “violence, vandalism or substance abuse™ despite a long-term commitment to DARE
(Ingraham, 2017).

Moreover, even after exammning the data that showed the meffectiveness of the DARE
program within the schools, a Fact Sheet from the Bureau of Alcohol, Tobacco, and Firearms
approved and prioritized a budget of $1.179 billion to continue the program (2015).

Astonishingly, one bilhion dollars was invested i an meffective program This program persisted
as the government's sole 'solution' for addressing school safety, mental health access, and the
presence of police officers m schools.
1990 to 2000

According to a DARE Review and Evaluation (2013) from Governor Mike DeWine,

between 1995 and 1999, over $11 nullion n grants were distnbuted to 650 law enforcement
officers who delivered DARE education across 78 Ohio counties. The same report (2013)
mdicated that over time what started strong started to change with tumover rates being high
among DARE officers due to the absence of a defined career progression for them, coupled with
mstances where they were perceived to be treated as inferior to other law enforcement personnel
Starting during the same time frame, in 1991, the Phoenix, Anizona Police Department
along with the Bureau of Tobacco and Firearms implemented GREAT (Gang Resistance
Education and Trammng) i their local school systems (Esbensen et al |, 2012). The program
GREAT was established for police officers to persuade students to stay m school and seize the

false perception that being m a gang 1s cool, a means of makmg money, or fanuly oniented. At
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the time, GREAT did not show an increase m gang affihiations, but data that was later gathered
revealed a decrease m linking students with local gangs (Esbensen et al ).
2000 to Present

Since the 1950s, the number of SRO programs along with billions of dollars had been
devoted to the schools, but problems contmue to mncrease. School programs have ceased m many
school districts, but SROs have increased across the nation. The turn of the century brought
mnovative ideas to address a broader concern and implemented grant funding programs geared
to the needs of the students. Student-centered programs, such as DARE and GREAT still
mcorporated SROs in some school districts, but the fundmmg and other distinct reasons eliminated
them m others.

However, the U.S. Departments of Education, Health and Human Services, and Justice
applied the Safe Schools/Healthy Students Framework Implementation Toolkit (SAMHSA,
2022). The program offers toolkits geared toward assisting schools with mental illness,
preventing violence, and safety programs (SAMHSA 2022). This type of program aids the
schools and supports families and the commumnity. The programs are still bemg offered but

slowly disconnecting the SROs with the mentorship of students.

School, Student, and SRO Categorical Information/Statistics
Student Enrollment and SRO Data
The National Center for Education Statistics reported the 2019 to 2020 year had over
128,000 elementary and secondary mstitutions n the Umited States with approximately
48,000,000 students enrolled (NCES, 2022). In the 2019 to 2020 academuc year, the percentage
of swom law enforcement officers who carry a firearm at least once a week m schools was 51%

(NCES, 2022). In Guard 911, SROs create a safe culture and are effective in ensuring student and staff
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safety through prompt response to alerted threats, expertise m managmg K9s for drug searches,
and crucially preventing active school shooters from entening school grounds (Knstin, 2020).
Although SROs are to ensure the safety culture of students, the remammg 49% of schools
that do not employ SROs have reasons to justify the decision (Washmgton, 2021). For example,
the National Association of School Principals reported that too many reports were submutted of
unnecessary and extreme force along with discipline for mmor meidents by SROs. Simce SROs
were mvolved with high arrest rates of mvolvements which could have been resolved with a

phone call to the parent mstead, it makes the student feel anxious and finds 1t difficult to have a

safe culture (Washington, 2021).

Some research has found that additionally, schools do not support employmng SROs
because there 1s no evidence that they avert or halt mass shootings (Washmgton, 2021). Schools
may feel the funds could be used more appropnately and directed to benefit the needs of the

students. The areas of essential need could be to obtam more staff in school counselors, social
workers, and additional teaching staff (Washington, 2021).
Student Arrest and Crime Rates in Schools

The United States Department of Education (2019) reported that m the school year 2015
to 2016 71% of urban high schools, 59% of suburban high schools, and 64% of rural high
schools had wntten policies that outlined the circumstances under which SROs could make
arrests on school grounds. One may suggest the presence of SROs decreases cime and arrest
rates leading to safer school cultures; however, 29% of high schools m the United States lack
formal policies stating when SROs can arrest students on school grounds. Ths lack of

standardization and oversight from school boards could lead to inconsistent and disproportionate
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arrest rates in schools, thus making schools feel less safe to some students, which 1s
disconcerting.

A study by Devhin and Gottfredson (2016) exanuned whether the presence of SROs
mcreased or decreased the reportmg of crimes in schools. The study found that m schools with
SROs, compared to those without, more cnmes were reported. On the other hand, who knows
better about the school’s safe culture than a principal? Kentucky school principals were surveyed
to analyze their observation of SRO’s effectiveness. The principals viewed that SROs
contributed to a decrease in crime and were an asset to the school settmg (Zhang, 2019).
Childhood Mental Health and SROs

An mcrease m mental health 1ssues has been promment m young children and
adolescents. The Centers for Disease Control and Prevention (2020)confirmed m 2019 onein nine
students put together a smcide strategy which was an increase of 44% over a decade.

Is an SRO present m the school effective with school adnumistration seeking to enhance a
safe culture for students’ mental health? An SRO would contnbute to a safe culture; however,
the arresting authority has been known to contribute to a negative impact on a student’s mental
health (Nayeb & Meek, 2020).

In 2018, an eight-year-old Key West student was amrested on school grounds and
transported to an adult facihity (Culver, 2020). Surely, this would not contribute to a safe culture
for the student’s mental health when the student returns to school.

Recently, a Califormia SRO disarmed a student involved i a fight that brought a loaded
gun to school (Best, 2022). The SRO created a safe culture for the student’s mental health
Although the students m the school may have additional stressors, the SRO enhanced a positive

culture with students’ mental health
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Moreover, a study revealed Black children with past traumatic encounters in thewr lives
were more prone to arrests leading to adult incarcerations (Jaggi et al | 2016). With a lack of

mental health resources within the community and more SROs than mental health professionals
m schools, Black cluldren are often viewed as unruly. Accordmg to Black and African American
Communities and Mental Health (2022), major depression mncreased by 10% among Black
students between 12 to 17 years old. In addttion, Black and African American Communities and
Mental Health (2022) confirmed, “Black and Afnican American people are often diagnosed with
schizophrema and less often diagnosed with mood disorders compared to white people with the
same symptoms” (n.p.).

In companson, a small study usmg data from the National Center of Education
Statistics explored relationships between SROs m Utah and safe school cultures. The
study researched the number of students who were arrested m schools m the State of Utah
that had SROs versus those m the rest of the United States of Amenica. The data were
collected from 2015 to 2016 mn secondary public schools that had at least one SRO
present on school grounds. In Utah’s 2015 to 2016 academic year, approximately 6% of
schools had SROs present and reported at least one arrest in secondary schools, with
around 63% making up the remaming U.S. (NCES, 2019). The percentage of armrests
mvolving White youths decreased from 70% m 2014 to 56% m 2018, as reported.
Concurrently, the proportion of overall arrests for young mdividuals of color rose from
30% in 2014 to 44% in 2018 (Miller, 2020).

In 2018, 91% of Utah’s population was White and 2% Black (U.S. Health

Resources & Services Adnmumistration). In companson, the U.S._ population was 73%
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White and 14% Black or African Amernican with the remammg being Asian Amencan
and others (2021).

Cops and No Counselors data confirmed Utah’s school district enrollment data included
2% Black and Latmo children, of whom 6% were arrested (Whataker et al | 2019). Regarding
arrests on rural school grounds, Utah had 6% of amrests as compared with 57% m the remaming
United States. The data mcluded one SRO on school grounds.

According to the U.S. Census Bureau (2010), to be considered a rural area most of the
land must consist of contmuous hills that mclude farmland and munimal concrete for sidewalks.
The U.S. Health Resources & Services Adnunistration rated Utah as the 13% largest state by
landmass, the majority of which was rural In Utah, over 10 years, the number of SROs m
schools m rural areas mereased sigmficantly by 64% (2019). Interestingly, the mcrease mn
students referred to an SRO was greater m rural areas than i urban areas (Mitchell et al | 2022).
Utah’s rural Davis School Distnict 1s the second largest m the state with over 72,000 students.
Despite the school district’s enormous size, the availability of resources 1s inuted for students.
The scarcity of mental health resources could pose a significant challenge in meetmg the needs
of students within the second-largest school district. Table 10 shows the 2015 tabular data of the

mental health professionals available in the Davis School District area.
Table 10

2015 Mental Health Providers Per 10,000 Children Ages 0 to 17 for Utah’s Davis Schools

Health Care Provider Number of
Designation Mental Health
Providers per
10,000 children
Pediatrician 4
Psychiatrists 1.6
Fanuly Medicme 89
Licensed Social Workers 235
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Psychologists 36

Note. Adapted from the National Center on Birth Defects and Developmental Disabilities, Center
for Disease Control and Prevention (Apnl, 2022).

Students are apprehensive to seek help for mental stressors if they have not formed
connections with mentors or do not know that resources are available (Vidourek et al | 2014).

Accordmng to the National Alliance on Mental Health (2021), Black people seeking help for
1ssues, such as depression, may seem like a sign of weakness and could be frowned upon by
fanuly, friends, or the commmnity i which they were raised. Even if Black males m the United
States do become knowledgeable about mental health resources and seek out help, fmding a male
Black psychologist 1s challengmng. Accordmg to an article m the Washington Post, only 2% out
of 41,000 psychiatrists m the country were Black (Milloy, 2020). It 1s a challenge for male Black
students to trust a professional that does not murror their race (Milloy, 2020).
Summary of Literature Review

In this review of the hiterature, the researcher presented statistics on SROs and
student arrest rates. The researcher also portrayed the existing literature on SROs. One
significant weakness of the existing literature 1s that 1t 1s not known how school
adnumistrators make decisions regardmg the staffing of SROs m schools. It 1s, therefore,
critical to conduct a study describmg how school district administrators decide to add,
elimmate, or mamtain SROs. The results of the study can address a deficit of knowledge

m the secondary hterature.
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Theoretical Framework

In this research, two theoretical lenses have gmided the implementation and mnterpretation
of this research. The theoretical framework m this research 1s mformed by Robert Sternberg’s
mtelhgence approach (Cherry, 2022) and Maslow’s Hierarchy of Needs (1943).
Triarchic Theory

Sternberg's Tnarchic Theory of Intelligence (1985) offers a thorough model defining
human mtelhgence as the mental capacity directed toward effectively adapting to, selecting, and
shapmg real-world environments pertinent to one's life. Understanding mtellipence as practical,
creative, and analytical gmaded my exploration into how school district admmistrators add,
elimmate, or mamtamn SROs within educational settmgs. At the same time, consider the
complicated decisions of students' safety and well-being.

Theornist Robert Sternberg’s intelligence approach consisted of three factors (Cherry,
2022). The Tnarchic Theory includes analytic, creative, and practical factors that connect not
only to the students but to the position of SROs m the schools. The Triarchic Theory 1s defined
as a model of mtelhgence that emphasizes three aspects of mtellipence: analytical, creative, and
practical (Sternberg, 1985). This theory 1s useful as an analytic lens because 1t provides a
framework for understanding different forms of inteligence and how they relate to real-world
problem-solving. By applying this theory to the context of school districts and SROs, school
district adnumistrators can gam a better understanding of how different forms of mtelligence are
utihized m decision-making and problem-solving processes.
Analytic Factors

According to Krumhansl (2016), the data showed that incorporating an analytic learning

approach in the essential learning of both knowledge and skills led to the highest level of
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success. This finding may be particularly relevant for school distnet admimistrators who are
responsible for making decisions related to SROs. Adopting an analytic leamning approach,
school district admmistrators can analyze data, make mformed decisions, and develop effective
strategies for improving student well-being.

The SRO can be a vital part of students’ success. The school’s adnumstration can
mmplement a series of analytics that deal with the well-being and safety of students entering the
doors. The measurements collected will assess the student’s physical and mental welfare to
decipher behavior n students. By domg this, the school can monitor the status of the students to
ensure the safety of the students and the school Thus not only reduces the amount of violence
and neghgence but can also aid in addressmg the increase m student arrests.

Creative Factors

Another factor to mtroduce 1s audio and visual tools or even having students act out a
play from a book. For example, reading Macbeth by Wilham Shakespeare may seem agomizing
for students but asking them to participate by pamting props and creatng costumes mmght
enhance the creative side and encourage participation. The student 1s hkely to remember and
retam the storyline content rather than reading while attempting to concentrate throughout the
book. A way the SRO can connect with students is by volunteening in some capacity, by taking
the prop home to pamnt 1t if the students do not have the resources.

This act of kindness will create a connection between the SRO and the student. This
proved to be true when an Inside Edition Facebook video went viral an SRO worked dunng the
day watchmg students practice cheers for upconung football games (Staff, 2017). The same SRO
that was also scheduled to work the football games started practicing the cheer without the

student’s knowledge. The SRO surprised the student body by leading the student section with
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movements and words of the practiced cheer. After the skit finished, the thrill and excitement
proved to be beneficial to the student body (Staff, 2017).

Leamnmg outside the classroom can be mstrumental for high school students mn decidng
their occupation. Class field tnips to courthouses and the local police departments can help
students deternune the field of the profession that they want to pursue. Doing so could break the
bammers that students may have between themselves and SROs. If this i1s arranged, an SRO can be
a lughly influential role model for a student to pursue a profession in law enforcement. SROs

have many opportumities to connect to students by volunteermg and bemg mentors but can still
effectively protect the students and school grounds. Students can shadow SROs to understand the
mportance of bulding safe cultures in schools. In 2021, a student took advantage of the
opportunity to gain expenience from the SRO at Stillwater High School in Minnesota. The SRO
shared s love for the commumty and this student leamed vanous aspects of the profession.
Practical Factors

Students who have a gnm time leaming through textbooks discover it beneficial to learn
through practical applications. A firsthand expenience 1s another creative tool that can be apphed
m a learning environment. Firsthand leammg helps the student enhance the absorption of the
content mstead of contmuously reading the textbook subject matter over and over in hopes of
understanding the concept.

Teens may not be enthusiastic about reading a book of poems but introducing the
mfamous Maya Angelou and reading aloud to the class a few of her beautiful poems nught
mfluence, mspire, create, and bring out the mner poet within them An SRO could amrange for a

special visit and recite one of the poems. Then, schools can have a writing contest with the SRO
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beimng the judge. Students can be asked to create a poem on the importance of having an SRO n
the schools. This project could bring about a form of respect for one another.

A Tennessee SRO, Chad Dodson, took it a step further and authored his book to help
alleviate fears and provide a safe culture, especially during the COVID-19 pandenuc. As he
promotes the book around the world with all proceeds helpmg fanmhes m need, his mtentions
were for students to know that not all police officers are scary (Shelton, 2021). In the news
segment, the elementary school student reads to the SRO his book which formed a safe bond
between the two and a safe culture withm the school (Shelton).

Simularly, the SRO can conduct direct traming with demonstrations in classrooms. The
United Department of Justice, COPS Office, created tramnmg for SROs to teach students about
healthy social media habits by explamming to the students how to block and what to do if certamn
disturbmng texts are received from a sender (2015). Then, a forum for questions and answers can
be left for open commumnication between the parties to get nd of any nusleading conceptions. The
SRO could build trust, which would lead to a safe and positive culture for future conversations
and the students would feel the SRO 1s more approachable in times of need.

Maslow’s Hierarchy of Needs

Abraham Maslow constructed the Hierarchy of Needs, a positive theory of motivation
mto five stages starting from the highest, self-actualization, esteem, belonging, safety, and
physiological, which i1s the first step (Maslow, 1943). Maslow’s (1943) theory 1s based on
behavior bemg motivated by the desire to fulfill their needs and achieve goals. Maslow's
Hierarchy of Needs 1s a useful analytic lens because it provides a framework for understanding
the different levels of human needs with motivation and behavior. Applymg this theory can help

school district adnmistrators understand how SROs mimpact student motivation and behavior.
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Maslow's Hierarchy of Needs can also help school district adnumistrators develop effective
strategies for promoting student success. School district adnmmistrators can create a supportive
learming environment that encourages student engagement and motivation, leading to improved
academic performance and overall well-being for students. Maslow reflects on his theory:
Danger to these is reacted to almost as if it were a direct danger to the basic needs
themselves. Such conditions as freedom to speak, freedom to do what one wishes so long
as no harm 1s done to others, freedom to express one’s self, freedom to mvestigate and
seek information, freedom to defend one’s self, justice, fairness, honesty, orderliness in
the group are examples of such preconditions for basic need satisfactions (p. 383).
Maslow’s statement 1s important because without the basic needs bemg met there can be no
safety culture for students.
Physiological
The SRO can help meet the basic needs of students. Exammmg the data from the 2015-
2016 National Center for Education Statistics, with one SRO present once a week in the
bulding, between 70 to 100% of those eligible students, 64 were eligible for free or reduced-
rated lunches in the U.S. (2019). SROs can be mnstrumental in the safety culture by hostng
Lunch with a Deputy like Oregon’s Pleasant School District descnibed in Share Your Great
Heart-Warming Story (2021). SROs help students feel safe while their basic needs are being met.
The basic step can be achieved by extendmg free lunches to low-income mmonty
students who could be provided with basic needs. Also, the school 1s an mstitution that provides
a means of shelter, especially for homeless students. It 1s difficult to have better numernic facts

since homeless rates change throughout the school year. Over a few years, a federal data
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summary for the school years 2015-2016 through 2017-2018 calculated over 340,000 homeless
secondary students in the U S.

Furthermore, if the SRO 1s aware that the student 1s homeless, he can continue to protect
the student’s safety by ensuning he amrives at school and, if not, follow up to alert authorties. If
the needs of the students are met by creating a safer culture with the aid of the SRO, the daily
routme will be more productive, and the school setting will become a safe shelter.

Safety

For over a vicenmal students have been exposed to a starthng number of guns, knives,
arrests, and shootings in the place they should feel the most secure. School resource officers have
decreased the safety of some students by comnutting sexual infringement, discnmmation, and
unnecessary arrests (CLCCRUL, 2020). Students who do not have a secure culture are unable to
make 1t to the next level Nevertheless, teachers and staff can do their best to provide a haven
mside the classrooms. Students who are amrested and removed from their haven and placed mn a
jail cell are mtroduced to other unsafe factors and mental stressors in the environment (Nurse et
al, 2003). An SRO can ensure students that safety 1s therr utmost prionty. In theory, the SRO
would adhere to this practice to the same safety standards to ensure a safe school culture.
Belonging-Love

Students want to feel a sense of belonging and love m a classroom. This can be
achieved by partnering with peers of different races or cultures to educate each other and
develop mutual respect. Providing students that have disadvantages such as educational
matenials or wheelchair access will give them a sense of belonging. Teachers who show
mterest m the students will increase students’ engagement m leaming, student attendance,

and test scores (Korpershoek et al , 2020).
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Student Resource Officers welcoming students upon entering the school will show that
sense of belonging. School resource officers can make students feel this by performing small
gestures, such as high fives, smiling, and telling the student 1t 1s great to see them An article
in the City of North Charleston (2022) featured multiple SROs posing with staff and even
arms around smiling students as they greet students upon entering the schools. These small
gestures will create a safe culture and connect the students. If they meet outside of the school
setting, 1t will become more of an acquaintance instead of a threat.

Self-Esteem

Though self-esteem 1s difficult to accomplish at any age, it can be the most rewardmg to
achieve. By praismg students for accomphshments and acts of kindness, SROs can mfluence a
student’s self-esteem which contributes to the safety culture. An SRO could have an enormous
mpact m this step by showing empathy and building confidence (Posick, 2013). Both can be at
no cost, but the outcome can be acadenucally and emotionally rewarding for the student. SROs
do not always have to be recognized as bad models m society but are illustrated as the change a
student needs for their self-esteem.

Self-Actualization

At the lughest level the peak of the pyranud, the ultimate achievement recerves self-
actuahzation. Unfortunately, many students will never reach their full potential because of therr
day-to-day stressors; but if the SROs follow the positive motivating theory, it can be achieved
and the student will have a better chance for a successful future, even as future SROs.

The history of an SRO started to help students resist drugs and the desire to jom local
gang affihations. With budget cuts along with a shift i other needs for students, police officer

programs m schools began to fade (May et al | 2020). School resource officers have a position
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description and a signed MOU and are equipped with technical trammng to provide a safety
culture.

If students do not meet Maslow’s Hierarchy of School Needs, then they are nussmg the
key necessities to thrive m an educational environment that their commumity feels 1s a safe
culture. Before SROs are appomnted to protect a local school district, they should have mandatory
childhood cognitive development, diversity, and sensitivity traming to identify a student’s needs.
Federal state, and local funding should be shifted, mereased, and utilized more toward creatmg
counselors, and additional teaching staff n schools. When SROs are professionally tramed and
the schools are adequately funded, they would know to identify the adverse behavior a student
may be displaymg and adjust therr reactions accordingly.

Conclusion

Usmg Stemberg’s Tnarchic Theory (Cherry, 2022) and Maslow’s Hierarchy of Needs
(1943) as theoretical lenses, the researcher proposed a qualitative narrative study that
mterviewed Midwestem school district adnumstrators to understand how they describe their
decisions to add, elimunate, or mamntamn SROs. This study addressed a sigmificant gap m the
literature at a tume when the presence of SROs in schools has become problematic for some
students (Washington, 2021). The study would benefit boards of education, school district
adnumistrators, parents, students, and policing agencies as they strnive to keep students safe m
their schools. The study brought awareness to students’ needs and showed how school and

district admimistrators made decisions about SROs.
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CHAPTER III

METHODOLOGY

Introduction

The purpose of this quahitative narrative study was to understand how Midwestern
school distrnict admimistrators decide how to add, elimmnate, or mamtam school resource officers
(SROs). Although the purpose of SROs 15 to ensure the safety of students, 49% of schools that
do not employ SROs have reasons to justify therr decisions (Washmgton, 2021). For example,
the National Association of School Prmeipals (2021) reported that many reports of unnecessary
and extreme force m discipline were subnutted for minor incidents by SROs. The presence of
school resource officers 1s connected with high arrest rates, which could be resolved with less
punitive measures (Washmgton, 2021). Instead, unnecessary discipline creates the opposite
behavior and may make students feel anxious, making 1t more difficult for them to feel safe at
school (Washington, 2021). These data make it important for school district leaders to carefully
consider the addition, elinunation, or sustamment of SROs.

The problem that this qualitative narrative study sought to address was that 1t 1s not
known how Midwestern school district admimistrators decide how to add, elinmnate, or mamntain
SROs. The research was significant because, given the mstances of violence and
disproportionate disciphinary consequences m schools, it better explamed how school district
admmistrators m the Midwest describe their decisions to add, ehmunate, or mamntam SROs
(Muniz, 2021). Thus qualitative narrative study 1s expected to understand how Midwestern

school district admmistrators decide to add, ehnuinate, or mamtam SROs.
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Research Questions

This qualitative research study answered the following research questions: How do
Midwestern school district admimistrators decide how to add SROs? How do Midwestern school
district adnumistrators decide how to elininate SROs? How do Midwestemn school district
admmistrators decide how to maintam SROs?

Research Method

The researcher used a general qualitative approach to understand how Midwestern
school district admmistrators describe therr decisions to add, elininate, or mamntain SROs. The
researcher collected data through mdrvidual mterviews with 10 Midwestern school distnict
admmistrators and analyzed the data to address the study’s research questions. The common
thread among the interviewees was that they were 10 Midwestem school district ad ministrators
who had added, eliminated, or mamtamed SROs. Some principals or school district
adnumistrators may feel SROs provide a safe culture m schools, and others may justify why
they have elimmated SROs from their schools.

Participants / Sample

The participants mterviewed were Midwestern school district admumistrators from urban
and suburban public schools who have added, elimmnated, or mamtained SROs. The
Midwestern district school administrators were members of the Association of School Busmess
Officials Intemational (ASBO), or National School Boards Association (NSBA), or both. The
professional organizations helped distribute mterview requests to theirr members. Although
seekmg mterview requests, this researcher contacted Midwestern district school adnumstrators
directly who have recently been featured m the media for adding, ehminating, or mamtaming

SROs. After selecting and contacting participants, an email was sent with an attached mformed
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consent form, along with instructions on how to complete and retum it. The mnterviews were
conducted virtually. Before advancmg to participate in the voluntary mterviews, all participants
signed consent to participate forms. The mterviews were conducted virtually. The categones
consisted of demographics, leadership styles, enrollment, disciphnary practices, and decision-
makmg processes.

The charactenistic of participants included adult males or females in Midwestern school
districts who have served as admunistrators for at least five years in public schools and have
made decisions to add, eliminate, or mamtam SROs. Ten school distnict administrators
constituted the study’s sample, which was sufficient for reaching data saturation (Memam et
al, 2002).

Role of the Researcher

The role of the researcher was an outsider role because the researcher did not work m a
school or district environment, nor did the researcher have any first-hand understandmg of how
school admunistrators decide to add, elmmate, or mamtam SROs. The researcher’s bias was
that SROs are taking more disciplinary roles instead of acting as safety officers. The interviews
were beneficial as they allowed for m-depth conversations with those i the profession who
have the expenience to elaborate on understanding how Midwestern district administrators
decide how to add, eliminate, or mamtam SROs.

The use of SROs traces its roots to Flint, Michigan i the 1950s as an attempt to forma
connection between police officers and students within the community (Scherer, 2022). Slowly,
programs such as SMART and DARE evolved, encouraging students to stay away from drugs
and any affihations with gangs (Palumbo & Ferguson, 1995). As a result of these types of

actvities, local schools, and police agencies increasmgly worked together to utilize SROs m
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school districts. These programs, which mtentionally began as a mentoring connection to keep
drugs out of the schools, eventually transitioned to efforts emphasizing SROs as safety and
disciplmary figures. This enforcement focus has been criticized as giving nise to disproportionate
discipline (ACLU, 2012).

The purpose of this research was to understand how Midwestern district ad munistrators
decided to add, elimunate, or maintain SROs. The researcher m this qualitative study conducted
m-depth mterviews with 10 Midwestern school district adnunistrators from public schools to
understand how they decided to add, eliminate, or mamntamn SROs.

Data Collection / Instruments

The researcher utilized a tnangulated data collection strategy. Triangulation mvolved
mterviewng Midwestern school district adnumistrators from a vanety of settmgs (urban and
suburban public school districts) to describe ther decisions to add, ehminate, or mamtam SROs.
The mterview questions emerged from the mitial research categones identified by the researcher
based on recurning themes from the literature and theoretical framework. The iitial research
categones mcluded demographics, leadership styles, enrollment, discipline strategies, and
decision-making processes. The mterviews were conducted in the form of Webex mterviews or
phone mterviews. Follow-up or clanfying questions were posed at a later time via email_

The tnangulated data collection strategy also mcluded vahdating school district data by
reviewmg the Institute of Educational Sciences (IES) which 1s part of the National Center for
Educational Statistics (NCES) database. The NCES 1s a resource tool that mcludes statistics
submitted by the Department of Education. The NCES requures all educational mstitutions that
recerve, seek, or anticipate applymg for Federal financial assistance as outhined mn the

Department of Education regulations implementmg Title VI of the Civil Rights Act of 1964 (34



CFR 100) to gather and document data on the race/ethnicity and gender of ther students.
According to NCES, they are granted legal authority under Section 153 of the Education

Sciences Reform Act of 2002 (P.L. 107-279) to collect, obtamn, compile, and distrbute
educational statistics ranging from preschool to high school. If schools do not adhere to the
federal puudelines annually, the Office of Federal Student Aid distnibutes warnmg letters or fine
notices for submitting the surveys. Failing to subnut the surveys 1s a severe violation, and
appropriate measures will be given to the schools that neglect to provide the requirements.

The NCES 1s used for enrollment rates, demographics, the number of SROs, and
disciplmary statistics. At times, schools musmterpret the categones that were reported but work
with the Department of Education to resolve them. The majonity of schools collaborate with the
Department of Education to subnut the most accurate mformation.

The final element of the tnangulated data collection strategy 1s a review of school district
policies, processes, and public records related to suspensions, expulsions, disciphnary practices,
and SROs. The researcher employed this method after conducting participant mterviews and
exanuming NCES data. The researcher used this strategy to venify responses from participants.
School Administrator Interview Questions

The researcher utilized the subsequent interview questions to investigate the decision-
makmg processes of Midwestem school district adnmumstrators to add, eliminate, or maintain
SROs. These questions encompass demographic inquiries, decision-makmg maquiries, as well as

mquuries regarding enrollment and decision-making processes (see Appendix D).
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Data Analysis

For this qualitative research study, the researcher planned to analyze data utihizing the
constant comparative method. The method was used by Hebert and Beardsley (2002) as they

collected data and “looked for 1ssue-related meanings to emerge” (p. 209). Hebert and Beardsley
utihized four procedures established by Robert Stake (1995), which ncluded “categonical
aggregation, direct nterpretation, establish pattems, and forming naturalistic generahizations™
(pp. 74, 78, 85). The sample and data are appropnate because district adnumstrators have
experience mn the profession and most likely participate m decision-making processes to add,
elimmnate, or mamntamn SROs.

To better understand this phenomenon, this qualitative descriptive design approach strives
to describe a current event. The design nurrored John Creswell’s (1994) method which
emphasized that the descriptive research method focused on collecting pertment data to provide
an understandmg of the current events. This researcher believes the use of Creswell’s method 15

the most smtable approach for this qualitative descriptive design.

The researcher collected the data, analyzed it, properly coded 1t, and placed 1t in the
appropnate categories. The data collection and analysis occur concurrently m somewhat of an
open-ended process. As the data are analyzed, further questions relating to the research may anse
(Mermiam & Tisdell, 2016).

As the data were collected, the researcher applied open coding with short words or
phrases (Mermam & Tisdell, 2016). The researcher named the mterview categories as
demographics, leadership styles, enrollment, disciphnary strategies, and decision-making
processes. Durmg the mterviews, the researcher made notes to document the responses of

the district admunistrators to help categorize participants’ responses (Memam & Tisdell,
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2016). The method of analysis was flexable as other findings surfaced and further data
collection and analysis were necessary.

The data analyzed mn this study were obtamed directly from the mterview process
and supplemented by mformation from the Ohio Department of Education. The Ohio
Department of Education provided additional context into broader data, offening valuable
mformation for Urban versus Suburban regions. This combmed approach ensured a better
understanding when comparing the districts.
Ethics

This quahtative research study developed a description to answer the following research

questions: How do Midwestern school district ad mimistrators decide to add SROs? How do
Midwestern school district admumistrators decide to elinunate SROs? How do Midwestern school
district admumistrators decide to mamtain SROs? The research mvolved human subjects, which

required mnstitutional review board (IRB) approval The IRB for Youngstown State University
(Y'SU) 1s responsible for reviewmg and approving human research studies. There were no known
negative consequences associated with this research for school district adnumistrators in the
Midwestern areas.

The researcher informed participants of the study’s professional and ethical safeguards.
The mterviews were conducted through virtual mterviews or phone calls. Before the virtual or
phone mterviews, a consent form was emailed as an attachment to participants. Durmg the
mterviews, the researcher thoroughly discussed with each participant the consent process. Study
participants were free to withdraw without penalty or prejudice at any time durning the study. A
follow-up email may be necessary to obtam data from prior acadenuc years or if the school

district admumistrators have additional information to share. Another safeguard that was used 1s
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mamtaming all data electronically on the researcher’s personal single computer, to which no
other mdividual has access. The interview notes were mamtained electromically m the same
electronic storage file. Another safeguard was a coding scheme to protect the identities of each
participant. Examples are Suburban School Admumstrator A, Urban School Admumistrator B, and
Rural School Admmistrator C. Federal regulations requure all data collected as part of a research
project to be maimntained for a period of three (3) years after the end of the project before 1t can be
destroyed.
Validity / Limitations

The researcher used methodological triangulation to validate the study’s findmgs. It 1s not
feasible for researchers to capture an objective truth or reality; however, there are many
strategies to help mncrease validity and rehabihity (Mermam & Tisdell, 2016). The theones of
leadership style, decision-making process, and disciplinary decisions were tnangulated around
their combmed effect on understanding how Midwestern school administrators decide how to
add, eliminate, or mamntain SROs. The use of a qualitative research method also contnibuted to
methodological tnangulation. This study conducted mterviews, social media, and a document
review for internal and external vahdity and reliability. The research also has limitations. The
research sample was focused solely on the Midwestern United States, which may applicability of
the findmngs to broader contexts. The study predommately involved only Midwestem school
district adnumistrators and did not include parents, teachers, students, and SROs. Another
limitation was the small sample size, which may impact the representativeness and reliability of

the resulis.



Summary
The research study sought to understand how Midwestern school distniet adnumistrators
decide how to add, mamtam, or ehmmate SROs. This study was limited to considermg only the
perspectives of Midwestem school district adnunistrators, excluding teachers, parents, and
SROs. The study was quahtative, meaning that the results were not generalizable to the larger
population due to the small sample from one geographical area. Utiizing mterviews, data
collection was conducted, drawing from media segments and the National Center for Education

Statistics. The analysis mvolved coding using the constant comparative method.
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CHAPTER IV

FINDINGS

Introduction

Understanding how Midwestern school district admumistrators decided to add, ehmmate,

or mamtain school resource officers was crucial because of the significant impact these decisions
can have on the overall safety and well-being of students, school staff, and the commmumnity.
Researching the factors that influence these decisions provides an m-depth understanding of key
determmants, such as safety concerns, community needs, and budgetary constramnts. The
researcher’s mterest 1s n understandng school distnct adoumistrators” decisions to add,

elimmate, or mamtamn SROs, which stemmed from the alamung number of school shootings
the United States (Da Silva, 2022). The sudden nise m school violence sparked a nationwide
discourse on enhancing school safety measures, making it crucial to exanmune Midwestern school
district admunistrator’s decisions to add, elimmate, or mamtam SROs (Choy, et al | 2023).

The researcher was mnfluenced by media coverage of police violence and the potential

mpact on students’ perceptions of SROs (Heckman, 2023). Media plays a significant role m
shapmg public opmion and may strongly influence how students perceive and mteract with
SROs (Heckman). Understanding these dynamics can provide valuable mnsights mto the broader
contexts surroundmg school safety measures and the decision-making processes of school
district adnumistrators who are the ultimate decision-makers m deciding to add, ehminate, or
mamtam SROs.
Study Sample
The purpose of this qualitative narrative study was to gam an understanding of how

Midwestern school district administrators decided to add, eliminate, or maintain school resource
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officers. To ensure the rehability of the findings, the researcher utihized triangulation m this
study by collecting data from nmltiple sources, mcluding virtual interviews, data collection, and
media segments. The research questions mvestigated by the researcher are: How do school
district admumstrators decide how to add school resources officers? How do school district
admnistrators decide how to ehmunate school resource officers? How do school district
adnumistrators decide how to maintain school resource officers? After establishing the research
questions, the subsequent mterview discussions brought forth the awareness and depths of the
topic shared by Midwestern school adnumstrators. For this study, the researcher interviewed 10
school admmistrators (see Table 11).

Table 11

Study Sample School District Administrators’ Demographics

Years as
District SROS in
Gender Race Administrator District

Suburban School Administrator A Male White 10 Yes
Suburban School Administrator B Female White 1 Yes
Suburban School Administrator C Female Black 7 No

Suburban School Administrator D Female White Rehire Retiree Yes
Suburban School Administrator E Male Asian 5 Yes
Suburban School Administrator F Male White 7 Yes
Urban School Administrator A Female White 5 Yes
Urban School Admmistrator B Female Biracial 4 No
Urban School Admmistrator C Female Black 4 No
Urban School Administrator D Male White 10 Yes

Data Collection and Analysis Processes
In the data collection process, the researcher began by emailing a sample group of school

district adnumistrators (Bmgham 2023). After recerving confirmation through emails and
consent forms, virtual interviews were conducted as a means of collecting valuable mformation

from participating admmistrators. These mterviews were conducted remotely, capturing
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participants’ insights and responses to get an in-depth understanding of how school distrct
administrators decided to add, elminate, or mamtam SROs. The researcher recorded these
virtual mterviews, ensuning that every detail was preserved for thorough analysis. Followmg the
recordings, the researcher reviewed the conversations and coded each participant to respect and
protect the admmistrators by not disclosing any details that could lead to their identification. This
organized textual data formed the basis for the subsequent analysis.

The mterviews were based on mitial research categones of decision-making, enrollment,
discipline strategies, and decision-making processes with SROs (see Appendix D). The
categones represented topical areas that had the most pronuse of yielding informative data
pertaining to the research questions.

The core of the analysis of data revolved around codmng and categorizing content, within
the transcribed mterviews, which led to the identification of themes (Bmgham 2023). The
researcher studied the transcnipts and assigned codes to specific portions of texts that represented
applicable themes. This analysis process structured and categonized the qualitative data, makmg
1t more manageable_

One of the key tasks of the researcher’s analytic work was to uncover word patterns
within the coded data. The coded segments were examined to identify recurnng words or
phrases, identifymg patterns that provided insights mto the research questions. These word
patterns were crucial m drawmng meanmgful conclusions from the qualitative data, helpmg to
extract valuable msights and observations from the interviewees. Not only were the words within
the themes used during the virtual mterviews, but the adnumistrators stressed these words,

ensurmng that the key pomts and details were thoroughly captured, which was beneficial to this

qualitative study.



The data collection and analysis processes, comprnsed of mterviews, recording, codmng,
and the extraction of word patterns, was a comprehensive approach to denive valuable findmgs
and meamngful mterpretations from the research (Bmgham  2023). In the next section, the
researcher presents the themes identified through this process.

Results
Through the analysis of data, the researcher identified three key themes in the study (see

Table 12). The first theme m Midwestemn school district admmistrators® decisions to add or
elimmate SROs (RQs 1 and 2) was the overwhelnung need and desire of school distnict
adnumistrators to protect students’ safety and well-bemng. In deciding to elinunate SROs (RQ 2),
Midwestern school district admimistrators described the need and desire to avoid prompting
emotional triggers m students based on their traumatic chuldhood experiences or media reports of
violence toward Afrnican Amenicans or other underrepresented populations (RQ 2). Midwestern
school district adnmistrators described cost factors as another pnmary element of therr decisions
to eliminate or mamtam SROs (RQ 2 and 3).

Table 12

Data Analysis: Word Count of Administrators Referencing Themes

Safety and Emotional Triggers

Well-Being for Students Cost Factors
Suburban School Admmistrator A 4 0 1
Suburban School Admmistrator B 11 0 0
Suburban School Admmistrator C 7 0 0
Suburban School Admmistrator D 13 1 9
Suburban School Admmistrator E 6 0 2
Suburban School Admmistrator F 6 0 11
Urban School Admimnistrator A 6 0 0
Urban School Admmistrator B 20 2 1
Urban School Admmistrator C 14 3 1
Urban School Administrator D 7 1 2
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Key Theme 1: Student Safety and Well-Being (RQs 1 and 2)

Emphasizing the safety and well-being of students within the busy hallways of the
schools scrutmized m this study, school district admmistrators faced the decision to either add
(RQ 1) or elmunate (RQ 2) School Resource Officers (SROs). Thewr pnmary focus was on the
crucial aspects essential to students’ learning and growth (Murray & McCarty, 2021).
Conversations with school distniet admunistrators revealed the challenges students faced, such as
their sense of secunity in educational environments, which play a key factor m their acadenuc
achievements (Murray & McCarty). Whether it was physical or emotional safety, the concept
encompassed a sense of secunty required to thrive on school grounds (Murray & MeCarty).
Through extensive mterviews and data analyses, it became evident that the theme of protectng
students’ safety and well-bemg was key i adnumistrators’ decision-makmg processes to add (RQ
1) or elinmnate (RQ 2) SROs.

Safeguarding Students

The mterview with the Suburban School Admunistrator D left the deepest impression on
the researcher. During the sample selection process, the admmmistrator was chosen without prior
knowledge of the school’s background; however, the researcher was taken aback when the
mterviewee began to explam the reason for her return from retirement. It was revealed that the
district had expenenced a devastating mass shootng a year and a half before the time of the
mterview. Tragically, the mecident resulted in the loss of four students and left seven others
wounded, and one teacher sustamed mjunes dunng the devastating event. In response, the school
adnumistration collectively decided to mtensify school security measures. The district added
SROs (RQ 1) across the 10 buldings throughout the district. Softly stating the impact, Suburban

School Adnmumstrator D shared the tragic mcident, “We doubled our school resource officers,
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doubled our security, doubled our efforts around everything ” Obviously, the tragedy resulted m
a dechine m enrollment. Furthermore, the supenintendent who was present during the shooting

had to end lus career due to the overwhelnung traumatic stress associated with the event.
Suburban School Admmistrator D emphasized the well-bemg of students as a top prionity
m decision making stating, “We've also mcreased both quality and the quantity of other secunty
services m addition to SROs and we have mstalled or are about to mstall seven days a week 24
hours a day Artificial Intelligence (AT) to check for weapons and other cntical events.” The
conversation contmued that the school district will be the first i the state to utilize a new form of
AT Suburban School Admmistrator D added, “Al can detect weapons through clothing, and pick
up audio surveillance of a gunshot. We will know the decibels of a gunshot versus a firecracker.
It surveys the penmeter and mnterior of the buldmg, seven days a week, 24 hours a day.”
Suburban School Admimstrator D stated that students feel SROs are, “Friendly, trustworthy, and

safe ” However, they acknowledged that SROs are not enough to cover an entire district.
Suburban School Admimistrator E monitored a thriving educational mstitution with a
student population of 3,600 students, with the expectation of continued enrollment mereases.
Supportmg ther commitment to acadenuc excellence, this mstitution has garnered unparalleled
recognition, recerving a flawless five out of five-star rating from the Department of Education,
the highest attamnable accolade mn the state. The researcher had the privilege of imterviewing
several admmistrators across various schools, but the Suburban School Adnmistrator E stood
out m achieving this remarkable accomplishment. However, our mitial meeting was postponed
due to unforeseen circumstances. A couple of students from the distnict, while participating m an
out-of-state school event, violated a school policy by possessing and engagmg m vapmg. Asa

consequence of the mcident, the parents had to drive seven hours to the place where the violation
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occurred to pick up their children. This event delayed our scheduled mterview, which was
rescheduled for later in the evening, makmg for an exceptionally long day for the school distnict
adnumistrator, who was still willmg to participate.

Imtially, Admumstrator E’s district mamntamed an SRO who was responsible for safety
across the district. The superintendent and board of education recently implemented a new policy
by adding an SRO to each nuddle school, potentially increasmng the security presence. Hence, the
district has mamtamed (RQ 3) one SRO for more than five years and added (RQ 1) additional
SROs. The district took a step further m pnontizing safety by appomtmg a retired FBI agent as
therr Safety and Preparedness Director. This mdrvidual brings valuable expertise and expenence
m overseemg the overall secunty measures throughout the district, so the SROs can focus on the
mdividual buildings. Suburban School Adnumistrator E described the students’ perception of
SROs, “Our students love our SRO. He was nomunated to be Pie in the Face this year, which 1s a

big thing m our schools. We have a really good relationship with our school research officer.”

The researcher and school District admmistrator further engaged m a discussion
regarding the effectiveness of SROs. The school admunistrator adnutted, “If the person that 1s the
SRO wants to be there and 15 there for kids, therr position can be effectrve; but 1if 1t’s just a patrol
cop coming m to be an SRO by force because therr captamn told them I feel that 1t 1s not
effective.” After interviewing many school distnict admumistrators, the researcher agrees. The
mterviewee was not the only one who has made this comment which hampers the progress
towards ensuning the safety of students and staff m the district. However, this district does not
have to be concemned with having a negatrve perspective on SROs since its acadenucs and

relationship with SROs contmue to excel
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After the tragic Parkland school shooting m 2018, Suburban School Admunistrator F and
the commumity chief of police found themselves brought together by the shared urgency to
ensure the safety and security of the commmnity. The adnumistrator reflected on their
collaborative efforts statmg, “We began a path and the more you leam the more you start to
develop things, they just grow. I think onginally the conversation was to have a presence, but I
was very fortunate to where we have a tremendous police cluef who’s very forward-thinking ™
This partnership, created out of a need for immediate action, evolved mto a proactive strategy to

safeguard students and teachers.

The administrator’s words highlighted the transformative joumey they embarked upon,
startmg with a simple idea, and maturing mto a comprehensive approach that not only enhanced
security but also fostered an environment of trust with students and SROs. The dynanuc
collaboration between Suburban School Admmistrator F and the visionary police chief stands as

a testament to the power of partnership m the face of adversity, exemplifymg how dedication and

out-of-the-box thinking can create a positive change for the safety of the district. The
adnumistrator can be at ease regarding financial concems, as the district has established a fundmg
arrangement with the police department. This allows them to direct their attention toward
priontizing the safety and well-being of the students.

Urban School Adnumstrator D emphasized that the presence of SROs on school grounds
15 pnmanly aimed at ensunng the safety and well-bemg of students. By bemg visible on school
grounds, SROs not only function as a deterrent to potential threats but also foster a sense of
security among students. Their presence serves as a renunder that the educational environment 1s
a place of learming, free from harm School resource officers often engage with students

positive ways, building relationships that contribute to a more mclusive and canng school
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commumnity. This collaborative effort underscores the comnutment to student safety, fostenng an
atmosphere conducive to learning.

Even though Urban School Admumstrator D adnutted that most students m the schools
look at police as “The ones who took daddy to jail,” they are still valued figures within the
schools. It 1s difficult to expenience for suburban and urban students, and dispanties emerge that
go beyond the realm of school safety. Urban School Admmistrator D described suburban
students enjoymg the advantages stemnung from the way they are raised and the environment m
which they grow up. In suburban areas, parents frequently have more resources at thewr disposal,
allowing a greater focus on providing their children with a sohd foundation This contrasts with
urban settings, where many parents are engaged m a constant struggle for survival Adnumstrator
D continues, “With fewer two-parent households, children i urban areas often lack the stable
support systems that can positively mfluence thewr development. ™ Factors such as poverty and
limited resources can create significant hurdles, and 1t 1s not unusual for multiple siblings to
share limited living space m a small unit. The perspectives of urban students with SROs could be
mfluenced by their nteractions with law enforcement outside of school. Given the complex
dynanmucs that can exist between law enforcement and commumnities m urban areas, some students
might approach SROs with mixed feelings. However, Admimistrator D adamantly believes that
having a single visible SRO on school grounds 1s optimal for ensuring the safety and well-being
of the students.

Fostering Community Unity

When asked to descnibe how they decided to add SROs (RQ1), Suburban School

Administrator A stated that they added SROs recently to buildmgs mn their school distnict. To

enhance safety, three SROs were added to the existing five school buldings. The presence of
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these additional SROs provided an increased level of security and protection within the school
community. Their roles encompassed fostering a safe learning environment, responding to

potential threats, and building positive relationships with students and staff. The SROs also
played a vital role mn controlling traffic dunng the moming and after-school hours. Thewr
presence helped facilitate smooth traffic flows, preventng congestion and potential hazards
around the school premmses. Each of these perspectives represents school district admmistrators’
concerns for students’ safety and well-bemng.

By strategically assigning SR.Os across the school bmldmngs, the educational mstitution
prionitized the safety and peace of mind of students, ther families, and staff members,
representing a key theme of this study (see Table 12). Suburban School Admmistrator A
obtamed fundmg from the Department of Education’s student Wellness program allowmg them
to deternune the appropniate number of SROs. As part of ther commmnity engagement efforts,

the district had police officers regularly walk through the buildings, interacting with students in
the hallway and occasionally jommg them for lunch. This fammhanty between the students,
parents, and the officers fostered a smooth transition when the officers began working mside the
bulding. The recognized faces of the police officers created a sense of comfort and trust within
the commumity.

Durmng this mterview, the researcher asked what mfluenced the school district
adnumistrator’s decision to add SROs (RQ 1). This prompted Suburban School Admmistrator A
to reflect on the commumity: “Friday mght football 1s a big deal for us, and the police are out
directmg traffic. People just know the faces of the police officers.” The district brought those
officers to work mside the bulding, so 1t created a smooth transition because the students and

their parents knew the officers’ faces. The fanmhanty of the police officers contributes to a sense
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of comfort and trust. As the discussion unfolded, the researcher inquired deeper mnto the
decision-making process belind addmg SROs, promotmg Suburban School Adnumistrator A to
reflect:

It 15 what our commmmnity wanted. When things happen nationally, the reaction from our

families and others, we have to ask ourselves, what are we going to do m order to make

our schools safer? There 15 a perception that having additional law enforcement m the
bulding can help make people safer.

The conversation ended, punctuated by a solenn, monotone voice from Suburban
Administrator A, “If there were no school shootings, we would not need SROs.” Suburban
Administrator A summanzed that security, financial considerations, and perception were the
dnving factors behind the decision to add SROs.

According to Suburban School Admmistrator B, the SRO has proved to be highly
effective, even in handling seemingly nunor tasks such as managmg fraffic during mommg hours
(RQ 3). Therr presence outside the nuddle school ensured smooth fraffic flow, allowmg buses to
depart promptly, and ensuring students amved on time. Inside the elementary school, the SROs
engaged in conversafions with students, fosterng positive relationships. Suburban A dmmistrator
B’s voice overflowed with delight as they exclaimed:

They’re high-fiving them, i1t’s adorable! They’re bulding that relationship at a

young age. The students think fhis i1s school and they’re mteracting with me m a

posttive way. That’s been helpful Then, they are like, okay. And at our high school

and our middle school, we also see the advantage of them if we’re needed if a

student has an 1ssue.
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The advantages of having an SRO persist through therr involvement m discipline-related
mteractions. However, 1t 1s worth noting that therr presence has shown to be beneficial

specifically m sifuations related to custody 1ssues (SRO Review Task Force, 2020). Additionally,
Suburban School Admumistrator B highlighted another advantage of having SROs m the building,
which was the opporfunity for parents to file police reports on school prenuses. It eliminated the
need for parents to reach out to external authonties and offers them a sense of safety and
fanmharty. Overall the presence of SROs has had a profoundly positive mpact on the
community, as noted by Suburban School Administrator B durmg the mterview.
Understanding Controversy

Urban School Admmistrator A advocated for mamtaming (RQ 3) SROs m their district to
ensure the safety and well-bemg of students. By mamtamnmmg SROs, the distnict priontizes a
strong emphasis on ensunng the safety of students. In 2022, the district started using handheld

metal detectors or secunity wands. Urban School Admmustrator A expressed, “Smce last year, we
started using wandmg by the SROs and 1t probably saved 10 lives.” The SRO holds a handheld
wand and moves it along an mndividual’s body to detect idden guns or metals. This process 15
called wanding_

Urban School Adnumstrator A recounted a story from a football game last fall when one
of their students was shot outside the hugh school stadum_ Urban School Adnumstrator A
reflected on the event:

A known felon was at the football game and saw nival gang members, so he exited and

ran to his car but was shot first. I think it 1s why they targeted him there because they

knew he’d be unarmed inside the stadium, so they wanted to get him before he got back

to his car where he probably had weapons.
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Unfortunately, one of the high school students was caught in the crossfwe while
attemptng to go mto the football game from the parking lot. This incident highhighted the
significance of mamtamming SROs (RQ 3). If the gang members or therr associates had gamed
access to the stands without the presence of SROs who conducted security checks through
wandmg, 1t could have resulted m a disastrous scenario with potential shootouts between rival
gangs, creating a nightmare for the entire comnmnity.

Another urban school district used wandmg procedures but was not consistent with the
procedures as they were randomly enforced durng sporting events. Urban School Admmistrator
C despised the wandmg process stating, “It 1s done mconsistently. I have never been supportive,
and 1t 15 done m a way that 15 mequitable ” The admmustrator stressed that it was not needed and
has been an advocate for elimmatmg the wands because “They give a false sense of safety and
security and so for me bmldmng a true and authentic safe space for students should be created.”

Data Driven

Suburban School Admmistrator C voiced that there was no need for SROs, so the
decision was not to add SROs (RQ 1). Suburban School Admimistrator C confirmed, “We don’t
make decisions without data to support 1t and are commutted to looking at our data to justify why
we mught do 1t The need to not add SROs was supported by the data even though there are
always “pressures” to have an SRO. Additional specific comments were made that adding SROs
would cause more of a negative impact and harm to students” safety and well-being. The
mterviewee stressed that every decision the district made was data-dnven and represented the
district’s commitment to basmg its choices and strategies on mformation and evidence to achieve

school safety.
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In addition to the perspective and experiences of the school district ad numistrators, it was
the next mterviewee, Suburban School Adnunistrator C who said that the school distrnict was
mpacted by ehnunatmg SROs. The depth of this interview was mterestmng as their input shed
light on the collaborative efforts between board members and the community. By mcorporatmg
their concerns as one factor for elmmatmg (RQ 2) SROs m a school setting, their alternative
approach would mmpact the school district’s sense of security and overall well-bemg

Suburban School Admmistrator C ensured that decisions were not made in the absence of
supporting data, emphasizing the importance of evidence-based decision-making in their
governance. They recogmze the significance of relying on data-driving mnsights to shape policies
and prioritize the safety and well-bemng of their students. Suburban School Admimistrator C
mdicated, “Our very own data told us that our students of color were disproportionately
disciplined for the same or similar mfractions as their White counterparts.” It was further stated

by Suburban School Admunistrator C, “And our numbers are tellmg us this 1s not the direction
we need to go.” Therefore, the Board of Education was commutted to making informed decisions
that ahgn with ther commitment to student well-bemg through data-driven decision-making for
school safety measures along with open commumications with city officials and the local Police
Department.

Key Theme 2: Avoiding Emotional Triggers in Students (RQs 1 and 2)

The responsibility of school district admimstrators to create environments that promote
learmming extends beyond textbooks and curriculums. The researcher explored the mternal
dynamucs of educational organizations, and a recumng theme of anxious and unsafe
environments began to emerge: the unwaverning comnutment to avoid triggenng emotional

responses m students, which could mterfere with their abilities to learn (Muray & McCarty,
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2021). The researcher could perceive the emotions and concems m the adnumistrators” voices as
they described students” perceptions when they encountered an SRO, which often carmed tones
of sadness and distress (RQ 2). These student perceptions reflected their feehngs of unease and
fear when mteractmg with SROs.
Mixed Emotions and Challenges

A perspective from Urban School Adnumistrator B confirmed, that when deciding to add
or elmunate SROs (RQs 1 and 2), the board of education had to step back and reevaluate what
was best for the district along with the police department, which was also undergoing budgetary
1ssues. More importantly, Urban School Admmistrator B confirmed, “SROs were causing trauma
and triggers [in students], regardless of who the police officer was, 1t was just that [them]
presence.”” Consequently, the perceptions of SROs shifted negatively, despite any prior
mentorship students had experienced. For these reasons, the urban school district ehnunated
SROs (RQ 2) as documented m this case study.

Urban School Adnumstrator C, who was from the largest school district m a Midwestern
state, shed light on the diverse relationships between students and SROs within the school
environment. To a portion of students, SROs served as positive role models and sources of
support, fostermg a sense of safety and trust withm the school community. These students
appreciated the presence of SROs as a means of promotmg a secure leaming environment. As
Urban School Adnumstrator C acknowledged there was “No one tool fix™ m the decision-
makmg process that needed to be addressed for the students m the district.

Moreover, Urban School Admimstrator C shared, “Other students, they're seen as a
trigger, they’re seen as unsupported.” These students and their famihies have expressed their

concemns due to events that unfolded m the media Subsequently, the Board of Education



elimmated SROs because they recognized students felt SROs were tnggers and trammg for
cultural competency needed to be estabhshed. Urban School Admunistrator C believed that if a
student safety council were established, the students would have mput in creating a safe
environment, ensuring their voices were heard on school safety.

Even though Suburban School Adnumstrator C 1s data-driven when deciding to not add
SROs, it was important to consider whether the data bemg analyzed encompassed all relevant
aspects of school safety and student well-bemng Evaluating the nght data requires a

comprehensive approach that includes input from students, parents, and the community to fully
understand the safety needs and concerns of the district. Researching other altemative
approaches such as a student safety council would ennch the decision-making process and
ensure the best viable solutions are explored.

In the context of Urban School Admimstrator D’s school, the prevailing sentiment among
students revolved around negative perceptions of SROs. Often, these students harbor thoughts
that these officers are merely mterested m sendmg their fanuly members, specifically “Throwing
daddy back m jail” as Urban School Admumstrator D heard often. A majonity of the school’s
urban students deal with a high volume of crime in their neighborhood witnessing law
enforcement constantly in thewr neighborhood, so their opmions of SROs are unfavorable. Urban
School Admumstrator D shared that the current SRO has attempted to shift the perception
through their actions and mteractions with students to present themselves in a new hight. An
example was told with a smile when an SRO played kickball with the students as laughter was
heard from afar. The effort to establish a positive connection attempted to break the traditional

law enforcement stereotype.
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In the urban setting, transforming the perception has been an ongomg journey that may
never end. Students m Urban School Admumistrator D’s distnict faced a multitude of stressors in
therr lives, making the sight of an SRO potentially daunting due to the challenges within their
upbringmg. However, despite these concems, the administrator stated they are fortunate to have
an exceptional SRO who attempts to break the bamiers that may trigger students and positively
engage with them If cost were not a factor, additional SROs could potentially contnibute to
reducmg triggers and negative perceptions and foster a safer and more supportive environment.

Another viewpomt from the largest distnict m the sample study was expressed by Urban
School Admumstrator B, who felt SROs had unintended consequences tnggenng students’
feelings of anxiety and fear The presence of SROs on school grounds led to a sense of
mtimidation by most students and parents in the district, which was expressed by protestors to
elimmate them (RQ 2). The sense of mtunmdation may contribute to the school-to-prison
pipeline, disproportionately affecting Black students and having a negative perception of SROs
among students (Gomez, 2021). When students feel mtinudated and uncomfortable, 1t may create
mcreased tension and hostility between them and SROs (Paterson, 2022). Suburban School
Administrator B, in therr first year as a district school administrator, highlighted the presence of
an SRO primanly stationed at the high school over the past year. They emphasized the
significance of this decision, particularly mn the aftermath of COVID and increased mcidents of
school shootmgs at younger grade levels, which sparked numerous discussions. Suburban School
Administrator B emphasized that the “Board of Education mn our commumity felt strongly that we
needed a second SRO because the recently added (RQ 1) one was stationed mostly at the high
school ™ Suburban School Admmistrator B contmued, “They were adamant to add a second SRO

so all four buildings [to ensure] a quick response if something happened as far as safety.”
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Suburban School Admimstrator D had been contendng with heightened anxiety in the
aftermath of a tragic mass school shooting that unfolded just last year The effects of this
heartbreakmg event have cast a long shadow over the commmumnity, leaving a deep sense of unease
among students and staff. In fact, most school shootings in suburban areas happen mside the
school prenuses and mvolve students, which often results m fatal outcomes (Office, 2020). This
gnm reality had mtensified the adnumistrator’s concerns, especially given the backdrop of the
ongoing COVID-19 pandenuc.

Reflecting on the challenges faced, the admumistrator emphasized the urgent need for
more mental health counselors and therapists m schools, particularly at the elementary level.
Suburban School Admimstrator D acknowledged, “A lot more mental health counselors and
therapists at the elementary level, well, at all levels, but for sure in elementary ™ Ths call for
mcreased mental health support underscored the adnumstrator’s commutment to addressing the
emotional well-bemg of students and staff members.

In hght of fostering a sense of safety, trust, and support withm the school environment,
Suburban School Admmstrator D recognized the positive impact of SROs. Suburban School
Administrator D specified students viewed SROs as “Safe, trustworthy, and fnendly™ figures,
valumg their presence on school grounds. This sentiment underscored the significance of
collaborative efforts between law enforcement and educational mstitutions m mamntammg (RQ 3)
a secure and welcommg atmosphere for students to leam and thnive.

In the context of the suburban school district, the presence of SROs took on an
exceptional dynamuc. Accordmg to Suburban School Admmistrator E, students do not feel

triggered by SROs; rather, they consider themselves fortunate to have SROs with whom they
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share a close bond. Suburban School Administrator E smuled proudly and said with enthusiasm
confirmed, “Our students love our SRO!I”

This positive sentiment highlighted the district’s successful approach to cultivating
relationships of trust and famiharity between students and SROs. The harmonious rapport
between them suggested that SROs are viewed as more than just secunity personnel Instead, they
are embraced as approachable figures who contribute positively to the school commmumnity.
Suburban School Administrator E’s observation emphasized the importance of building bridges
of trust and understandmng between law enforcement and the student body. Such connections
create an atmosphere where safety 1s enhanced through friendly and supportive mnteractions.

In the heart of the Suburban School District, a description unfolded where the fusion of
security and compassion needs to be embodied. Suburban School Adnumstrator F, a witness to
the mtricate dynamics of school life, shared a vivid msight:

Sometmmes you can have an SRO who’s been a police officer, a patrol police officer for a

long, long time, and has a tough time adjustmg to a school settmg. You know, they walk

mto an elementary school and there’s a 5-year-old crymg because the SRO yelled at
them
The night personality for the role 1s imperative when dealing with students at every level The
example above serves as a vivid remunder that the canvas of an SRO’s role extends beyond
security protocols; it 1s an artistry that demands the adept blending of protection and empathy.

The mnfluence of SROs stretches beyond the confines of the school, touching the hives of

parents as well The encounters between SROs and parents can be intricate, as Suburban School

Administrator F noted, “And they’re like you over there, over there, do this and then parents are



crymng, what do I do? So, the SRO didn’t believe he was shouting, but a parent going into a
school parking lot expected a little bit more.”

While SROs do not mherently serve as triggers, their presence holds signmificant mfluence
over both students and parents within the suburban school district. Suburban School
Administrator F ensured that this influence was managed constructively by conducting quarterly
safety meetings. The gathenngs served as a proactive platform to address and reinforce safety
gmdelnes and measures. In navigating the delicate balance between authority and

approachability, these measures hughhghted the distnict’s pledge to cultivate an environment of

secunty, trust, and effective commumnication for all students and parents mvolved.
Sense of Security

“Success” 15 how Urban School Adnumstrator A described the utihization of the SRO that
has worked there even before Adnunistrator A was employed. The terms sad and crying were

used to describe the SRO’s departure as the news spread of their recent promotion. This would
mean their presence would no longer be m the schools. The collaborative efforts described by
Administrator A and the SRO were remarkably successful and grew mto a great fnendship due
to the respect each of them had for therr profession and most of all for putting the students m the
district first. The students felt a sense of comfort as the SRO sat with them at lunch and built a
rapport with their fanulies. When asked to describe the students’ perspective of SROs, Urban
School Adnumstrator A did not hesitate and rephed “trustworthy, protector, safe ” Having
cultrvated a strong relationship with the previous police chief and SRO, the ad nunistrator found
themself at odds with the perspective of the new chief. While hoping for the best with the new

SRO, they acknowledged that they can never fully fill the shoes of the ongmal SRO who
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established such a positive connection. Contemplating whether this shaft will also influence the
perceptions of the students and the dynamecs within the school will undergo changes as well.

Suburban School Admmistrator A benefitted from a supportive commumity that has
embraced the presence of SROs. Both students and the community have welcomed the mclusion
of SROs, as the admmistrator highhighted, and stated “There’s a perception that having
additional law enforcement m the building can help make people feel safer.” Several years ago,
the district undertook the mitiative of pnontizing students belonging aimung to create an
environment where students felt valued and heard. Guided by the general philosophy that
“School 1s a place where everybody belongs™ the adnumistrator stressed that SROs play a major
part mn upholdmng the philosophy as well The admunistrator confirmed, “Their kaids have attended
our school district, so they’re part of our community.”

Suburban School Admmistrator A enjoyed the advantage of an encouragmg community
where students expenence a sense of safety and are not tnggered by the presence of SROs. The
positive relationship led SROs to routinely stroll through the school premuses, taking the time to
greet students durmg lunch breaks. The fanuhanty of these officers extends beyond school
hours, as they are often recognized for their participation m weekend events, contnibutmg to a
strong sense of connection and famihianty among students. Moreover, students witnessed their
parents engaging in conversations with the SROs, which encouraged them to build relationships
and have a positive perception.

Key Theme 3: Cost Factors (RQs 2 and 3)

The final pronunent theme in school district adnmmstrators’ decisions to eliminate or

mamtam SROs (RQs 2 and 3), was cost factors. Through the analysis of data, it was evident that

some school district admmistrators were compelled to elimmate resources due to the school



district’s fmancial constramts, even as others added them in the absence of fmancial restrictions.
The researcher observed the influence of these financial considerations m the adnumstrators’
decisions, ranging from ehnunating SROs because of the costs to adding them due to the
availability of financial resources.

In contrast to the previously mentioned suburban schools such as Admunistrator E’s
stellar performance, Urban School Admunistrator D’s distnict recerved a less favorable rating of
two out of five stars, indicating a need for support to meet state standards in academic

achievement. Their district accommodates approximately 1,200 students spread across five
buldings. Despite the evident need for heightened secunty, the district only has two SROs
available for the entire district. Due to a shortage of local police officers, these SROs are rarely
present m the buildmgs. Leaving the students and staff with madequate secunity coverage. It 1s
worth noting that this district previously had one SRO stationed m each building for a peniod of

five years but staffing constramnts and financial considerations led to thewr elimmation (RQ 2).
When Urban School Adnumistrator D was asked why they elimmated (RQ 2) SROs, the
mmmediate reply was “Cost.” The board of education bears the responsibility of allocatmg funds
amounting to $65,000 for each SRO. Continuing the conversation regarding the effectiveness of
SROs, Urban School Admunistrator D emphasized:
If we had one full-time SRO, it 1s the biggest thing there can be. Even the presence of a
police car m front of a buillding would scare off a school shooter. It has actually been
discussed. At least parking a car in front would be effective.
The researcher observed that it was profoundly disheartening to witness devoted school distnict
adnumistrators, who genuinely cared about their students’ safety, well-bemg, and emotional

states, yet found themselves unable to add or mamntain SROs due to the cost constramts. Urban
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School Adnmumstrator D concluded, “Most kids i urban cities have negative thoughts that are
bad about SROs. They think, they just want to throw Daddy back in jail. We have had really
good SROs, and students have to see them in another hght ” With a smule, the admmistrator
shared an uplifting story of an SRO engaged m a frniendly game of kickball with students,
illustrating the positive impact that such mteraction can have m challenging musconceptions and
fostermg a deswe to end the school-to-prison pipeline.

Suburban School Admmistrator F mamtaimns (RQ 3) SROs across the school’s district.
The implementation of four SROs m each building, alongside the addition of a DARE officer,
brought a fresh perspective to the admimistrators’ eyes and mvigorated their efforts to enhance
emergency safety procedures. The Suburban School Adnumistrator F expressed:

It was very evident to us that we had work to do to align an educator’s pomt of view and

a law enforcement point of view, and that really started us m proactive conversations

about, you know, what else do we do?

This realization sparked an mitiative-taking approach, fostering collaborative discussions aimed
at findmg additional measures to ensure the safety and well-bemg of the students and staff of the
district.

Through a partnership with the local police department, the district successfully
mamtamed (RQ 3) multiple full-time SROs. Remarkably, the school district pays a mere $80,000
annually for the services of these five officers, a fact that the Suburban School Admmistrator F
enthusiastically descnibed as, “An mcredible deal ” This cost-effective collaboration allows the
district to ensure enhanced safety and secunty measures for the community. The admmmistrator

concluded by addmg that the SROs are a resource to the adnumistration because they bring
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experience and several factors to ensure safety. As cost 1s not a imiting factor, the school district
can prionitize safety to a greater extent, resulting m a safer environment for all

Accordmng to Urban School Admumstrator D, “Cost™ was the biggest factor m employmng
SROs. The U.S. Government Accountability Office (2020) exanmuned school shootings and
uncovered that urban schools had more outside shootmgs by non-students or unknown shooters
overall. Despite urban schools expenencing the highest number of school shootmgs, it 1s a matter
of concern. It raises questions about the sufficiency of therr funding and resources. Ensuring
proper fundmng for urban schools 1s critical i addressing safety measures. Agam Urban School
Administrator D stressed the presence of a police car outside a school building 1s essential to
serve as a deterrent to potential threats and acts as an mitiative-taking approach to school safety.

“We’re a district that had a mass shooting a year and a half ago.” Suburban School
Administrator D redirected the focus toward strengthening safety measures and support systems.

Formerly constramed by cost considerations, the district’s prionties have evolved, with cost no
longer holding the same weight. This shift was evident m the mitiative-taking approach to
security enhancements. The district 1s the first m its state to mtroduce AT secunty measures mto
public school mstallations, a significant investment totaling $15,000. This reflects a resolute
commitment to nurtuning a more secure learning environment.

Suburban School Admimmstrator D’s dedication to fortifymg safety 15 mamifested m its
escalated efforts. “We’re a distnict that has many school resources or has doubled our school
resource officers, doubled our secunty, doubled our efforts around everythmng. ™ This
commitment stressed the determmation to safeguard both students and staff followmg the tragic
event. Furthermore, Suburban School Adnumistrator D emphasized that threat assessments,

suicide assessments, and bullymg assessments spoke to theirr comprehensive strategy for
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identifymg and mitigatmg potential risks. This approach has been reaffirmed by external
evaluations. Suburban School Admumstrator D explamed, “We had a firm come to evaluate what

we’re domng, and they said we’re doing 300% more threat assessments than any other school

around,” which highlighted their thoroughness and dedication to mamtaming a secure and
supportive school environment. Unfortunately, adequate state funding 1s not provided to prevent
tragedies like these from occurmng.

Suburban School Admimstrator E was commutted to addressing certan financial concerns
for therr district. Suburban School Admmstrator E accentuated:

Our school has spent like $10,000 on vape detectors. We pay teachers to teach classes for

restorative education. We have an SRO; we spend all this money. We have repeated

offenders that go through these courses that are not beneficial for kuds. So, we’re not
allocatmg the nght resources for supportmg kids.
This candid observation pomted to a disappomtng gap between financial investments and
effective support withm the school district.

Eaming five stars from the Department of Education, Admumstrator E’s dedication to
addressing vanous issues was evident. The recogmition validated the district’s commitment to
seekmg mmpactful solutions for its students. Adnumstrator E’s statement called attention to the
need for a more strategic approach to resource allocation. In an era where mvesting n education
and student well-bemng 1s paramount, this reflection served as a renunder that true support
encompasses not only a financial mvestment but also a thoughtful understanding of how to
channel resources m a way that genmnely benefits the students and nurtures their prowth.

Suburban School Admumistrator B along with members of the Board of Education

established that since the district had a successful experience with the only SRO, they pursued
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seeking financial assistance to add (RQ 1) another professional The Board’s financial
representative supported the additional SRO because the district had adequate funds to act upon
it. However, Suburban School Admmistrator B felt the ultimate goal for school safety would be
to mstall an electronic pass system. Suburban School Adnumstrator B confirmed an
mplementation would track every student, “Especially those who like to frequently use the
bathroom at the beginning of each class or more importantly if they do not show up for school.”
Unfortunately, Adnmunistrator B concluded that the vision would have to be postponed until
additional fundmg 1s accounted for and the only means for security 1s fundmg the additional
SRO.

In the last cost factor mterview piece, Suburban School Administrator C illuminated the
mtegral role of collaboration within their educational system The govemance team, consisting of
the Supermntendent, Treasurer, and school board members operates as a collective unit that
critically evaluates data-dmven msights. This collaborative process 1s particularly crucial when
considering fundmg allocations and policy adjustments. Admumstrator C’s account highhighted
the team's function m pmding decision-making and ensunng the alignment of policies with the
district’s educational objectives.

Throughout the conversation, the interviewees consistently highlighted the significant
mterplay of “political” and “data™ elements within thewr decision-makmg framework. The fusion
of these two factors hughhights policy adoptions and resource management. While direct cost-
related matters were not discussed, the mterview resonated with the vital role that data-dnven,
politically mnformed decisions play m shaping the district’s educational landscape. The narrative
reaffirmed the distnict’s commitment to a comprehensive, collaborative approach that optummzes

decision-making by leveraging data-dnven decision-making.
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Financial Flexibility

The decision to add additional (RQ 1) SROs was a dehiberate process led by Suburban
School Admumstrator A m conjunction with the school board. Despite serving a student
population of approxumately 3,500, the distnict managed to address the financial aspect through a
collaborative partnership with the local Police Department, effectively sharng the associated
costs and successfully employing two more SROs. The expansion was made possible by Student
Wellness funds provided by the state’s Department of Education. As Suburban School
Administration A explained, “The first SRO was a huge success, and it led to the exploration of
addmg additional ones.”

The motion behind the decision to mcrease the number of SROs was multifaceted,
encompassing security concerns, fiscal responsibility, and public perception. The district
recognized the paramount importance of mamntamning a safe and secure learning environment for
its students. The collaborative financial arrangement overcame budgetary constramts to ensure
the commutment to student safety. Freed from the burden of financial concerns, the distnet could
redmect its attention toward other critical areas. With the cost factor alleviated, Suburban School
Administrator A and the school board could concentrate on addressmg other pressmg matters
that impacted student expenences. The admmistrator’s composed demeanor conveyed a sense of
calmness as we discussed the matter which showed that cost was not associated as a stress factor.
This financial relief allowed Suburban School Admumstrator A and the school board to direct
their focus toward improving curmculum and support services, ultimately enhancing the overall
educational environment for students. Admumstrator A’s demeanor during our conversation not
only reflected a lack of stress associated with cost concems but also mspired confidence m ther

ability to lead effectively.
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The Ohio Coalition for Equity & Adequacy of School Funding filed smt, DeRolph v.
State of Ohio, for neglectmng its obligation due to relying too heavily on local property taxes for
school fundmg (1991). According to DeRolph v. State of Ohio (1991), in wealthy
neighborhoods, high property values generate large revenues that can be mvested i providing
students with abundant resources, mcluding mnovatmve technology, advanced coursework, and a
wide armray of extracurncular activities. Unfortunately, the opposite holds m poor communities.
The lack of sufficient financial resources leaves schools m urban areas and many low-income
communities severely under-resourced, leading to sigmificant disadvantages for their students
(Schneider, 2018). Consequently, the dispanty in fundmg preatly hinders educational outcomes
and safety resources for students m these areas.

Inequality m fundmng distribution between urban and suburban schools 1s a prevalent
1ssue within many education systems. Suburban schools often have the advantage of higher
property values and larger tax bases due to the relative wealth of the comnmmnities they serve. As
a result, those schools recerve more substantial financial support, allowmg them to broaden therr
financial distnbution withmn their district. Suburban schools may attract lughly quahfied teachers
and staff with competitive salanes and benefits. On the other hand, urban schools, often serving
poorer communities, tend to face budget constramts and hmuited access to local resources
(Schneider, 2017).

Consequently, urban schools may struggle with outdated infrastructure, overcrowded
classrooms, and a lack of essential educational matenials and technology. This fundmg dispanty
also impacts the ability of some urban schools to provide safety features, such as school resource
officers as they may not have the financial means to implement such secunity measures. This

further deteniorates the safety concems m some urban schools, making it even more crucial to
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address the funding mequality to ensure that all students are safe. Funding mequality in Ohio
between urban, suburban, and rural school districts 1s not only an 1ssue for student safety but also

relates to students’ preparedness for academic success i school (see Table 13).

Table 13

Ohio Education Policy Institute (OEPI) Analysis of 2018 School District Report Card Data
Percent of Students Prepared for Success - Typology
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Note: 2018 Ohio Education Policy Institute relations between educational outcomes and district
socioeconomics. From OEPI analysis of 2018 School District Report Card Data. (n.d.).

Cost was not a term mentioned by Urban School Admmmstrator A. Admunistrator A’s
school district mamtamed SROs (RQ 3) primanly at the high school level, covenng a student
population of over 2,000. Additionally, wandmg was mmplemented at all events as a security
measure. In fact, the distnict’s plans for the upconmung academic year mcluded the approval to
mmplement a specially tramed K9 unit that can identify guns only, further highlighting the
commitment to mitiative-taking safety measures beyond budgetary considerations. This
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dedication to safety demonstrated that in this urban district, the consideration of cost takes a back
seat to the necessity of providing a secure learning environment. Vapmg emerged as the most
discussed and challenging 1ssue withm the school, mcluding parents engagmg m the
phenomenon with their young children on school grounds.

Urban School Admmistrator B and Urban School Admumstrator C made a collective
decision to elimmate (RQ 2) SROs from their distnict. Despite their distnict bemg among the
highest funded m Midwestem schools, the choice to remove SROs was gumided by careful
consideration of factors that included the best mterests of thewr commmmities. Fmancial concemns
stemnung from police departments also played a role m this detemmunation since they helped
fund SROs. Urban School Adnmumstrator B reflected on the decision, “[t]hat summer, we did
some commumity conversations. I actually had protests at my house and the police department
was undergomg some budgetary 1ssues and they couldn’t support 1t (SROs).”

Although cost did factor mto school district adnmumistrators’ decision-making processes,
Urban School Adnumstrator B and Urban School Administrator C recognized the importance of
taking a step back and focusmg on “authentic ways to engage our police mn our buldings outside
of a formahzed SRO process” as Admumistrator B elaborated. This approach demonstrated not
rushmng mto a commutment but finding an alternative strategy beyond the traditional SRO
mvolvement m the distnct. The cost for the district was not a factor because Urban School
Administrator B mentioned that they were visiting the idea of fornung thewr own police force,
due to the substantial size of thewr school district. This potential transition would be specific to
the safety needs of the distnet without the need to rely on MOU's with the local police
department. This approach would provide the district with more control of funding and securnty

measures, tailored to its umique needs and resources. One emergent finding mn this study 1s that
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there was a difference among school districts based on factors such as state report card ratmgs,
the strength of the local property tax base (whether it was low or high), the presence or absence

of SROs m schools, and whether the distnict had open enrollment. Figure 3 delineates the
differences m financial resources, academuc achievement levels, and the presence of SROs
between schools m urban and suburban districts m this sample. The funding for education differs
substantially across various districts. Some districts had the financial means to mvest
additional resources like updated facilities, technology, and teachers’ salanes, while others,
facing fnancial constramnts, find 1t challenging to meet the basic necessities (Kim, 2024).

Figure 3

Urban versus Suburban Schools Per-Pupil Contribution

State R t Card
State Report Card ate Keport Car
Ratings Ratings
All Received 2 Stars 4 and 5 Stars
— Low Local Property Tax Base ] High Local Property Tax Base ]
[ School Resource Officers School Resource Officers

- Present in Schools Present in Schools

1 out of 4 5 out of 5

4 out of 6

No Open Enrollment
- All Open Enrollment
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Summary of Findings
The researcher of this qualitative namrative study aimed to describe how Midwestern

school district adnmistrators decided to add, elimmate, or mamtam SROs. Through m-depth
mterviews and analyses of data, the researcher explored the factors that informed school distnict
adnumistrators” decision-making processes, meludmg students’ sense of safety and student well-
bemng, potential emotional triggers, and cost factors. By explonng all of the school district
adnumistrators’ ived expeniences, mcluding in the aftermath of one school’s mass shooting, this
study provided valuable msights mto the complex dynamics of Midwestem school district
adnumistrators’ decision-making processes m adding, ehmimating, or mamtammg SROs m ther
schools. Table 14 represents a breakdown of the study’s findings by each of the three research
questions.

Table 14

Summarization of Findings and Research Questions

RQ1 RQ 2 RQ 3
How do Midwestern How do Midwestern How do Midwestern
School District School District School District
Administrators Administrators Administrators
Decide How to Decide How to Decide How to
Add SROs? Eliminate SROs? Maintain SROs?
Safety and Well-being X X
for Students
Triggers for Students X
Cost Factors X X
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The school distnet admimistrators m this study who added SROs (RQ 1) did so because
they priontized the safety and well-bemng of their students over cost factors. These decisions
were also a crucial component of ther community engagement efforts. As Suburban School
Administrator A expressed, “It 1s what our community wanted.” This sentiment pomted out the
collaborative approach taken by adnumistrators to align their actions with the desires and
expectations of the community they serve. Additionally, the district believed that the presence of
additional law enforcement within the school bulding contributed significantly to the perception
of enhanced safety. Addmg SROs was justified as being m support of the safety of students and
staff.

The decisions by the school distniet adnumistrators in this study to ehimmate SROs (RQ 2)
were driven by concerns that their presence tnggered emotional distress among students. As
Urban School Adnumstrator A confirmed, “SROs were causmg trauma and tnggers, and
regardless of who the police officer was, it was just that presence was there ™ This reflected a
growing awareness of the potential adverse effects of SROs within the school environment.
Admimistrators are commutted to creating asafe and inclusive space where students can learn
and thrive without experiencing unnecessary stress or anxiety. By eliminating (RQ 3) SROs, the
district aimed to prioritize the emotional well-being of their students and foster an atmosphere
conducive to education and personal growth.

A third group was dnven by cost factors. The decision to mamtam or ehinmunate SROs
(RQ 2 & 3) mn some school distnicts m this study was based on cost factors. Suburban School
Admmstrator F, for mstance, mentioned the cost factors of SROs and described 1t as “An
mcredible deal” citing the absence of funding restramts m this particular suburban district and

emphasized the benefits of SRO programs i enhancing safety and secunty. On the contrary,
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Urban School Admumstrator D elmunated (RQ 2) SROs, citing bud getary concerns. For some

urban schools, the financial burden associated with mamtammg SROs may be unmamtamable,

leadmg to the difficult decision to ehnunate them Cost factors are considered by school

adnumistrators when deternuning the presence or absence of SROs m their distnict.

Table 15

A Selection of Qualitative Data by Research Question

RQ1 RQ 2 RQ 3
How do Midwestern How do Midwestern How do Midwestern
School District School District School District
Administrators Decide Administrators Decide Administrators Decide
How to Add SROs?  How to Eliminate SROs? How to Maintain SROs?
“We e a district that “Most kids in urban
Safety and Well-being had a mass shootinga cities have negative
for Students vearand a half ago. thoughts that are bad
We’'re a distnict that about SROs. They think,
has many school they just want to throw
resources and has Daddy back m jail ™
doubled our school ~Urban School
resource officers.” Admmistrator D
~ Suburban School
Administrator D
“It 1s what our
~ Suburban School
Administrator A
Triggers for Students “SROs were causing

Cost Factors

trauma and triggers [m

students]. regardless of
who the police officer
was, it was just that
[their] presence.™
~Urban School
Admmistrator B
“As cost 15 not a imiting factor, the
school district can priontize safetyto
Urban School greater extent, resulting i a safer
Administrator D was environment for all Through a
asked why they partnership with the local police
elmmated SROs; the department, the distnict successfully
mmediate reply was maimtamed muliple full-time SROs.™
“Cost.” ~Suburban School Admmistrator F
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In conclusion, the study’s findings were embedded m the three core themes, mcludmg the
safety and well-being of students, emotional trniggers for students, and cost factors. These themes
mtertwined, collectively contributing to the decision-makmg process that gmided Midwestem
school district admmistrations m their determmnation to add, elimmate, or mamtam SROs within
therr districts. Although each of these factors holds significance mdividually, their importance 1s
magnified when they mteract with each other. When considening these urban schools, which
often recerve two stars on state report cards, contend with low property tax generation, have
maybe one SRO, and follow open enrollment policies, the significance of these factors becomes
challengmng. On the other hand, the majonty of suburban schools boastmg five-star ratings on the
same state report cards, mamtaming higher property tax support, enjoymg the secunty of SROs,
and not implementing open enrollment, highlight the dispanty.

The division between urban and suburban schools stems from distmet circumstances.
Urban schools suffer from lower funding, hnited availability of SROs, and intricate commumity
dynamucs. This division holds sigmificant implications. Urban schools are challenged with
upholding student safety within restricted resources, which nught mmpact both the quality of
education and student well-being. Conversely, suburban schools possess greater resources and
secunity measures, affording them the advantage of priontizing student well-being and education.

In Chapter 4, the research presented the study’s findings i the form of key themes. In
Chapter 5, the researcher shares the study’s conclusions, discussion, and suggestions for further

research on school distnict administrators” decisions to add, eliminate, or mamtam SROs.
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CHAPITER V

CONCLUSIONS, DISCUSSIONS, AND SUGGESTIONS FOR FUTURE RESEARCH

Introduction
The purpose of this qualitative narrative study was to understand how Midwestem school

district admmistrators decide to add, eliminate, or mamtam school resource officers. The
researcher exanuned the hived expeniences of 10 Midwestem school district adnumistrators, via
mterviews. Included herem is a discussion that connects the study’s findings to a theoretical
framework. This chapter concludes with a discussion of linutations, areas for future research, and
a summary to understand how Midwestern school district admimistrators described therr
decisions to add. elininate, or maimntain SROs.
Summary of the Study

This study worked to understand the gap m the research by 10 school district
adnumistrators from diverse urban and suburban public school districts from the Midwestern
region. The study encompassed both male and female school district administrators, offening a
comprehensive overview of how Midwestem school district admmistrators add, eliminate, or
mamtam SROs. The adnumstrators participating m the sample study served as the mam and
crucial component for educational leadership m Midwestern public school distnicts; each
addressed the school’s varying funding availability. The data collected from the interviews
supported the findmgs.

Three key findings emerged m understandmng how urban and suburban Midwestern
school district adnumistrators decided to add, elinunate, or mamtam SROs: students’ safety and

well-being, avoiding emotional triggers i students, and cost factors associated with employmg
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SROs. Each of these factors helped mfluence safe leaming environments m educational settmgs
for Midwestern school district administrators.

This chapter contains a discussion and future research recommendations. To armrive at
these key findmgs, the researcher utilized the followmg research questions:

RQ 1 How did Midwestemn school district admmnistrators describe therr decisions to

add school resource officers?

RQ 2 How did Midwestemn school district administrators describe therr decisions to

eliminate school resource officers?

RQ 3 How did Midwestemn school district admmnistrators describe therr decisions to

mamtam school resource officers?

By mntegrating perspectives and data from various sources, such as one-to-one iterviews,
reviews of existing data sets, and reviews of relevant literature, a more comprehensive
understanding of school district admmistrators’ decision-makmng processes developed. This
triangulated approach enhanced the credibihity and dependability of the study’s theoretical
foundation, Maslow’s Hierarchy of Needs (1943), thus providing a well-rounded framework for
exanmuming the challenges and facilitators to support Midwestem school district admmstrators.

The researcher in this study utilized a qualitative, narrative design. Data collection
mstruments included mterviews with Midwestern school district administrators, an exarmmination
of arrest rates, and a review of data from the Department of Education and the National Center
for Education Statistics. The tnangulated data collection strategy also included vahdating school
district data by reviewing the Institute of Educational Sciences (IES) National Center for

Educational Statistics (NCES) database.
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Summary of Findings

In presentmg the findings of the study conducted on urban and suburban Midwestern
school district adnmistrators” decisions regarding SROs, three key findings emerged . First, the
physical safety and mental well-bemg of students were of paramount concem for ad nunistrators
as they made these decisions. They priontized creatmg secure learning environments where
students could thrive without fear.

Second, adnumstrators, in making decisions about SROs, were acutely aware of the
potential for emotional triggers m therr students and communities given the presence of SROs in
their schools. These emotional tniggers encompassed a range of responses, meludmg mereased
mcidents of violence m schools, community outrage, and legal action. Each of these has the
potential to harm students’ emotional well-bemng and negatively impact thewr school
performance.

Lastly, cost factors were essential in administrators” decision-making processes to add
or eliminate SROs. School district admimistrators, as they attempted to meet the safety needs of
therr students, felt an obhgation to weigh the financial implications of ehnunating or mamtaming
SROs, often having urban schools navigate budget constraints beyond their control while
suburban schools had plenty of resources to distribute.

This study emphasized the intricate complexity of the decisions made by Midwestern
school district adnumistrators regarding SROs, with student safety and well-being, avoiding
emotional triggers, and related cost factors constituting the forefront of thewr deliberations. Table

16 illustrates the summary of findngs:
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Table 16

Summary of Findings

Key Findings

Themes

Supporting Interview Details

Safety and Well-being
of Students

Avoiding Emotional Triggers
for Stmdents

Cost Factors

Physical Safety

Mental well-bemg

Emotional well-being

Impact on school performance

Budget constraints

Resource allocations

School distnict admmistrators reported
the importance of students” sense of
safety

School distnict admmistrators reported

the importance of students” sense of
mental well-bemg

Stressors for students

Interferes with the student’s ability to
leam (Work, 2021).

SROs removed because of the cost
restramts

Resources with local police and grants

In deciding to add, eliminate, or mamntam SROs, the 1deas of school distnict

adnumistrators dually focusing on the presence of SROs as enhancmg students’ physical safety

and mental well-bemg, as well as tnggenng emotional responses that potentially mterfere with

students’ emotional well-being and school performance, may mitially appear to contradict each

other. On one hand, the study showed that the presence of some SROs, particularly m urban

schools, contributed to students feeling uncomfortable and fearful On the other hand, school

district adnumistrators saw SROs as key contnibutors to shapmg safe and secure leaming

environments. Despite this, both findimgs connect in the sense that this apparent contradiction

anses from the core principle of Maslow’s Hierarchy of Needs (Maslow, 1943), which stressed

the mmportance of students needing to feel safe to learn at high levels.
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A more subtle understanding emerged as the researcher examined urban schools with
lower star ratings and different demographics compared to their suburban counterparts while
reviewing data from the Department of Education (2023). Urban schools were often faced with
heightened safety concerns, so addressing students’ basic physiological and safety needs was
crucial. In urban schools, resource officers were hired to create secure learming environments,
laying the foundations for students to focus on their education and overall well-being (Curran et
al, 2019).

The contradictory findings regarding SROs and student well-being became
interconnected when viewed through the lens of Maslow’s Hierarchy of Needs (1943). This
revealed that students may expenience emotional friggers in response to the presence of SROs
within their educational environment, as stated throughout the interviews with urban school
district admumistrators.

The third key finding recognized the practical aspects of implementing safety and well-
being mmtiatives in schools. Some admumistrators, in partnership with SROs, strategically
navigated cost factors to ensure the feasibility and sustainability of SROs. This mvolved
explonng cost-effective alternatives, such as seeking external funding sources and engaging in
commumty partnerships to mitigate financial burdens on the school districts while still
priorifizing the safety and well-being of students.

Discussion of Findings
The purpose of this qualitative narrative was to understand how Midwestern school district
administrators decide how to add, eliminate, or maintain school resource officers. The
researcher contemplated the sigmificant efforts undertaken by Suburban School Adnunistrator D
following a mass shooting in their school district, realizing that such events served as a method
for implementing crucial safety measures. Considening this, the researcher believed that it
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an opportune moment for other schools to reevaluate their existng protocols and priontize the
safety and well-being of their students by adoptmg smular comprehensive safety measures. By
drawing lessons from Suburban School Adnumstrator D’s approach, school leaders can work
toward establishing safer environments that prniontize the overall well-bemg of therr students.
The researcher deeply adnured Suburban School Admmistrator D’s challenging decision to
refurn to work despite extremely difficult circumstances, thus demonstrating unwavering courage
throughout the aftermath of the mass school shootmg. Suburban School Admimstrator D’s
commitment to the school comnmmity and demonstrated resihence were mspirng examples of
dedication and fortitude that everyone should recognize.

Education Week’s (2023) analysis confirmed that between January 2023 and June 2023,
Amernican schools expenienced 23 school shootings that mvolved mjures or fatalities.
Comparatively, the previous year saw 51 school shootings resulting in mjunies or deaths across
the United States (Education Week). These distressing statistics support the urgent need for the
mmplementation of proactive measures to enhance safety, which Suburban School Administrator
D attempted to address for the well-being and safety of students (RQ 1). The need to add SROs,
accordmg to several of the study’s participants, 1s crucial for students and staff as they play a
vital role m enhancing school safety, providing a presence to respond quickly to potential threats,
and a sense of secunity within the school

Explormg the reasons for ehminatmg SROs (RQ 2) unveiled a range of factors, such as
bud get constramts or commumity pressures to fortify school environments. Focusmg on the first
findmg, on how Midwestem school district adnumistrators decided to ehminate school resource
officers, allows one to gain a deeper comprehension of specific challenges and understandmngs of

the reasomings for schools elimmating SROs. The research question of how Midwestern school
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district adnumistrators elinunated school resource officers was posed. The findings from Urban
School Admumstrator B n this sample study indicated a “ligh-fidelity” level m elmmating
SROs, thereby estabhshing clear protocols for decision-making and restorative tramnmg by the
board of education. The mtention was not to have the commumity’s voice control the decision to
elimmate SROs, but it was evident that their voices were heard.

It 1s important to note that these decisions were being made m the immediate aftermath of
the killing of the Black male, George Floyd, by White police officers, an event that recerved
national attention. Protesters assembled outside schools, meetmngs, and even at the residence of
the school board president m the Midwestem region, voicing their disagreement with the
decision to elminate the use of SROs.

The researcher acknowledged that everyone m the sample empathized with the
community’s response to George Floyd’s death, a sentiment that resonated nationwide. The
context and timing of the study complicated the public’s understandmng of the role that SROs
play. The study’s timmng and context powerfully disrupted the pubhc’s understanding of the
crucial role SROs play. It placed adnunistrators m a maze of complexities as they navigated the
profound mmplications, compelling them to carefully weigh the consequential pros and cons of
mtroducing law enforcement personnel mto the foundation of their school buildmgs.

Suburban School Admimstrator B believed interacting with SROs at an early age builds
meanmgful relationships. The Midwestem school district removed SROs m disciplinary actions
or negative relationships with students to help build the contmued bond. At times, SROs engaged
m handling custody matters, which served as an asset for adnumistrators. This involvement
helped prevent escalations of altercations and ensured quicker resolutions, ultimately prionitizing

students’ safety and well-bemg. As a result, students contmued to develop trustworthy
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relationships with SROs, potentially contributing to a reduction in factors that emotionally
triggered students’ concerns.

One mteresting aspect of the decision to add an SRO was that, m this sample, school
adnumistrators considered Student Well-being as a pnmary factor to add an SRO; however, the
1ssue of Emotional Trniggers was not considered or did not become evident until SROs were
already m-place at the school site. This suggests a developmental curve on the part of the school
adnumistrators m this study.

Considering Maslow’s Hierarchy of Needs withm the context of students and SROs
revealed a concern. The first level emphasized the importance of fulfilhing students’ basic
physiological needs such as food, water, and shelter. The second level addressed the safety and
well-being (RQ1 and 2) that students mmst have therr basic needs met, mcluding physical safety
and emotional well-bemg, to effectively engage i the learming process (Curran et al , 2019).
Maslow’s second and third levels addressed emotional tnggers (RQ2) because threaten students’
feelings of safety and belonging and may impact thewr ability to form connections within the
school community. Cost factors (RQ 2 and 3) at Maslow’s second level were crucial to ensure
that resources were allocated effectively to support students’ safety, well-bemng, and educational
outcomes.

These three findings ahgned with Maslow’s second level of needs, encompassing safety
and security. They mdicated vanations in decision making between urban and suburban contexts
and demonstrated potential disparities between urban and suburban schools. In short, K-12
schools, when viewed as a coherent system, seem to be deficient m providing the foundational

support of SROs mn all contexts. Neglecting these second-level needs, particularly in urban
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school districts, obstructs students’ progression toward higher-level fulfillment, hnmting their
acadenuc, safety and well-bemg for success.

Implications for Theory and Research

Chapter IT contamed a description of Maslow’s hierarchy of needs, which outlines a
hierarchical model of needs for students m urban and suburban school districts, ranging from
basic physiological needs to higher-order psychological needs. In contrast, Robert Sternberg’s
Tnarchic Theory of Intellipence focuses on the different components of mtelhigence, mcluding
analytical, creative, and practical mtelligence, among students m these distnicts. While Maslow's
hierarchy of needs emphasizes the progression of needs from lower to higher levels, Sternberg's
theory provides a framework for understanding and assessing cognitrve abilities and problem-
solving skills. Together, these theones offer complementary perspectives on student behavior
and cognition, with Maslow's theory addressing motivational factors and Stemberg's theory
focusing on cogmitive processes. Integrating both theones can provide a more comprehensive
understanding of student development and behavior, mghhghting the interplay between
psychological needs and cognitive abilities m urban and suburban school settmgs.

Maslow’s hierarchy of needs 1s represented n a five-level pyramud that was considered a
psychological model (1943). Maslow’s theory outhned an understandmng of motvation and
behavior and the ranked nature of human needs (Mcleod, 2023). Maslow proposed that
mdividuals are motivated by different levels of needs, ranging from basic physiological needs to
higher-level psychological and self-fulfillment needs. Maslow’s (1943) theory, mitially proposed
by psychologist Abraham Maslow, 1s a foundational framework m psychology that outlnes a

hierarchy of human needs. The theory suggests that indrviduals are motivated by a series of
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needs arranged m a pyranud, from basic physiological requirements to higher-level
psychological and self-fulfillment needs.
Maslow’s Hierarchy of Needs

Maslow’s (1943) lierarchy of needs 1s a five-stage model. The foundation of human
needs includes meeting basic physiological requirements for survival, such as air, water, food,
and shelter. Thus foundational level 1s crucial as it establishes the fundamental prerequisites for
human survival and forms the base upon which higher-level needs are built. Fulfilling these basic
physiological needs 1s essential for mamntaming overall well-being and creatmg a stable
foundation for psychological and emotional development. When apphed to the context of high
school students and school resource officers, Maslow s theory provides valuable msights into
understanding the comprehensive needs within an educational setting_

When considering Maslow’s luerarchy of needs within the context of students and SROs,
the first level emphasizes the importance of fulfilling students’ basic physiological needs.
Students’ access to safe and secure environments contributes to meetng these foundational
needs. School resource officers play a function i ensunng a secure atmosphere, which 1s critical
for students to feel physically safe and supported. Creating an environment conducive to
effective student learmning and overall well-being 1s crucial. Addressing basic physiological needs
lays the groundwork for students to engage more meaningfully m their educational expeniences.
High school students must have their basic needs met, mcluding physical safety and emotional
well-being, to effectrvely engage m the learning process (Curran et al |, 2019). School resource
officers play a crucial role m contributing to the safety of school environments that may align
with the foundational levels of Maslow’s hierarchy (1943). By addressing these fundamental

needs, the educational comnmmity can create supportive atmospheres that foster positive social
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mteractions and contribute to the overall well-being of students, thereby enhancing the potential
for personal development and academic success. The mtegration of Maslow s theory mnto the
context of high school students and SROs stresses the importance of recognizing and addressing
the diverse needs that influence students’ educational expeniences. Figure 4 demonstrates
Maslow’s hierarchy as 1t relates to school needs:

Figure 4
Maslow’s Hierarchy of Needs

Maslow's Hierarchy of School Needs

Self-Actua

Student Is Available to Learn

Positive Classroom Culture Present
(positive feedback, time for reflection,
encouragement to take risks)

(Guditus, 2013)
In urban and suburban schools, every decision made 1s deeply rooted m the well-bemg of

students. Unfortunately, we have come to a poignant realization that the presence of SROs does

not always serve the best interests of our cluldren. School district admimistrators need to create

environments where every child feels safe, supported, and empowered to succeed.
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However, as we strive to create these havens for our urban youth, we face a harsh contrast. In
suburban schools, where resources are abundant, there 1s a different narrative. Despite having
ample funds, SROs are often added under the mask of secunty. But what about the secunity of a
child's sense of belongmng? What about the securnity of their emotional well-being?

The core of this 1ssue hies mn the very essence of Maslow's hierarchy of needs. Our urban
students are too often the victims of societal mjustices and are denied the basic physiological and
safety needs required to even contemplate reachung the highest level of self-actualization Itisa
fundamental mjustice that strikes at the very core of our humanity.

So, as we navigate these disparities, let us remember that education 1s not just about academme
success but about nurturing the whole child. Let us advocate passionately for equitable
approaches to safety and support, ones that recognize the unique challenges every student faces
regardless of thewr zip code. It 1s time to ensure that every child, no matter where they come
from, has the opportunity to flourish and thnive and be able to fulfill those that pronuse equal
education to all no matter the region.

The decision to elmunate SROs m urban schools often boils down to fmancial constramts
rather than the abundance of resources suburban schools encounter. Urban districts frequently
face budgetary pressures that compel them to make difficult choices about allocating limited
funds. Unfortunately, SROs are expensive to mamtam, involving not just salanes for officers but
also health and equipment costs. In contrast, suburban schools with greater resources may find it
easier to justify the expense of SROs. However, this does not necessanly mean that suburban
schools are immune to scrutmy regarding their use of SROs. Despite therr financial capabilities,
some suburban distnicts may also reevaluate the role of law enforcement on school grounds

considering alternative approaches to school safety that pnontize commumnity engagement and
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mental health support over an SRO presence. Ultimately, both urban and suburban schools nmst
critically assess the need for SROs weighing the costs agamst the potential benefits for student
well-being.

SROs m suburban schools do not guarantee immumity from school shootings within the
buldmngs. Despite the perception of suburban areas as safer, incidents of school shootings still
occur when there 1s an SRO present, challenging the perception that SROs alone can prevent
such tragedies. Urban schools are often unfawly stigmatized as a breeding ground for unruly and
violent students, but they do not experience the same frequency of school shootmgs in the
buldmgs. These facts mdicate the need to reassess assumptions about safety. Urban School
District Admimistrator F was passionately comnutted to the belief that the mere presence of an
SRO police car outside of a school would deter an armed shooter from entering school doors. If
this were indeed the case, why does the reality revealed by the data contradict the assumption?
We nmist confront this uncomfortable topic and push toward evidence-based solutions that
prionitize the safety and well-being of students more than anything else.

Robert Sternberg’s Triarchic Theory of Intelligence

Through the lens of Robert Stemberg's Tnarchic Theory of Intelligence (Sternberg,
1985), school district admmistrators can obtamn valuable ideas about the roles of SROs when
understanding how to add, ehnunate, or mamtamn SROs. Analytic mtelligence becomes vital m
assessing the effectiveness and necessity of SROs, relymg on data-driven analysis and critical
evaluation of thewr impact on school safety and student well-bemng. Creative mtelligence allows
school district adnumistrators to explore mnovative approaches to other school secunity measures
and student support, potentially reshaping the role of SROs to better ahgn with evolving needs

and commumity expectations. Practical mtelligence equips school district adnmmstrators with the
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ability to navigate difficult decisions with SROs, ensuring they have a positive effect on the
educational system Considermg these factors of intelligence, school district administrators can
make mformed decisions that prionitize student safety and well-bemng while bmldmg positrve
relationships between SROs and the school commmnity. Incorporating the Tnarchic Theory into
decision-making processes offers school district adnumistrators a strong structure for evaluating
SROs, leading to evidence-based practices and mformed policy recommendations tailored to the
unmique needs of their school districts.

Robert Stemberg's Tnarchic Theory of Intelhgence, school district administrators m both
urban and suburban settings can understand mportant factors regarding the roles of SROs in
schools for student well-bemg, emotional triggers, and cost factors.

Analytic intelhgence could be used to identify and break down data to deternune if SROs
are needed m urban school districts. School district adnumistrators would be able to address
specific students' well-bemg and safety concerns, ensuring that the presence of SROs ahgns with
the umique needs of students. Analytic intelhgence could be employed to identify and dissect
relevant data to determine the necessity of SRO mn suburban school districts. School district
adnumistrators would then be equipped to address the specific well-being and safety concerns of
students i suburban settmgs, ensuring that funding resources and the presence of SROs are also
allocated to the distinct needs of the community.

In urban schools, where emotional triggers for student concerns are often felt, school
district adnumistrators should focus on realistic approaches to ensure student well-bemg. An
analysis would support school district administrators m identifymg specific areas of concern and

devising creative strategies for effectively utihzing SROs, thereby protectmg students from
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negative perceptions. In suburban schools, where the available fundmng 1s abundant and students'
feelings towards SROs are viewed m a positive hight.

Practical considerations play a crucial role in both urban and suburban distrnicts. In urban
schools, school district administrators navigate complex challenges to mtegrate SRO effectively
within budget-constramned districts. In suburban schools, adding and mamtaming of SROs are
common practices, it's essential for school district adnumistrators to carefully balance the cost
considerations with the benefits of having SROs on site. Unlike urban, suburban districts often
have more abundant resources, allowimg school distnict adminsstrators to allocate funds towards
SROs without facmg significant constraints. However, even m these circumstances, school
district adnumistrators need to ensure that the mvestment m SROs aligns with commumnity
prionities and values. School district admmistrators can utilize practical mtelhigence to make
mformed decisions regardmg SROs. This mvolves not only assessing the financial implications
but also considening how SROs presence contributes to the overall safety and well-bemg of
students.

Integratmg the Triarchic Theory mto decision-making processes, school district
adnumistrators ensure that the presence of SROs in schools aligns with the unique needs and
circumstances of their respective distnets. This approach priontizes student well-being,
addresses emotional triggers, and optmmzes resource allocation to enhance overall school safety
and securty.

Through Robert Stemberg's Tnarchic Theory of Intelligence, school district admmistrators
can obtain valuable msights mto the roles of SROs and how to effectively manage their presence
m both urban and suburban settings. Analytic ntelligence becomes vital in assessmg the

effectiveness and necessity of SROs, relymg on data-driven analysis and critical evaluation of
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thewr impact on school safety and student well-being. Creative mtelligence allows school distnict
adnumistrators to explore mnovative approaches to enhancing school secunty measures and

student support, potentially reshaping the role of SROs to better align with evolving needs and
community expectations. Practical mtellipence equips school district admmmistrators with the
ability to navigate difficult decisions regarding SROs, ensuring they positively contribute to the
educational system while considering budget constramts and community priorities.

In urban schools, where emotional triggers for student concerns are often pronounced,

school district admimistrators should focus on realistic approaches to ensure student well-bemg.
Analytic intelligence enables admnistrators to identify specific areas of concern and devise
creative strategies for effectively utihzing SROs to address safety challenges and protect students
from negative perceptions.

In suburban schools, where funding resources are more abundant and students generally
view SROs positively, practical intelligence gpuides admmistrators m balancing cost
considerations with the benefits of having SROs on site. Integratmg Sternberg's Tniarchic Theory
mto decision-making processes, school distniet adnumistrators ensure that the presence of SROs
aligns with the unique needs and circumstances of their respective districts, priontizing student
well-being and enhancing overall school safety and secunty.

Through Robert Stemberg's Tnarchic Theory of Intelligence, school district admmistrators
gaimn valuable perspectives on managing SROs in diverse educational settmgs. This approach
emphasizes three key aspects: analytic intelhgence, creative mtellipence, and practical
mtelhgence. Incorporating these bits of bits of inteligence mto decision-making processes,
school district admimistrators ensure that SRO presence aligns with the umque needs of their

district. This approach can enhance overall safety and well-bemng, reduce emotional tnggers, and
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effectively disburse funds efficiently. This will benefit urban and suburban school distniets by
providing a framework to support the leasnmg environment for all students.
Implications for Practice

Based on the themes that arrived from mterviews which consisted of six suburban school
district adnumistrators and four urban school district administrators. It revealed that the safety
and well-bemg (RQ 1) of students were referenced 47 tumes for each, even though there were
more suburban school district admunistrators. It revealed urban school district admmistrators
were just as passionate about their student's safety and well-bemg by having the same number of
references but with only four mterviewees. Emotional tnggers (RQ 2) for students were
referenced by only one in st suburban school district adnumistrators but four urban school
district adnumistrators referenced it six times. Cost factors (RQ 3) were mentioned 23 times by
suburban interviewees but only four by urban school district administrators. Is it because

suburban districts have the financial resources when employmg SROs, but urban distniets simply
do not have the funding and could not elaborate on that area?
Safety and Well-Being of Students

It 15 challenging to view the dispanty between urban and suburban schools when i1t comes
to ensurmg the safety and well-being of students. In urban schools, the decision to elimmate
SROs often stems from an attempt to create environments where students feel genuinely secure
and eliminate emotional trniggers. But why 1s it that urban schools, where students are often
exposed to higher levels of nisk, are forced to make sacnfices in the name of safety? Why are
students i urban areas tnggered by SROs but suburban students feel safe when an SRO 1s

present within the schools?
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The research findings emphasized the importance that school district admmustrators placed
on ensunng students’ safety and well-beng, particularly when deciding to add or elinunate
SROs. Admunistrators can use these msights to refine and remforce the need for safety protocols,
stressmg a comprehensive approach that considers both physical and emotional aspects of
students’ well-being. Traming programs for SROs, placed m collaboration between
adnumistrators and SROs, can enhance the effectiveness of secunty measures and foster
supportive and secure learning environments for students (Curran et al | 2019).

Emotional Triggers

School district admmuistrators m this study worked hand-mn-hand with SROs and saw
themselves as playmg cntical roles m understanding and addressing potential emotional triggers
m students. As discussed with the urban school district adnumistrators, they recognized the
mportance of creating a school culture that prionitized the safety and emotional well-bemng of
students and sought to alleviate any emotional triggers associated with the visible presence of
SROs m the district.

With that said, after reviewing the data from 2017 to 2018 high school students'
disciplmary actions, why do Black males have the highest rate for every category from student
arrests to the highest most severe corporate punishment? Why are more Black stud ents being
arrested and expelled than their white peers? This 1s why school district admmistrators must view
the relevant data to seize the percentages from targetng Black male students.

Cost Factors

Why do suburban schools have a plethora of funding resources available and partner with

local police for cost savings but urban simply do not recerve the same amount of grants? Also,

why are urban schools unable to compete with the cost-shanng like suburban when utihzmng the
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local police departments? It 1s a pamnful contradiction that speaks volumes about the unequal
distribution of resources and opportunities m our education system As someone deeply

commutted to the principle of equality i education, I find it unacceptable that our student's safety
15 treated as a privilege rather than a fundamental nght. We nmst strive for a system where every
child, regardless of how nmch therr local property tax 1s worth, can leamn and grow m an
environment where therr safety and well-bemg are non-negotiable prionties.

Balancing the efforts for enhanced safety and well-bemg with fiscal responsibility,

adnumistrators must strategize cost-effective measures, m collaboration with distnicts' local police
departments to add or mamntan SROs. Allocatmg resources efficiently, explonng grant
opportunities, and establishing partnerships with local communities can assist admmistrators
mplementmg evidence-based practices without placmg undue financial burdens on school
districts. This collaborative financial planning ensures sustamnable and effective mitiatives for the
benefit of both student safety and emotional support.
Limitations and Recommendations for Future Research

This study was hinuted only to the perspectives of Midwestern school district
adnumistrators m urban and suburban public school districts and was not extended to SROs,
parents, teachers, or school staff. The study was qualitative, and the results are not generalizable
due to the small sample and regional exploration. While the researcher believed that quahtative
research was appropnate for this study, qualitative resources, such as interviews, played a
meanmgful and key role mn captunng the depth of the 10 school district adnumstrators'
experiences, they also served as valuable means for revealing detailed perspectives. Adjusting
the timeframe of the research would be another suggestion along with other avenues of secunty

for school districts.
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The researcher’s suggestion would be to utilize artificial mtelligence (AT) to enhance the
effectiveness of SROs revolving around leveraging technology to address safety concerns, lessen
triggers, and optinuze costs. To enhance safety, Al-powered surveillance systems can be
mmplemented to monitor school prenuses in real time, swiftly detecting any unusual activities or
potential threats. These systems can analyze data from vanous sources, such as secunty cameras
and sensors, to provide early warnings and improve response tumes. In addition, AT can detect
vaping m bathrooms and decipher noises such as firecrackers or bullets. Artificial mtelligence
can assist those districts that have budgetary restramts and costs associated with SROs.
Integratmg AI mto SRO operations holds the potential to sigmficantly enhance safety, lessen
emotional triggers for students, and manage costs in Midwestern school districts.

Conclusion

This dissertation brings to light the vital importance of exanuning school safety,
especially within suburban settmgs where umique challenges and opportunities exist. Despite
suburban schools often earning better ratngs, mcreased fundmg, and a larger presence of SROs,
they still face the unsettling occurrence of shooting incidents within thewr school walls.

This research highhghts the disproportionate impact of SRO mteractions on students of
color, uncovermg systenuc dispanties within the established securty protocols. The fact that
suburban schools have more shootings mside buildmgs but urban have less funding, open
enrollment, lower local taxes, and lower school star ratings, and yet they are safer because if
shootmgs occur, they are outside the school building.

In response to these findmgs, the suggestion of mtegrating Artificial Intelligence (AI)

surveillance as a 24/7 monitoring solution emerges as a pronusing avenue. With its unmatched
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attentrveness and potential to nutigate biases, AT offers a new approach to enhancing school
safety while addressing triggering mequuties.
Final Thoughts

As T reflect on this journey, there 1s no justification that urban school districts have fewer
resources than suburban school districts. Al Sharpton once said:

There’s no reason why children i urban schools do not recerve the same quality

education or opportunities as those m suburban areas. If we truly believe n giving all

citizens a chance to pursue happiness and pursue their goals, then we cannot contmue to

marginalize entire groups of people.

In the quest to aclueve Maslow's hierarchy of needs within our educational mstitutions, it
15 essential to recognize the mterconnectedness of various factors, includmng safety, emotional
well-being, avoiding emotional triggers, cost factors, and cultural responsiveness. By addressing
these elements adnumistrators can create environments that facilitate the fulfillment of students'
fundamental needs, thereby laymg the foundation for their development and self-actuahization.

Through a strategic focus on safety and well-bemg, admmistrators can ensure that
students feel secure and supported, allowimng them to nse above basic safety concerns and
progress toward higher levels of fulfillment. By carefully considering the emotional triggers that
may contribute to the school-to-pnison pipeline and explormg alternatives such as AI-driven
solutions, school district admmustrators can ease the nsk of harm and create spaces where
students can flourish emotionally and academmcally.

Investmg m culturally responsive tramning for both SROs and teachers, admmistrators can
cultrvate environments that honor students' diverse identities and experniences, fostering a sense

of belonging and self-worth. In doing so, they not only address students' psychological and
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belongmg needs but also lay the groundwork for higher-level needs such as esteem and self-
actualization.

Ultimately, by prioritizng safety and well-being, avoiding emotional tnggers, and
balancing cost factors with mnovation, ad mimistrators can create educational environments that
not only meet students' basic needs but also empower them to reach thewr full potential and
achieve self-actuahization, as envisioned by Maslow's hierarchy of needs. In this way, we can
collectively work towards creating schools where every student has the opportunity to thrive and

flounish towards educational excellence in a safe leasmmmg environment.
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APPENDIX B

NCES INFORMATION REQUESTS

Hi Evangeha,

Thanks for calling the NCES Help Desk. This email 1s in reference to your request for
mformation on the number of public schools, number of SROs, and number of arrests m US
public schools.

Like I mentioned on the phone, I will attach what I think may be some helpful resources for you
to this email

Generally speaking, the Digest of Education Statistics 1s the largest repository of summary
statistics collected across most of the Department of Education surveys. These tables contain
counts and percentages of things rangmg from to number of students enrolled i each grade m all
US public schools, to percentages of schools with vanous types of technology. All of the digest
tables can be found here https:/nces.ed gov/programs/digest/cumrent tables.asp. Specifically, I
think the following tables will be useful to you:

Table 105.50 — Number of educational institutions. by level and control of mstitution

Table 233.70a - Percentage of public schools with securnity staff present at least once a
we full-time or -time status and selected school charactenistics: 2005-06
through 2015-16

Table 233.70b — Percentage of public schools with security staff present at school at least
once a week. by type of security staff. school level and selected school charactenistics:
2005-06, 2015-16., and 2017-18

Table 329 10 — On-campus crimes. arrests. and referrals for disciplinary action at degree-
oranting postsecondary institutions. by location of incident. control and level of
mstitution. and type of mmcident: Selected vears. 2001 through 2019

For additional information on Crime and Safety m Public Schools, you can look at the School
Survey on Crime and Safety (SSOCS). This 1s a bi-annual nationally representative survey of
principals asking about therr school’s safety measures, mstances of cnme, and discipline. The
most recent edition of the survey occurred during the 2017-2018 school year but the 2019-2020
edition has begun releasing some data. You can find this survey and all of 1ts data and
documentation here: https://nces ed_gov/surveys/ssocs/

For the count of all public schools m the US, the Common Core of Data (CCD) will provide you
with all public mformation on every school reported by states in that year including school name,
address, prades offered, and enrollment numbers. Attached to this email I included a zip file
with the 2021 CCD data csv file, and you can find more information on the CCD home page
here: https.//nces.ed.oov/ced/
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If vou have any other questions or need any more mformation. feel free to call back any time.

The NCES Information Requests Team

NCESInfo(@air org

(202) 403-5551
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APPENDIX C

EMAIL CONTENTS TO PARTICIPANTS

PLEASE PARTICIPATE - DISSERTATION INTERVIEW
I hope this email finds you well! I am conducting mterviews as part of a qualitative narratrve
study to increase my understandmng of how Midwestern school distniet adnumistrators decide how
to add, elinunate, or mamtam school resource officers. You are in an ideal position to give
valuable and imperative mformation to my study from your professional perspective. I am
attempting to gather mformation from suburban, urban, and rural areas.

The mformal mterview takes approxmmately 30 minutes, and you may end the volunteer
mterview at any time dunng the session. I have attached a consent form i advance with the
hopes that you will participate m this topic which I feel 1s very important. Your responses to
these questions will be kept confidential and each mterview will be coded (Le., Rural District A,
B, etc.) so personal identifiers are not revealed during the analysis and findings.

The IRB process was approved recently and the class assignment for the first finding 1s due
almost immedsately, so your response 1s critical, and interviews are imperative. I am available at
any time on weekdays, weekends, day or mght via Zoom, Webex, and Teams. Please respond as

soon as possible with a date and times that work best for you.

Apam_if you can schedule a time this week I would preatly appreciate 1t!

Thank you so much!!!
Evangelia Ghia Burzynski
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APPENDIX D
INTERVIEW QUESTIONS

How many years have you worked m a school adnumistrator role?

What are the total years working as a professional m an educational setting?

May I ask you to identify your ethnicity and race?

Decision-Muaking Questions

There are various leadership styles that school admmistrators employ to meet the
challenges associated with their specific school environments. What leadership style
do you find effective on a day-to-day basis?

Much attention has been given to Restorative Justice in some comers recently —
Restorative Justice 15 an alternative approach that entails a meetmg with the offender
and victim to resolve the problem mstead of punishment. In your expenience how
practical 1s restorative justice theory for use m your school?

If we think of racism on a scale that ranges from madvertent behaviors that people
may be unaware of (on one end) all the way up to blatant racist attitudes and language
(on the other end) — Do you deal with racism among staff at any level?

At your school, who 1s the primary person in charge of disciphming students? Do you
(or that person) seek mput from other school employees when disciplinmg students?
What level of mput would be solicited from the School Resource Officer on student
discipline?

Discipline-wise, what 1s your school’s biggest challenge?

How do the SROs within the schools address that 1ssue?
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+ If you were allowed to change one thing m your school to improve safety and there
were no bamers, what would it be? Why do you feel it would be effective and what
steps would 1t take to be accomphshed?

Enrollment Questions

+ Has enrollment increased or decreased this academuc year?

+ Is your school open enrollment?

o If the school 1s Open Enrollment: Is safety a factor when parents enroll their
children m your schools?

+ Do you feel the grade you recerved from the Department of Education last academue
year positively reflects your school’s acadenuc achievements? Why?

Discipline Strategy Questions

+ Does your school have a Zero Tolerance Policy? If so, smce the implementation of
the policy, has your schools’ data confirmed a decrease or increase i discipline
referrals?

« If your school does not have a Zero Tolerance Policy, why not?

+ What 1s the approximate number of out-of-school suspensions your school had pre-
pandemuc versus post-pandemic? Have you noticed any changes m the number of
suspensions?

« After our mterview, would you be willing to email me the data for the 2017- 2018
academic year, showing what the percentages were for out-of-school suspensions of

Afnican Amernican versus White males?
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There 15 a body of literature that suggests that students of color face disproportionate
discipline on the part of SROs or school staff. As a school leader, what are your

thoughts about how senous this problem 1s?

Decision-Making Processes Questions

Please descnibe, generally speaking, your decision-makmg processes regarding your
school or school system.

Please descrnibe the decision-makmg process that you use to add, elimmate, or
mamtam SROs.

Who else 1s mvolved with these decisions?

What other factors contnibute to the decisions?

What kinds of data do youuse when you make decisions about SROs?

Where do you find these data?

Given these data, are SROs effective m your school?

What steps are taken to ensure that SROs do not contrnibute to the school-to-pnison
pipeline or proportionate discipline?

If an SRO 1s deemed meffective m a school, 1s there a process n place for school
officials to evaluate and assess therr performance, gather supportmg documentation,
and make an executive decision to replace them with a more smtable peer?

Are there any altemative programs mstead of SROs being considered? If yes, what
are they?

Are there specific procedures in place for commumication between the principal or

admunistration and SROs? If so, please explam.
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Do you or a district admimistrator gather input from students, parents, and teachers
when makmg decisions related to SROs or SRO programs?
Are there policies that guide your decision-making regarding the mvolvement of

SROs when 1t comes to disciplinary and non-disciphnary matters?
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