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ABSTRACT 
 
 

There is evidence that demonstrates the important role both parents and teachers 

play in the successful transition of children to middle school.  While there is significant 

research into how both impact student success, there is a paucity of research into what 

teachers perceive parents believe are the expectations and concerns of their child as they 

transition to middle school.  The purpose of this study was to use descriptive statistics 

obtained from surveys to explore what parents believed were the expectations and 

concerns of their child regarding the upcoming transition to middle school.  Additionally, 

the study examined what teachers perceived parents believed their child’s expectations 

and concerns were as they were about to transition to middle school.  Finally, a 

comparison was done to find similarities and differences between the two groups.  A 

survey was administered to 72 parents attending a new school orientation for incoming 

middle school students at a small rural school in Ohio.  The same survey was 

administered to 16 middle school teaching staff members from the school the students 

would be attending.  Parents and teachers identified both perceived academic and social 

concerns of children about to enter middle school.  This included concerns such as 

getting good grades and having hard teachers as well as participating in social events and 

extracurricular activities.  Both parents and teachers tended to have a holistic view of the 

identified items of excitement and worry concerning the transition to middle school.  This 

indicated there was no major focus on overall academic or social concerns regarding the 

transition to middle school but rather a concern for the overall wellbeing of the student 



iv 

which is an important factor in establishing a successful school climate and dealing with 

the stresses faced by middle school students today.  

Keywords: transition, middle school, middle school transition, perceptions, parent 

perceptions, teacher perceptions 
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CHAPTER I 

 
INTRODUCTION 

 
 
 Transitioning to middle school has been identified as a critical stage in the 

educational experience of students.  It is a period of social and academic stressors which 

increase anxiety (Bailey, Giles, & Rogers, 2015; Goodenow, 1993b).  Anderman and 

Midgley (1997) note that students experience a decrease in the positive perception of 

their competence during the transition to middle school.  This decline in the perception of 

academic aptitude is attributed to the changes students experience in transitioning to 

middle school from elementary school. Some of these changes include new academic 

tasks, changes in the way students are evaluated, grouping policies, and new peer group 

relations.  Because of this decrease in positive perception, students often exhibit a 

reduction in academic performance during the transition period to middle school (Barber 

& Olsen, 2004).   

 Parents perform an important positive role in the transition by relaying important 

information to students, talking to them about academic expectations, providing 

encouragement, visiting the school with their child, and helping their child deal with the 

social and personal issues associated with the transition.  Parents view their role as 

helping their child in coping with the complications associated with the transition to 

middle school.  They also assist by helping with school work and in developing their 

child’s organization skills (Akos & Galassi, 2004; Hill & Tyson, 2009; Jacobs, Chhin, & 

Shaver, 2005).   
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Akos and Galassi (2004) noted that teachers are in a position of support both 

socially and academically for students and parents.  The teacher and student relationship 

is crucial in dealing with the developmental needs and concerns of adolescents during the 

transition to middle school.  Teachers play a critical role in helping students understand 

the policies associated with middle school (Kuperminc, Leadbeater, & Blatt, 2001).  

Other research has shown teachers’ familiarity with their students can impact the 

belonging or connectedness students experience which has been shown to impact success 

in the classroom.  It has also been shown that teachers have a high degree of accuracy in 

being a predictor of academic achievement (Nichols, 2006; Sudkamp, Kaiser, & Moller, 

2012).  

 Little information is available in what parents believe the expectations and 

concerns of their child are as they enter middle school.  Because of importance of 

parental involvement during the transition of their child to middle school, an accurate 

understanding of what they perceive to be the concerns of their child would be very 

useful in helping with the transition.  Additionally, to address the concerns of students 

and parents, a teacher’s understanding of what parents perceive are the concerns of their 

child during the transition to middle school would be very useful for a successful 

transition.  To determine if teachers are addressing what parents believe are the concerns 

of their child, a comparison of the perception parents have of their child’s concerns and 

teachers’ perceptions regarding what they feel parents believe are the concerns of their 

child as they transition to middle school would provide important information. 
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Conceptual Framework for the Study 

 McLeod (2016) noted the contribution to teaching and the classroom by Maslow 

is significant.  As students move through the transition to middle school, they face 

challenges which must be successfully navigated.  The work of Maslow (1943) is helpful 

in providing a theoretical framework for this study and for how students face these 

challenges.  In his work Maslow identified a hierarchy of needs.  He stated that people 

are motivated to meet specific needs in their lives; and as one need is met, they move on 

to the next.  Viewing how these needs are met and how the student progresses through 

them is helpful in understanding how they navigate the transition to middle school.  The 

most basic needs such as biological and physiological are the base of the pyramid and 

include food, drink, warmth, and shelter.  These needs are followed by safety needs.  

Next come love and belongingness needs identified in Maslow's Hierarchy which include 

friendship, intimacy, love, and affection.  These are followed on the pyramid by esteem 

needs such as achievement, mastery, independence, status, prestige, self-respect, and 

respect of others.  Cognitive needs such as knowledge and meaning come next.  These 

are followed by aesthetic needs which concern the seeking and valuing of beauty.  The 

next to the top level of the pyramid is represented by the self-actualization needs of self-

fulfillment and realizing personal potential.  Finally, transcendence needs are those 

associated with the helping of others to achieve self-actualization.  McLeod (2016) noted 

that to fulfill the upper level needs of cognitive through transcendence effectively, the 

lower level needs must be successfully addressed.   

 The roles played by the parent and teacher in students seeking to satisfy the needs 

identified by Maslow have been shown by the literature to be crucial for a successful 
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transition to middle school.  For example, esteem needs such as achievement, mastery, 

independence, status, prestige, self-respect, and respect of others can be addressed by 

teachers through praise, encouragement, and constructive criticism (Hutchinson, 2003).  

A deficiency in these needs would make it difficult to function properly in a school 

environment (Hutchinson, 2003).   

Statement of the Problem 

 Schiller (1999) defined academic transition as “a process during which 

institutional and social factors influence which students’ educational careers are 

positively or negatively affected by this movement between organizations” (pp. 216-217). 

Students transitioning to middle school find themselves in a learning environment very 

different from what they experienced in elementary school, and this period in their 

education also coincides with a decreased performance in academics (Barber & Olsen, 

2004; Smith, Feldwisch, & Abell, 2006).  There is limited research that explores what 

parents perceive as expectations and concerns their child has regarding the transition to 

middle school and what teachers perceive parents believe their child’s expectations and 

concerns are as they transition to middle school. 

 The effects of students’ transition from elementary to middle school has been the 

subject of many research studies (Barber & Olsen, 2004; Chung, Elias & Schneider, 

1998; Feldlaufer, Midgley, & Eccles, 2016) and parent concerns regarding their child’s 

transition to middle school (Hill & Tyson, 2009; Jacobs et al., 2005; Kingery, Erdley, & 

Marshall, 2011).  Other studies have focused on the teacher role in the transition of 

students to middle school (Kuperminc et al., 2001; Nichols, 2006; Sudkamp et al., 2012).  
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 Maslow (1943) identified the needs that must be met to successfully progress 

through life.  McLeod (2016) noted the important contributions of Maslow to the 

classroom, teaching, and learning which are still relevant today.  Lower needs must be 

met before students can be successful.  The roles played by the parent and teacher in 

students seeking to satisfy the needs identified by Maslow are crucial.  This study 

explores what parents believe are the expectations and concerns students have regarding 

the transition to middle school and what teachers perceive parents believe their child’s 

expectations and concerns are as they transition to middle school.  It also examines 

similarities and differences between the two groups.  

Purpose of the Study 

This study explored what parents believe are the expectations and concerns 

students have regarding the transition to middle school.  Additionally, the study examined 

what teachers perceive parents believe their child’s expectations and concerns are as they 

transition to middle school.  Finally, it examined the similarities and differences between 

what parents perceive are the expectations and concerns of their child as they transition to 

middle school and what teachers believe parents perceive to be their child's expectations 

and concerns during the transition. This was accomplished by answering three research 

questions. 

Research Questions 

The following three questions were addressed in this research study: 

1. What are the expectations and concerns middle school parents believe their 

children have prior to their child transitioning to middle school? 
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2. What do middle school teachers perceive parents believe to be the 

expectations and concerns their middle school children have prior to 

transitioning to middle school? 

3. What are the similarities and differences between middle school parents’ 

perceptions of their child’s expectations and concerns prior to transitioning to 

middle school and what middle school teachers perceive middle school 

parents to believe their child’s expectations and concerns are prior to the 

transition to middle school? 

Significance of the Study 

  As stated earlier, the transition to middle school is a crucial period in the 

educational experience of students.  It is a period of decreased academic performance 

associated with anxiety and social stress for students.  There has been a significant 

amount of research that examines the impact of both parents and teachers on students 

during this event.   

 For example, parents play an important role during the transition to middle 

school, and their involvement in the middle school environment has a positive effect on 

student success (Hill & Tyson, 2009; Jacobs et al., 2005).  Akos and Galassi (2004) noted 

that during the transition to middle school, teachers who understand issues associated 

with the transition to middle school that students and parents face can provide both with 

the support necessary to meet their needs. 

 The significance of this study is that it provided valuable information as to what 

parents feel are the expectations and concerns of their child regarding the transition to 

middle school.  Additionally, it identified what teachers believe parents think are the 
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expectations and concerns of their child.  Finally, it allowed for a comparison between 

the two groups.  The information provided illustrated how well teachers know what 

parents actually believe about their child as they transition to middle school.  By better 

understanding this, teachers can better address the needs of parents and students during 

the crucial transition to middle school from elementary school. 

Definition of Terms 

 For the purpose of this study the following terms are defined: 

Academic Transition  

 Barber and Olsen (2004) defined academic transition as the movement between 

organizations in which social and institutional changes can have a positive or negative 

impact.  They noted that the transition from elementary to middle school is more 

disruptive than the transition to high school from middle school. 

Adolescence 

 Adolescence is the period between the onset of puberty and the attainment of 

adulthood.  This is a period of physical and psychological change, rapid changes in 

physical ability, and an increase in mental capabilities.  It is also a period of 

developmental changes associated with increased risk-taking and sensation-seeking 

development (Barber & Olsen, 2004; Jessor 1991; Smith et al., 2006). 

Comparative Descriptive Design 

 A design intended to show a phenomenon as it occurs naturally and does not show 

the impact of a variable.  This research design provides a picture of how things are 

perceived at a particular time.  These types of studies may use interviews, paper and 
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pencil tests, and questionnaires and may be used to make comparisons between a group 

or population (Gall, Gall, & Borg, 2005). 

Middle School 

 Alexander and McEwin (1989) identified middle school as an organization that is 

interdisciplinary with a guidance program and teacher advisory panel.  It is a full-scale 

exploratory program with a comprehensive curriculum that provides for broad goals, 

basic knowledge, and continued learning skills.  Students, parents, and teachers are the 

focus of the organization. 

Procedures 

 The research study is a comparative descriptive design using a survey 

questionnaire as the tool for gathering data that surveyed the parents of incoming middle 

school students and middle school teachers.  A data collection survey originally 

developed by Akos (2002)was  used to collect data.  The survey was modified from the 

original format to contain a 4-point Likert scale and administered as a paper-pencil 

questionnaire.  

 For the parent component of the survey, the survey was administered during new 

student orientation for the upcoming school year.  Parents were given the opportunity to 

anonymously participate in the survey or not to participate should they choose.  During a 

teacher records day, the study purpose and procedure of the study were explained to the 

middle school teachers at their morning staff meeting and they were invited to participate 

at that time.  Study questionnaires were provided to teachers with their meeting agendas. 

The opportunity to participate was anonymous as well as the responses for those who 

chose to participate. 
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 Demographic and survey questionnaire results were analyzed for frequency and 

percentage distributions using the Statistical Package for the Social Sciences (SPSS) 

program.  Data analysis consisted of descriptive statistics on all demographic variables to 

determine characteristics of the sample to generate a participant profile.  

Limitations of the Study 

 Areas of limitation that should be acknowledged are that of sampling and 

generalizability.  Because the sample for this research study was self-selecting in both the 

teacher and parent populations that participated, those with a higher degree of concern 

regarding the transition to middle school may be more likely to participate.  An additional 

sampling limitation is that there are a small number of teachers working in the school 

being studied.  Generalizability is impacted by the self-selection of both teachers and 

parents for participation in the study.  Generalizability is also impacted because the study 

is limited to a single small rural school in the Midwest geographic region of the United 

States. 

Summary 

 The transition to middle school by students is a period marked by academic and 

social stress that coincides with a decrease in grades and a decrease in a student’s positive 

self-perception.  Both parents and teachers play a crucial role in supporting the transition 

of a student to middle school.  There is a lack of information concerning what parents 

believe are the expectations and concerns of their child and what teachers perceive 

parents believe are the expectations and concerns of their child. 
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 Maslow provided a conceptual framework for looking at this issue.  The levels 

students must progress through identified by Maslow must be successfully addressed 

during the middle school transition for a child to be successful. 

 Many studies have been done from the perspective of the parent and teacher 

concerning the role they play as their child transitions from elementary to middle school. 

There is limited research that explores what parents perceive as expectations and 

concerns their child has regarding the transition to middle school and what teachers 

perceive parents believe their child’s expectations and concerns are as they transition to 

middle school.  This study examined and compared these perceptions of both parents and 

teachers by addressing the following research questions: 

1. What are the expectations and concerns middle school parents believe their 

children have prior to their child transitioning to middle school? 

2. What do middle school teachers perceive parents believe to be the 

expectations and concerns their middle school children have prior to 

transitioning to middle school? 

3. What are the similarities and differences between middle school parent’s 

perceptions of their child’s expectations and concerns prior to transitioning to 

middle school and what middle school teachers perceive middle school 

parents to believe their child’s expectations and concerns are prior to the 

transition to middle school? 

 This study is significant in that it provided valuable information that identified 

what parents believe are the expectations and concerns their child has regarding the 

transition to middle school and the teacher understanding of these parent perceptions.    
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 The research study is a comparative descriptive design using a paper and pencil 

survey that has been modified from a study originally developed by Akos (2002).  The 

survey was administered to parents during the new student orientation meeting at the 

beginning of the school year and teachers during a teacher records day.  Results were 

analyzed for frequency and percentage distributions using the Statistical Package for the 

Social Sciences (SPSS) program.  Data analysis consisted of descriptive statistics on all 

demographic variables to determine characteristics of the sample to generate a participant 

profile. 

 Two areas of limitations of the study have been identified.  The first is sampling 

which is identified because both parents and teachers are self-selecting.  Sampling is also 

identified as a limitation due to the small number of teachers working at the study site.  

Generalizability is also a limitation because of the self-selection of parents and teachers 

and also because the study is limited to a single small rural school in the Midwest 

geographic region of the United States.
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CHAPTER II 

 
LITERATURE REVIEW 

 
 

 It is important to address the existing knowledge and knowledge gaps to better 

understand the transition of students from elementary to middle school.  The review of 

the literature identified a limited number of research studies for middle school transition 

which compared parent concerns regarding their child’s transition to middle school with 

middle school teacher perceptions of what parents believed student concerns regarding 

the transition to middle school.  To provide background for the comparison of parental 

concerns with teacher perceptions of these concerns, literature was reviewed and 

presented, which examined adolescence and the historical and philosophical development 

of the middle school concept, the transition to middle school, and parent and teacher 

perspectives of the transition to middle school. 

History of Middle School 

 In the United States prior to the 20th century students were generally educated by 

attending elementary school from grades one through eight; this was then followed by 

four years of high school.  Beginning in the 20th century it was recognized that children 

between the ages of 10 and 14 required instruction designed to meet their specific 

educational needs.  To meet these educational needs junior high schools were created.  

The main purpose for the creation of these schools was to prepare students for the 

transition to high school (Edwards, Kemp, & Page, 2014).   

 Beginning in the 1950s through the 1960s, there were perceived shortcomings in 

the way which junior high schools were meeting the educational needs of their student 
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population.  Junior high schools were viewed as small high schools rather than 

educational institutions designed to meet the unique needs of adolescent students.  In 

contrast to recommended best practices, teachers were no longer organized 

interdisciplinary but by academic departments.  Elective courses were designed to 

channel students into a high school major rather than an exploration of options they had 

in high school.  Teachers and administrators viewed junior high assignments as a 

temporary means to the end goal of working in high schools (Edwards et al., 2014; 

George, Stevenson, Thomason, & Beane, 1992).  Edwards et al. (2014) noted that credit 

for the current middle school philosophy can be traced to William Alexander who spoke 

at the Junior High Conference in 1963 about the characteristics necessary for schools in 

the middle to address the educational and developmental needs of young adolescents.  

 The failure of junior high schools to meet the needs of their student population led 

to the development of a middle school movement.  Alexander and McEwin (1989) 

discussed the characteristic of schools that follow the middle school philosophy.  They 

identify these schools as having:  

1) an interdisciplinary organization with a flexible scheduled day, 2) an 
adequate guidance program including a teacher advisory plan, 3) a full-
scale exploratory program, 4) comprehensive curriculum provision for 
broad goals of personal development, continued learning skills, and basic 
knowledge, 5) varied and effective instructional methodology for the age 
group, 6) continued orientation and articulation for students, parents, and 
teachers. (pp. 4-7)   
 

Theoretical Framework 

 As students move through the transition to middle school, they face challenges 

which must be successfully navigated.  The review of the literature illustrates the 

challenges students face as well as the important and supportive role parents and teachers 
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play in the process.  The work of Maslow (1943) was helpful in providing a theoretical 

framework for this study.  In his work Maslow identified a five-stage model of a 

hierarchy of needs.  McLeod (2016) noted that in the 1960s and 1970s cognitive needs, 

aesthetic needs, and transcendence needs were added to Maslow’s original pyramid as 

illustrated in Figure 1 (Conscious Aging Institute, 2016). 

 

 

Figure 1. – Maslow’s need hierarchy.  

 

Maslow (1943) stated that people are motivated to meet specific needs in their lives.  As 

one need is met, they move on to the next.  Viewing how these needs are met and how 

the student progresses through them is helpful in understanding how they navigate the 

transition to middle school.  Biological and physiological needs form the base of the 

pyramid and include food, drink, warmth, and shelter.  A deficiency in these needs would 

make it difficult to function properly in a school environment.  Hutchinson (2003) noted 
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that excessively cold or warm rooms that are lacking in basic comfort create a difficult 

learning environment.  Progressing up the pyramid, safety needs are next addressed.  The 

needs associated with this stage associated with middle school students are security, 

order, law, and freedom from fear.  In addition to physical safety, Hutchinson (2003) 

stated that safety involves an environment that is free of humiliation, violation of privacy, 

and harassment.  The love and belongingness needs identified in Maslow's Hierarchy 

include friendship, intimacy, love, and affection.  This is addressed through respect given 

to the student and valuing the student role in the classroom (Hutchinson, 2003).  These 

are followed on the pyramid by esteem needs such as achievement, mastery, 

independence, status, prestige, self-respect, and respect of others.  Teachers can address 

these needs in students through praise, encouragement, and constructive criticism 

(Hutchinson, 2003).  Cognitive needs such as knowledge and meaning come next.  These 

are followed by aesthetic needs which concern the seeking and valuing of beauty.  The 

next to the top level of the pyramid is represented by the self-actualization needs of self-

fulfillment and realizing personal potential.  Finally, transcendence needs are those 

associated with the helping of others to achieve self-actualization.  McLeod (2016) noted 

that in order to fulfill the upper level needs of cognitive through transcendence 

effectively, the lower level needs must be successfully addressed. 

 McLeod (2016) noted the contributions to teaching and the classroom by Maslow 

have been significant.  For example, the higher needs associated with social and esteem 

needs, such as friendship and self-esteem, and independence cannot be met if a student is 

struggling to meet the security and the freedom from fear needs.  The roles played by the 
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parent and teacher in students seeking to satisfy the needs identified by Maslow have 

been shown by the literature to be crucial for a successful transition to middle school. 

Adolescence as a Stage of Development 

 The transition of students from elementary school to middle school happens 

concurrently with students reaching the adolescent stage of development.  Biological, 

social, and cognitive changes are typically associated with the adolescent stage of 

development (Barber & Olsen, 2004; Smith et al., 2006).  Adolescence can be defined as 

the period between the onset of puberty and the attainment of adulthood which coincides 

with the roles and responsibilities associated with adulthood.  It is a stage of physical and 

psychological development characterized by rapid changes in physical abilities in 

addition to more developed mental capabilities.  In addition, adolescence is a period of 

developmental changes which are associated with increased risk taking and sensation 

seeking.  This risk taking may involve cigarette smoking, illegal drug or alcohol use, 

sexual activity, and truancy.  These behaviors can lead to serious negative life 

consequences such as legal troubles, school failure, drug and/or alcohol dependency, 

pregnancy, and negative self-concept (Jessor 1991). 

Transition to Middle School 

 Schiller (1999) defined academic transition as “a process during which 

institutional and social factors influence which students’ educational careers are 

positively or negatively affected by this movement between organizations” (pp. 216-217). 

In addition to physical and psychological changes students experience during the early 

adolescence period of development, students transitioning to middle school also find 

themselves in a learning environment very different from what they experienced in 
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elementary school (Barber & Olsen, 2004; Smith et al., 2006).  Upon reaching middle 

school, in many cases, students begin attending a school much larger than the elementary 

school from which they originated.  These larger middle schools often have students 

combined from multiple elementary schools.  Classrooms are no longer self-contained 

which contributes to a less personal learning environment in which students have more 

autonomy for the first time.  In middle school, students experience more whole-class 

tasks in an environment that has more teacher control, less teacher support, less 

opportunity for student decision making, and stricter grading standards (Barber & Olsen, 

2004; Chung et al., 1998; Feldlaufer et al., 2016; Kingery et al., 2011).  The transition 

from elementary to middle school, because it is the first transition students experience in 

their education, is viewed as more disruptive than the transition to high school from 

middle school (Barber & Olsen, 2004). 

 Other studies report consistent reduction in achievement which is related to the 

transition to middle school.  Alspaugh (1998) noted a greater decrease in student 

performance among students who transition to a larger middle school from multiple 

smaller elementary schools compared to those who moved from a single elementary 

school to a single middle school.  For example, in a comparison between students, those 

who attended a K-8 school showed mean achievement levels increased in social studies, 

science, math, and reading indicating student growth.  In comparison, students who 

transitioned to a new school between grades 5 and 6 had mean scores which indicated a 

loss in the same subjects.  Barber (2004) in a longitudinal study noted significant decline 

in grades from grades 5 to 6 which continued to trend downward from grades 6 to 9.  It is 

important to note that Barber (2004) identified a significant change in 8 of the 24 
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variables that were measured.  Changes were noted in additional support from their 

teachers, less depression, greater self-esteem, increased time spent on homework, and 

reported incidents of loneliness.  These increases Barber (2004) noted conflict with 

previous research which show the middle school transition to be an experience 

characterized by a more negative perception.  In contrast, Anderman and Midgley (1997) 

noted in their research that among students, perceptions of their competence have been 

associated with their actual outcomes.  Their research focused on English and math, and 

they noted that during the transition to middle school there was a sharp decline in the 

perceived academic confidence of students.  Their study stated that they believe students 

may be vulnerable to the perception of academic competence through the transition.  This 

decline in the perception of academic competence is attributed to the changes students 

experience in going to middle school from elementary school.  These changes include 

new academic tasks, changes in the way students are evaluated, grouping policies, and 

new peer group relations.    

Gender and the Transition to Middle School 

 Research has shown that the transition to middle school from elementary school 

has an impact on academic achievement with reported similarities and differences 

between boys and girls.  To illustrate this, Chung et al. (1998) found that change to 

middle school increased the stress level of both girls and boys.  Girls, of the two groups, 

reported a higher level of stress. They further noted that girls showed a positive 

correlation between self-concept and success in the classroom, emotional concerns, and 

overall support.  Girls also had a positive coloration between success in the classroom 

and behavior.  It was also reported that girls were perceived more positively by their 
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teachers based on behavior.  In addition, they found a significant decrease in classroom 

success among boys during the transition to middle school.  Boys also scored higher in 

rate of substance abuse, conflict with authority, academic pressures, and adaption 

difficulty.   

Additionally, Anderman and Midgley (1997) reported a measurable decline in 

academic performance among both boys and girls during the transition to middle school.  

The following differences were noted in their study: boys felt their classrooms were more 

performance oriented than girls; girls felt more competent in English than math before 

attending middle school than boys; transition year-end grades in math and English were 

reported being higher for girls than boys overall; higher ability girl students received 

higher grades than higher ability boys after the transition to middle school; and lower 

ability female students received higher year-end grades than lower ability male students 

both before and after the transition to middle school.  

Parents and the Transition to Middle School 

 The transition to middle school from elementary school has shown a positive 

correlation with increased psychological stress experienced by students (Chung et al., 

1998).  Additionally, a decline in self-esteem appears to coincide with the transition to 

middle school (Wigfield, Eccles, MacIver, Reumna, & Midgley, 1991).  There are 

multiple factors associated with the transition to middle school which can have an impact 

on the increased psychological stress.  Increased anxiety upon entering middle school has 

been shown to be related to belonging to the right clubs or sports, concerns about school 

rules, having enough time to eat lunch, the use of lockers, being picked on, getting lost, 

and having enough time to use the restroom (Akos, 2002; Bailey et al., 2015).  Also, 
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during the transition to middle school, students experience less stability in peer 

acceptance than when they were in elementary school with girls having a higher 

frequency of instability in reciprocated friendships (Hardy, Bukowski, & Sippolal, 2002).  

The importance of friendships and peer acceptance is illustrated by Wentzel (1998) who 

studied seventh grade students transitioning to middle school and noted that good 

relations between students and their friends and peers has a positive impact on their 

adjustment to the social nature of school.  Wentzel (1998) also noted students who have 

lower pre-transition acceptance levels among their peers are at risk to be less 

academically focused and have greater emotional difficulties upon reaching middle 

school.  They tend to feel more victimized, anxious, or depressed than their peers. 

Goodenow (1993a) also noted that psychological membership may be an important factor 

in the areas of school motivation, school achievement, and participation in school.  It 

should be noted that it has been reported that some students experience a positive shift in 

characteristics such as social self-concept and emotional self-concept upon the transition 

to middle school, but these findings are contrary to the majority of research findings 

(Parker, 2010). 

 The research shows that parents play a key role in the transition of their child to 

middle school (D’Angelo, Rich, & Kohm, 2012).  Involvement by parents has been 

shown to have a positive effect on student achievement, goals, and self-perception (Hill 

& Tyson, 2009; Jacobs et al., 2005; Vygotsky, 1978).  Parents also take an active role in 

facilitating the transition by relaying important information to students, talking to them 

about academic expectations, providing encouragement, visiting the school with their 

child, and helping their child deal with the social and personal issues associated with the 
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transition.  Parents view their role in helping their child in coping with the complications 

associated with the middle school transition as supportive, and they also assist by helping 

with school work and in developing their child’s organization skills (Akos & Galassi, 

2004).  Additional research supports the role parents play in the middle school transition.  

Murray et al. (2014) reported that urban African American parents display a strong belief 

in their role in fostering the academic success of their child.  They noted that parents who 

were not confident of their own ability to help their child in school were more likely to 

seek to interact with the school more for support.  This support is crucial during transition 

periods such as the transition to middle school.  

 In their crucial role in the academic transition to the middle school environment 

parents express significant concern regarding the social aspects of this transition period as 

it relates to their child (Kingery et al., 2011).  Hamm, Dadisman, Day, Agger, and Farmer 

(2014) found that when given the opportunity to discuss the issues of concern regarding 

their child’s transition to middle school, parents focused most on social issues.  They 

noted that similar studies in more affluent communities were more focused on academic 

concerns during the transition to middle school.  Lord, Eccles and McCarthy (1994) 

noted several areas where parents can have success impacting the transition of their child 

to middle school.  They found that parents who can adjust to their child’s need for more 

self-sufficiency, which coincides with this transition to middle school, can positively 

impact this transition.  They further state that supportive stable environments can serve as 

a strong foundation to develop independence and maturity which are useful 

characteristics for the student to have during the middle school transition.  Additionally, 

Lord et al. (1994) found that investing time in the organization of their child’s outside of 
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school activities can help limit contact with negative influences that can be of concern 

during the transition to middle school. 

Teachers and the Transition to Middle School 

 In addition to the role of parents in the transition of students to middle school, 

teachers play an important role.  Akos and Galassi (2004) focused on the teacher during 

the transition to middle school and stated that teachers who understand the potential 

hazards students and parents face during the transition to middle school can provide both 

the academic and social support necessary to meet their needs.   

 The way in which students perceive the school and classroom environment 

contributes to the positive or negative feelings students have regarding school.  The 

teacher-student relationship can be of significant importance in dealing with the 

developmental needs and concerns of adolescents.  This relationship plays an important 

part in helping students navigate the policies associated with middle school.  

Additionally, middle school students who have a history of behavioral problems benefit 

from a school environment they view as positive which can be provided by the classroom 

teacher (Kuperminc et al., 2001).  Other research has shown teachers’ familiarity with 

their students can impact a sense of belonging in a student which has been shown to 

correlate to success in the classroom.  Teachers, in general, have also been shown to have 

a high degree of accuracy in being a predictor of academic achievement (Nichols, 2006; 

Sudkamp et al., 2012). 

 Wentzel (1998) noted that support of students by parents, peers, and teachers 

plays a significant role in motivation among middle school students, and perceived 

interest by teachers was shown in the research to have a more significant relationship 
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with success in middle school than family cohesion and peer support.  In particular, 

perceived support from the teacher is strongly associated with class interest, the proper 

functioning of the classroom, the focus of students on achieving goals, and classroom 

management issues.  

 Lane, Wehby, and Cooley (2006) noted in their research that upon entering 

middle school, the expectations both academically and socially become more demanding 

for students.  For the first time they may be faced with multiple instructional styles from 

different teachers, differing requirements necessitating various levels of effort on their 

part, and more lengthy assignments that require extended effort outside the classroom.  

Upon the transition to middle school students must adjust to varying classroom policies 

and expectations from individual classroom teachers.  The authors believed that by better 

understanding the similarities and differences in middle school teachers, expectations of 

students could improve the transition to middle school from elementary school.  Middle 

school teachers were shown to have identified six social skills as necessary for student 

success.  A review of their research identified six social skills receiving scores of 50% or 

higher by the middle school teacher respondents (N = 717).  The six skills were divided 

evenly between the domains identified as self-control and cooperation with over one-half 

(51.47%) of teachers rating responding appropriately to peer pressure as a necessary skill 

for middle school students.  Additionally, over one-half (60.19%) identified the skill of 

paying attention to classmates when they were sharing work as being important.  Being 

able to control their temper when dealing with adults was identified as a necessary skill 

by 70.15% of teachers.  Over three fourths (77.97%) of teachers viewed students being 

able to control their tempers with other students as necessary, making it the second 
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highest ranked middle school skill identified by teachers for success.  The highest ranked 

skill identified by teachers as necessary for success in middle school was being able to 

follow instructions with 82.35% of teachers identifying this as an important skill for 

students to be successful in middle school.   

 Similar results to this study were identified in a grade 4 through 6 population of 

students (Lane, Givner, & Pierson, 2004; Lane et al., 2006).  Their work compared the 

social skills teachers determined necessary for success.  The comparison was between 

elementary, middle school, and high school teachers.  In this study middle school 

teachers also rated controlling temper with peers, controlling temper with adults, and 

following instruction as the most important social skills.  In comparison, elementary 

teachers rated the social skills of controlling temper with peers, controlling temper with 

adults, and following directions as the most important.  High school teachers identified 

controlling temper in conflict with peers, following teacher directions, and attending to 

teacher instructions as the three highest rated social skills.  

Parent and Teacher Perceptions 

 In the last 12 years two studies were done that focused on the perceptions of 

parents and teachers regarding the concerns students have when transitioning to middle 

school.  Akos and Galassi (2004) surveyed and compared students’, parents’, and 

teachers’ perceptions regarding the middle school and high school transition experience.  

The survey participants for the middle school portion of the study consisted of 173 sixth 

grade students, 83 of their parents, and 12 middle school teachers.  The study took place 

in a southern school that was described as medium in size.  The middle school surveyed 

drew students from two elementary schools.   
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 The questionnaire administered to students was in the form of a checklist 

concerning what they looked forward to the most about attending middle school and what 

they were most concerned about attending middle school.  Due to the limited research 

regarding parents and school transition, a questionnaire was developed for teachers, 

administrators, and guidance counselors.  Parents as well were asked to use a checklist to 

identify the aspects of moving to a new school they were most looking forward to and 

most concerned about.  Teachers were given a questionnaire similar to the one given to 

parents which was based on feedback from stakeholders.   

 Questions administered to all three groups were generally the same with some 

differences specific to each population.  All three groups responded to opened-ended 

short answer questions. Students were asked questions concerning what others had told 

them to expect regarding the transition to their new school.  Additionally, they were 

asked questions regarding what the hardest thing was they were dealing with in their new 

school along with what they had the highest comfort level in.  Finally, they were asked 

what could be done in the previous year to make the transition better, along with what 

could be done in the transition year to make it a better experience.  Parents were asked 

what was most helpful about the transition experience and how they helped their child 

with the move.  In addition, they were asked what the best part about the transition for 

their child was, and how long did it take for them to become comfortable in their new 

setting.  Parents also responded to what they felt was the most difficult part of the 

transition process, how they helped their child to deal with it, and what they felt the 

school could do to assist with these difficulties.  Finally, parents responded to what they 

felt could be done in the pre-transition year and the actual transition year to help students 
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in their new setting.  The teacher questions focused on what types of programs and 

activities should be used in both the pre-transition year and actual transition year that 

would help students and their families the most.  They were also asked who should 

provide these programs and when they should be offered. 

 The Likert items were analyzed using inferential statistics with multiple answer 

items being analyzed using descriptive statistics.  Open-ended questions were coded into 

categories and sample transition programming was used for the qualitative analysis.  The 

results of the study were organized into five areas.  These areas were concerns, positive 

aspects, difficulty, adjustments, and programming that addressed the transition.  The 

results showed parents were in very close agreement with students regarding transition 

concerns with getting lost and the amount of homework being the highest concern 

identified by both groups.  Teachers also viewed getting lost as a high concern in addition 

to fitting in, getting along with other students, and having lockers.  Regarding the positive 

aspects of the middle school transition all three groups had similar perceptions.  All three 

groups rated choosing classes and making new friends as positive aspects of the 

transition.  Teachers and parents both viewed the participation in sports as one of their 

top three positive aspects of the transition.  Students differed from teachers by viewing 

having lockers as one of their top three positive aspects associated with the transition to 

middle school.   

 Students identified classes as most difficult.  They identified the second most 

difficult as good grades/homework and teachers as the third most difficult aspect of 

middle school.  Parents differed from students in what they believed was the most 

difficult aspect of middle school stating the change in responsibilities/expectations as the 
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most difficult aspect followed by other students.  In viewing the transition, both students 

and parents rated the process of transitioning to middle school as significantly easier than 

teachers. 

 The adjustment to middle school took four weeks or less (66%) was identified as 

highest by the most parents and 27% stated it took longer.  The most common identified 

means of adjusting to the new school identified by students were hanging out with 

friends, fitting in, and ignoring people who picked on them.  Maturity, cooperation/ 

flexibility, and academic success were identified as signs of students adjusting well to 

middle school. 

Before transitioning to middle school students felt there should be more done in 

elementary school in preparation.  This included information on the good things about 

middle school, academic preparation, and becoming more familiar with the physical 

middle school building.  Parents felt becoming more familiar with the building and a 

student orientation while the students were still in elementary school would be beneficial. 

Once they had transitioned to middle school students felt they should be better 

welcomed by staff and felt they would benefit from more encouragement.  They also 

wanted better communication before coming to the new school and felt teachers should 

be less difficult.  Once their child had transitioned to middle school parents identified an 

orientation, the need for communication regarding what was expected of students, and 

support as items that would have been important and beneficial to their child.  Teachers 

identified summer work in content areas to prepare students for middle school as the item 

they most felt would benefit students.  Teachers felt some beginning of the year 

orientation days could be used for the development of team-oriented activities and 
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clarifying expectations.  They also felt students would benefit from personal 

improvement activities and better parental communication during conferences. 

The study found that the parents of middle school students scored similarly to 

their children when comparing the perception of how difficult the transition to middle 

school would be.  This is particularly true when looking at the top student concern and 

the difficulty of the transition when viewed as a whole.  Parents and students also agreed 

about the top aspects of the middle school transition. 

 Akos and Galassi (2004) concluded that students identified three main categories 

related to school transition.  These categories are academic, social, and procedural 

concerns.  The study noted that the views of teachers regarding the transition to middle 

school have seldom been compared to those of students.  It is also noted that teachers 

focused more on social and procedural challenges and not academic issues and that 

parent and teacher views are not the same.  This is most likely a reflection of their 

particular viewpoint regarding the transition process.  Akos and Galassi (2004) also 

concluded that parents and teachers have a good appreciation for what students view as 

specific challenges and opportunities associated with school transition.   

 Smith et al. (2006) studied parents and students moving from middle school to 

high school and their perceptions related to this transition.  This study is significant for 

two reasons.  First, the study is important because it is examining a transition period and 

it noted there are many similarities associated with the transitions to a middle school and 

a high school (Akos & Galassi, 2004).  Second, the research tool used was the 

Perceptions of Transition Survey, which Akos and Galassi (2004) developed to focused 

on the transition to middle school.   
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 The study took place in a large Midwest public school located between a large 

urban and large suburban area.  The school students transitioned to was in excess of 

3,000 students.  The data were collected from 40 students and their parents.  Unlike the 

Akos and Galassi (2004) study, students and teachers were not included in the study.  The 

Perceptions of Transition Survey was made up of questions designed to measure the high 

school transition students’ experiences.  The study was unlike the work of Akos and 

Galassi (2004), where participants used a checklist to identify what they were looking 

forward to and were anxious about the transition to middle school.  To increase 

reliability, the research tool used in this study was a response survey where participants 

marked their answers using a Likert scale of responses in ascending order from disagree 

to strongly agree.  There were 15 phrases measuring what students and parents looked 

forward to in high school and 13 phrases measuring what students and parents may be 

worried about.  The survey was given to students at the end of their eighth grade year and 

parents took the survey at home and mailed it back to the school upon completion.   

 A comparison of parent and student responses revealed that students scored 

significantly higher than parents on questions concerned with what they were looking 

forward to regarding the upcoming school year.  Students scored higher than parents in 

10 of the 13 items in this category.  A significant difference was reported between 

students and parents in the social realm with students looking forward to interacting with 

more students and students who were older than they were.  Parents were significantly 

less excited about these new interactions.  In the remaining social categories student 

scores and parent scores were both high.  In the remaining questions that dealt with social 
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aspects of the transition, parents and students agreed on responses dealing with new 

friendships and participating in school functions activities.  

Differences were found between students and parents in academic issues 

involving choice.  Both parents and students rated the areas of academic freedoms and 

being able to choose some of their classes with parents scoring high on those items and 

lower than students overall. Regarding having new teachers, students had a significantly 

lower score than parents.  Both parents and students scored high for the opportunity to 

take new classes and academic success. 

 In the "worried about" subscale no substantial difference was noted between 

parent and student scores.  Students reported a greater level of concern about the 

organizational issues regarding their physical environment and getting around without 

getting lost.  Students and parents responded similarly regarding the new policies and 

procedures.  Parents were significantly more concerned about child safety and being 

bullied than their child.  No differences were reported in the areas of successfully 

socializing with other students and avoiding conflict with other students.  Academically, 

parents expressed more concern about being pressured by other students to perform well 

in classes.  Students tended to have higher scores in areas concerned with doing well in 

classes as opposed to those dealing with procedural and personal issues.  Students’ 

highest scores were concerning homework, teachers, and hard courses.  Parent scores 

were lower than students in these areas but not to a significant level.   

 Areas of inconsistencies were noted from the student and parent responses to the 

research questions.  Students reported their highest level of concern about getting good 

grades and organizational issues regarding their physical environment like getting around 
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without getting lost.  At the same time, they were looking forward to more independence 

and greater autonomy over their academic selections.  In addition, parents and students 

reported excitement and anticipation about participating in after-school activities and 

doing well in academic classes.  It is noted that this may represent an unrealistic 

expectation in actual academic and social reality with students often experiencing a 

decline in grades during the beginning of the transition, and they may not participate in 

extracurricular activities to the same degree of success as was experienced in middle 

school. 

 It is concluded that this research is an important first step in understanding student 

and parent perceptions regarding the transition to high school.  It is noted that research in 

this area provides valuable information in the consistency value and the impact of 

transitioning programs.  It was additionally noted that the findings in the research was 

consistent with the findings of Akos and Galassi (2004).  It was felt that modifying the 

checklist to a Likert-type scale provided for a meaningful subscale and additional item 

comparison. 

Summary 

 It is evident in reviewing the literature that the transition to middle school is a 

crucial period in the educational experience of students.  This period coincides with a 

decrease in academic performance (Barber & Olsen, 2004).  In addition to a decrease in 

academic performance, Anderman and Midgley (1997) noted that the positive perception 

of students regarding their competence decreases which has a negative impact on their 

academic outcomes.  Middle school is also a period of increased anxiety and social 

stressors (Bailey et al., 2015; Goodenow, 1993b).  
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 Parents have been shown to play a key role during the transition to middle school, 

and their involvement in the middle school environment has a positive effect on student 

success (Hill & Tyson, 2009; Jacobs et al., 2005).  Parents often express concerns over 

the social aspect of their child during the middle school transition and these concerns are 

frequently greater than those of the student during this transition (Kingery et al., 2011).  

Teachers have also been shown to play a key role in the transition to middle school.  

Akos and Galassi (2004) noted teachers are in a position to have a significant positive 

impact on this transition.  They are also in a unique position to provide support both 

socially and academically to students and parents.    

 Little research was found identifying the perception parents have of the concerns 

of their student regarding the transition to middle school.  There was little research as 

well on the perception teachers have regarding what they believe parents believe are the 

concerns of students as they transition to middle school.  Additionally, there was no 

research found comparing the perceptions parents have of their child’s concerns and what 

teachers believe parents’ perceptions are regarding the concerns of their child as they 

transition to middle school.  It is important for educators to understand the importance of 

the parent role and their perception to better address the needs of students.  Vygotsky 

(1978) highlighted the important role parents serve in the growth and development of 

advanced cognitive functions of their children.  McLeod (2014) noted that his research 

stresses the importance of understanding the environment in the social development of 

the child. As previously noted, the environment associated with the transition to middle 

school is one of the more stressful children will face in their educational experience.  It 

follows that a better understanding of the perception parents have regarding the transition 
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of their child to middle school would be useful in assisting them with their child’s 

transition.  Akos & Galassi (2004) noted in their research that there are limited data 

pertaining to teachers’ perception of student transition needs.  Additional research using 

methods similar to those used in their study would be useful in furthering the knowledge 

of teacher and parent perceptions of the middle school transition.
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CHAPTER III 
 

METHODOLOGY 
 
 

 The methodology of the study is presented in this chapter.  The study design, 

setting, and sample are described.  This is followed by an explanation of the sampling 

method, research questions, data collection procedures, data analysis, limitations, and 

delimitations of the study. 

Statement of the Problem 

 Numerous studies have examined the effects of students’ transition from 

elementary to middle school (Barber & Olsen, 2004; Chung et al., 1998; Feldlaufer et al., 

2016) and parent concerns regarding their child’s transition to middle school (Hill & 

Tyson, 2009; Jacobs et al., 2005; Kingery et al., 2011).  Other studies have focused on the 

teacher role in the transition of students to middle school (Kuperminc et al., 2001; 

Nichols, 2006; Sudkamp et al., 2012).  There is limited research that explores what 

parents perceive as expectations and concerns their child has regarding the transition to 

middle school and what teachers perceive parents believe their child’s expectations and 

concerns are as they transition to middle school. 

 Maslow (1943) identified the needs that must be met to successfully progress 

through life.  To illustrate the significance of Maslow today, McLeod (2016) noted that 

Maslow has made a significant contribution to teaching and the classroom.  Lower needs 

must be met before students can be successful.  The roles played by the parent and 

teacher in students seeking to satisfy the needs identified by Maslow are crucial for a 

successful transition to middle school.  This study explored what parents believe are the 



35 

expectations and concerns students have regarding the transition to middle school and 

what teachers perceived parents believe their child’s expectations and concerns are as 

they transition to middle school.  It also examined the similarities and differences 

between the two groups.  

Design 

 The research study was a comparative descriptive design using a survey 

questionnaire as the tool for gathering data.  Gall et al. (2005) stated the overall purpose 

of descriptive research is to show a phenomenon as it naturally occurs.  It is not intended 

to show the impact of a variable.  Rather, this type of study is best for providing a 

snapshot of how things are perceived at a particular moment.  In descriptive studies 

questionnaires, interviews, and paper and pencil tests may be used to collect data 

regarding the participants’ attitudes, beliefs, or interests.  Descriptive studies may involve 

some type of comparison between a group or population or data from a previous period 

(Gall et al., 2005).   

 This comparative descriptive study design was appropriate because the research 

was seeking to identify the degree of concern parents have regarding their child entering 

middle school.  This research was not seeking to identify the impact of a variable but 

rather identify parental expectations and their concerns and what teachers perceive to be 

parental expectations and concerns at the time parents’ children are about to enter middle 

school; the study sought to compare the responses between the two populations.  

 A questionnaire was administered to parents of incoming first year middle school 

students and middle school teachers.  The parent group identified their child's 

expectations and concerns regarding various aspects related to the transition from 
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elementary school to middle school.  Middle school teachers were asked to rate the same 

aspects of the transition to middle school from what they believe is the perspective of the 

parent of an incoming student.   

 A survey is identified as a method to gather information about a particular 

population (Fraenkel & Wallen, 1996).  Leedy and Ormorod, (2005) identified the goals 

of survey research as “learning about a populations’ characteristics, opinions, attitudes, or 

previous experiences” (p. 183).  In this study the survey method was used to identify the 

expectations and degree of concern middle school student parents believe their child had 

regarding the upcoming transition to middle school.  This study also used the survey 

method to identify what middle school teachers perceived the expectations and concerns 

middle school parents had concerning the transition of their child to middle school. 

Finally, the study compared the similarities and differences between the two surveyed 

populations. 

Setting 

 The setting for this study was a small rural school district in northeastern Ohio.  

The median family income in the district is $31,590.00 (Ohio Department of Education, 

2016; Ohio Report Card, 2016).  The U.S. Census Bureau identifies that 18.6% of the 

community are at or below the poverty level and that people identified as white make up 

93.3 % of the community population.  The next two highest ethnic groups are Hispanic at 

4.1% and African American at 3.8% of the population.  Educationally, 85.5% of those in 

the community 25 years of age or older have at least a high school diploma, and 13.3% of 

the population has a Bachelor’s degree or higher (U.S. Census Bureau, 2016). 
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 The most recent data from the Ohio Department of Education state the school 

district covers approximately 128 square miles and has an average daily membership of 

1,701 students.  Almost all (94.99%) of students enrolled are white with the next highest 

subgroup being multiracial which makes up 2.53% of the population.  Students identified 

as Hispanic make up 1.82% of the student population followed by black students who 

make up 0.37% of the student population.  Students with disabilities make up 15.15% of 

the student population and 44.47% are identified as being economically disadvantaged 

(Ohio Department of Education, 2016; Ohio Report Card, 2016).  The middle school 

building that was the focus of this research study is reflective of the district with 97.1% 

of the students identified as white or Non-Hispanic, 16.7% identified with disabilities, 

and 43.9% economically disadvantaged.   

Sample 

 The target population for this study was parents of students transitioning from 

elementary school to middle school and teachers who teach in middle schools.  The 

perceptions of both parents and teachers of middle school students are important because 

of the critical role each play in the successful transition of students from elementary to 

the middle school learning environment (Akos, 2002).  The sample population used in 

this study was a convenience sample of parents and teachers in a rural school district in 

northeastern Ohio. 

Parent Sample 

 A study sample of parents was obtained from the population of all middle school 

parents who attended the new student orientation for the 2017-2018 school year being 

held in August of 2017.  The incoming class of seventh grade students numbered 
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approximately 135-145 students.  Previous new student orientation programs in this 

school have had a one or more parent participation rate of the incoming student 

population (70-85%).  The study had a parent participation of (N = 72).  Demographic 

information (Appendix B) collected from the parent sample included relationship of 

participant to student, specific elementary school the student attended or if the student 

was new to the district, and if the child had any older siblings who previously attended 

the middle school.    

Teacher Sample 

 The Ohio Department of Education building report card states that 100% of the 

teachers in the middle school have at least a bachelor's degree and 63.8% have at least a 

master's degree.  All (100%) of core academic courses are taught by properly certified 

highly qualified teachers.  One-fourth (25.27%) of teachers have less than four years of 

teaching experience, with over one fifth (21.98%) of teachers have 4 to 10 years of 

teaching experience, and over one-half (52.75%) have more than 10 years of teaching 

experience (Ohio Department of Education, 2016).  The sample of middle school teachers 

was obtained from all middle school teachers employed in the rural Midwestern school 

district.  At the time of the survey, the middle school had 18 teachers who taught on a full 

or part-time basis.  Sixteen teachers (N = 16) participated in the study.  Demographic 

information (Appendix B) collected from the teacher sample included the number of 

years employed as a teacher and if they personally had children who have transitioned 

from elementary to middle school.   
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Sampling Procedure 

Human Subjects Protection 

 Prior to the start of the study, the research was reviewed and approved by the 

Internal Review Board (IRB) of Youngstown State University.  The proposed research 

was presented to the small Midwestern school district Board of Education, or their 

designee, for review and approval.  Identification of participants was accomplished with 

the cooperation of the small Midwestern school Supervisor of School Improvement.  All 

parents (Appendix D) and teachers (Appendix E) received an explanation of the study via 

the written invitation to participate prior to agreeing to participate.  They were assured of 

confidentiality and voluntary participation and informed of their right to withdraw from 

the study at any time.  The participants were provided with a comprehensive explanation 

of the study including the purpose, benefits, perceived risks, and assurances of 

confidentiality and anonymity.  Also included was the investigator’s name, email, and 

telephone number to call if the participants had questions regarding the study.  Prior to 

completing the questionnaire, the following questions were asked to verify that 

participants met the criteria for participation in the survey.  On the parent survey the first 

question was: I am the parent of a student who is attending middle school in this school 

for the first time this year (yes or no).  If the participant answered yes, they were invited 

to proceed with the survey questionnaire.  On the teacher survey the first question was: I 

am a teacher employed by this school who teaches middle school students (yes or no).  If 

the participant answered yes, they were invited to proceed with the survey questionnaire.  

A signed consent form was not required as completion of the survey questionnaire was 

considered as informed consent.  Parent data were collected prior to the end of the new 
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student orientation program.  Teacher data were collected prior to the end of a teacher 

records day the district sets aside periodically throughout the school year in which there 

are no students scheduled. 

Risks and Benefits 

 There were minimal physical, social, psychological/emotional, or academic risks 

identified that would impact the participants.  The completion of the survey was 

estimated to take 15 minutes and contained no identifiable data.  Even though the 

completion of the study using pencil and paper by the participants posed no physical 

safety risk, it did add additional time to the new student orientation for parents and 

additional time to the teachers’ work load for a school day.  The completion of the study 

did not subtract from the regular allotted time and content for parents during new student 

orientation.  It also did not subtract from allotted time and the content covered during the 

teacher staff meeting where it was administered.  However, this additional time could 

have posed a personal inconvenience.  An area of potential psychological and/or social 

risk for both groups who participated in the study dealt with answering the questionnaire 

items that dealt with what students may be concerned or anxious about as they prepared 

to enter middle school.  The items included in this portion of the questionnaire may have 

contained areas of concern associated with the transition to middle school that 

participants had not previously considered.  This could have caused teachers to feel they 

had not properly addressed these areas of concern with previous students.  Parents may 

have not anticipated some of these areas of concern or anxiety prior to the viewing and 

answering of the questionnaire causing them anxiety and concern as they prepared their 

children for the new school year.   
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 Parent and teacher participants may benefit from knowing they are furthering the 

body of knowledge associated with transitioning students to middle school.  Additionally, 

parents and teachers who requested a summary of the results, the study has the potential 

to provide useful information that will help them as they deal with future children and/or 

students who transition to middle school and/or other future academic transitions.  

Overall, there is significant benefit associated with the study in that the information will 

add to the body of knowledge regarding the transition of adolescent students to middle 

school.  This knowledge may be used to make decisions on how to improve the transition 

experience to middle school from elementary school. 

Confidentiality 

 Confidentiality of participants was assured throughout the study because data 

were reported in aggregate form.  Because of this, no names or personal identifying 

information were contained in data analysis or discussion of the results.  All 

questionnaires were filed and stored in a locked file cabinet during the study.  At the 

conclusion of the study all questionnaires were delivered to a locked and secure storage 

room at Youngstown State University to be maintained for three years.  Additionally, all 

prospective participants who did not wish to participate in the study were given the 

opportunity to place their uncompleted questionnaires in the return envelope ensuring 

they could not be identified as participants or non-participants.  Study participants were 

offered the opportunity to receive a summary of the study results.  The information 

detailing how to request additional study information and/or summary findings was 

included in the Informed Consent Document.   
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Instrumentation 

 Data for this study were collected using portions of a data collection survey 

developed by Akos (2002) for research on the transitions to middle school and high 

school as viewed by students, teachers, and parents.  The questionnaires used in the 

original Akos (2002) study were developed with the input of stakeholders involved in the 

transition of students from school transition.  The stakeholders included parents of 

students involved in school transitions and professionals such as counselors, teachers, and 

administrators.  The study tool The New School identified aspects of transition that 

students, parents, and teachers considered to be areas of worry or concern and positive 

aspects associated with transition.  The checklist portion consisted of 14 items addressing 

what students may be looking forward to and 17 items identifying what students may 

consider to be areas of worry or concern.  Inferential and descriptive statistics were 

reported for the study findings.   

 This survey was selected for use and was appropriate because it has been used in 

the past as a research tool to collect data on similar populations (Akos, 2002; Akos & 

Galassi, 2004).  Permission was requested and consent granted for the use of the survey 

prior to being administered to respondents.  The questionnaire as originally designed by 

Akos (2002) consisted of both checklist items and short answer questions with no 

reported reliability or validity.  

 The survey as used for the collection of data for this research project was 

converted to allow for a 4- point Likert scale.  This was applied to the checklist items 

from the original study which measured what parents and teachers believe new students 

are worried about and what they believe students are looking forward to regarding 



43 

attending middle school.  This study survey was a self-administered paper-pencil 

questionnaire.   

 The parent questionnaire (Appendix B) consisted of 13 items measuring what 

parents believed their child transitioning to middle school is looking forward to and 18 

items identifying what they believe their child is concerned or anxious about in the 

transition.  When measuring what they believed students are looking forward to the 

choices were (4) highly excited, (3) excited, (2) somewhat excited, and (1) not excited. 

When measuring what they believe students are anxious or concerned about the choices 

were (4) highly worried, (3) worried, (2) somewhat worried, and (1) not worried.  The 

final question asked parents to identify what they believed their child felt about attending 

the new school.  The options for this item were responses consisting of happy, sad, 

excited, and worried/anxious.   

 The teacher questionnaire (Appendix C) consisted of 13 items identifying what 

teachers believe parents think their child transitioning to middle school are looking 

forward to and 18 items identifying what they believe parents think their child is 

concerned or anxious about in the transition.  When measuring what teachers identify 

parents believed students are looking forward to the choices were (4) highly excited, (3) 

excited, (2) somewhat excited, and (1) not excited. When measuring what teachers believe 

parents identify students are anxious or concerned about the choices were (4) highly 

worried, (3) worried, (2) somewhat worried, and (1) not worried.  The final question 

asked teachers to identify what they believed parents think their child felt about attending 

the new school.  The options for this item were responses consisting of happy, sad, 

excited, and worried/anxious.   
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 For sample description purposes, parental and teacher demographic data were 

collected.  The parental data included the study participant’s parental relationship to the 

student (mother, father, or custodial parent), the number of older and younger siblings the 

student has, which of district’s two elementary school the student attended, or if the 

student was new to the district.  Due to the limited ethnic diversity and potentially small 

pool of parental participants, it was determined to limit the demographic items to ensure 

the anonymity of study participants.    

 The teacher demographic data collected were limited due to the small size of the 

teacher population who could participate in the study.  Overly specific questions such as 

age, gender, and content area taught would have endangered the confidentiality of the 

survey participants.  Questions included number of years the teacher taught and if they 

personally had children who had made a transition to middle school in the past.  

Research Questions 

The following three questions were addressed in this research study: 

1. What are the expectations and concerns middle school parents believe their 

children have prior to their child transitioning to middle school? 

2. What do middle school teachers perceive parents believe to be the 

expectations and concerns their middle school children have prior to 

transitioning to middle school? 

3. What are the similarities and differences between middle school parent’s 

perceptions of their child’s expectations and concerns prior to transitioning to 

middle school and what middle school teachers perceive middle school 
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parents to believe their child’s expectations and concerns are prior to the 

transition to middle school? 

Data Collection Procedures 

Parent Sampling 

 For the parent component of the survey, the survey was administered during new 

student orientation.  New student orientation is annually scheduled one week prior to the 

beginning of the new school year.  All parents were notified of the new student 

orientation date by mail and an automated telephone call as to the time and date one week 

prior to the scheduled orientation day.  During the new student orientation program, the 

study purpose and procedure were explained to the parents and they were invited to 

participate in the study at that time.   

 Study demographic and survey questionnaires were provided in the orientation 

packets distributed to parents.  Pencils were provided and an 8” x 3” standard white 

business envelope was attached to the questionnaires for participants to place their 

completed questionnaires in prior to returning them.  Participants who did not wish to 

participate in the study were given the opportunity to place their uncompleted 

questionnaires in the return envelopes ensuring they could not be identified as 

participants or non-participants. Participants had access to tables and chairs throughout 

the building to complete the survey questionnaires.  After completion of the 

questionnaire, parents were instructed to place them in a box marked by a sign stating 

“place completed survey here” near the building exit.  At the completion of the 

orientation, survey questionnaires were collected and placed in a locked file cabinet to be 

stored for the duration of the study.  At the conclusion of the study all questionnaires 
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were delivered to a locked and secure storage room at Youngstown State University to be 

maintained for three years.  Data will be stored electronically in an encrypted and 

password protected file for three years in a password protected drop box that will be 

accessible by the primary investigator and student researcher. 

Teacher Sampling 

 During a teacher records day, the study purpose and procedure of the study were 

explained to the middle school teachers at their morning staff meeting and they were 

invited to participate at that time.  Study questionnaires were provided to teachers with 

their meeting agendas.  Pencils were provided and an 8” x 3” standard white business 

envelope was attached to the questionnaire for participants to place their completed 

questionnaires in to return.  A drop box marked with a sign stating place your completed 

survey questionnaires here was placed in the staff work room.  Teachers were asked to 

complete the survey questionnaire within three workdays.  To insure anonymity for those 

not wishing to participate, teachers were instructed they could return a blank survey in 

the unmarked envelope should they not wish to participate.  At the end of three days, the 

surveys were collected from the drop box and stored in a locked file cabinet for the 

duration of the study.  At the conclusion of the study all questionnaires were delivered to 

a locked and secure storage room at Youngstown State University to be maintained for 

three years.  Data will be stored electronically in an encrypted and password protected 

file for three years in a password protected drop box that will be accessible by the 

primary investigator and student researcher. 
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Data Analysis 

 Demographic and survey questionnaire results were analyzed using the Statistical 

Package for the Social Sciences (SPSS) program.  Data analysis consisted of descriptive 

statistics on all demographic variables to determine characteristics of the sample in order 

to describe the population sample and generate a participant profile.  Descriptive statistics 

are defined as “a group of statistical procedures used to describe the characteristics of a 

sample population” (Bannon, 2013, p. 37).  The final summary question on both the 

parent and teacher questionnaires identifying student feelings regarding the transition was 

analyzed as ordinal data utilizing a Mann-Whitney U test statistic.   

 The following research questions were analyzed using descriptive statistics in 

SPSS.  The questionnaires for teachers and parents were analyzed as summative scaled 

data with the higher score indicating a higher degree of either looking forward to or 

concerned/anxious about the middle school transition.  Statistically the assumptions are 

met for the t-test and because of the anticipated differences in sample size between the 

two (parent, teacher) groups, the independent group variance rather than the pooled 

variance was used (Bannon, 2013).  

1. What are the expectations and concerns middle school parents believe their 

children have prior to their child transitioning to middle school? 

2. What do middle school teachers perceive parents believe to be the 

expectations and concerns their middle school children have prior to 

transitioning to middle school? 

3. What are the similarities and differences between middle school parent’s 

perceptions of their child’s expectations and concerns prior to transitioning to 
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middle school and what middle school teachers perceive middle school 

parents to believe their child’s expectations and concerns are prior to the 

transition to middle school? 

Limitations 

 An area of limitation that should be acknowledged is that of sampling and 

generalizability.  The sample for this research study was self-selecting in both the teacher 

and parent populations that participated.  Parents with a higher degree of concern 

regarding their child’s transition to middle school may have been more likely to have 

participated in the survey.  Additionally, only parents who attended the new school year 

orientation had the opportunity to participate in the study.  This excluded parents who 

could not attend the new student orientation or enrolled in the school district after the 

orientation had occurred.  

 The teacher participants were also a self-selecting population.  Those without an 

interest in the topic may not have had the desire to participate.  The small number of 

teachers working in the school being studied is also a limitation.  

 Generalizability is impacted by the self-selection of both teachers and parents for 

participation in the study and the small number of both teacher and parent participants. 

Additionally, generalizability is impacted because the study is limited to a single small 

rural school in the Midwest geographic region of the United States. 

Delimitations 

 Although the study is concerned with parent and teacher perceptions of student 

expectations and concerns, the actual students themselves are not participants in the 

study.  Additionally, the study focused on one particular school district and one building 



49 

within the district which limits sample size overall.  In addition, the study sample only 

included parents who attended the new student orientation.  Finally, because the study 

was administered at a one-day event, parents were required to complete and submit the 

questionnaire prior to leaving the new student orientation.  

Summary 

 The expectations and concerns parents have regarding the transition of their child 

to middle school and the perception teachers have regarding the expectations and concern 

of parents as their child transitions to middle school are important because of the integral 

role both play in the success students have during this transition.  A comparative 

descriptive study provided valuable data that will determine what parents identified as 

what they believed were the expectations and concerns their child had as they were 

transitioning to middle school.  Data were also provided detailing what middle school 

teachers perceived parents felt were the expectations and concerns their child had as they 

transitioned to middle school.  These data were used to identify the similarities and 

differences in what parents perceive as the expectations and concerns their child has 

regarding the transition to middle school and what teachers perceive parents to believe 

their child’s expectations and concerns are as they transition to middle school.  These 

data will be useful in planning for future students transitioning to middle school.   

 The study sample consisted of parents and teachers from a small Midwestern 

middle school.  The participants self-selected their participation in the study.  Parent 

participants consisted of parents of students who were in the process of transitioning to a 

middle school who attended an orientation program offered by the school.  The teacher 
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participants were all staff members in the middle school building that the students were 

going to attend. 

 Human subject’s protection review and approval by the Youngstown State 

University Internal Review Board was employed to insure the safety of participants.  

Additionally, the confidentiality of participants was ensured.   

 A data collection survey originally developed by Akos (2002) was used to collect 

data.  The survey was modified from the original format to contain a 4- point Likert scale 

and administered as a paper-pencil questionnaire.  The data collection tool was 

administered to parents at new parent orientation for the 2017 – 2018 school year. 

Validity was insured by having the survey questionnaire reviewed by the members of the 

dissertation committee prior to approval of the research study.  Teachers had the first 

three days of the school year to complete the questionnaire.  Data were analyzed using 

the SPSS program.  Limitations were then discussed.  The areas of limitations discussed 

were sample selection, sample size, and generalizability of the study results.  Finally, 

delimitations of the study were presented which were identified as no actual student 

participation, limiting the study to one building within one school district, and the parent 

study only occurring on one day.  
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CHAPTER IV 
 

RESULTS 
 
 

The purpose of this study was to identify what parents perceive the expectations 

and concerns their children have regarding their transition to middle school.  

Additionally, the study examined what teachers perceive as parents’ expectations and 

concerns as their children transition to middle school.  Finally, it examined the 

similarities and differences between what parents perceive the expectations and concerns 

of their child are as they transition to middle school and what teachers believe parents 

perceive to be their child's expectations and concerns during the transition.  The research 

study was a comparative descriptive design using a survey questionnaire as the tool for 

gathering data from a convenience sample of middle school teachers and incoming 

middle school parents.  The Statistical Package for the Social Sciences (SPSS) was used 

in the analysis of data.  The following three research questions were explored in the 

study: 

1. What are the expectations and concerns middle school parents believe their 

children have prior to their child transitioning to middle school? 

2. What do middle school teachers perceive parents believe to be the 

expectations and concerns their middle school children have prior to 

transitioning to middle school? 

3. What are the similarities and differences between middle school parent’s 

perceptions of their child’s expectations and concerns prior to transitioning to 

middle school and what middle school teachers perceive middle school 
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parents to believe their child’s expectations and concerns are prior to the 

transition to middle school? 

Response Summary 

 The samples for this study consisted of two groups.  The first sample group was 

parents of incoming seventh grade students who were about begin the school year. 

Seventh grade is the transition year for students entering middle school from elementary 

school in the school district.  The second sample group participating in the study was 

comprised of teachers who taught in the middle school that the seventh grade students 

were entering.  The middle school that provided the sample populations for this research 

study is located in a small rural district in Ohio.  A sample of convenience was used for 

both the teacher and parent surveys.  The parent sample was provided from those parents 

who were in attendance of the new school orientation of which the parents of 145 

students were invited.  All incoming student parents were provided with a letter of 

invitation to the orientation.  Because it was an open meeting, attended by multiple 

family members, it was not possible to determine the exact number of parents in 

attendance.  A total of 97 surveys were distributed at the new student orientation with 72 

respondents returning them for a response rate of 77%.  The teacher sample for the 

survey came from the teacher population of the middle school.  At the time of the survey, 

the middle school had 18 teachers who taught on a full- or part-time basis.  The study had 

a teacher participation of 16 which made a response rate of 89% of those eligible to take 

the survey. 

 The statistical analysis of the research questions was addressed using SPSS 

software for the data sample in Table 1 (N = 88).  The two sample groups of participants 
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were comprised of middle school parents (n = 72) and middle school teachers (n = 16). 

The mean scores of both groups were analyzed to determine perceived areas of concern 

for students entering middle school.  Additionally, mean scores from both groups were 

used to determine similarities and differences on questionnaires administered to both 

groups.   

Demographic Data 

The parent (n = 72) group in Table 1 consisted of 72 parents who attended the 

spring new student orientation to middle school.  Parents were identified as biological or 

custodial parents of the child entering middle school.  The teacher (n = 16) group in 

Table 1 consisted of teachers who taught in the middle school. 

Table 1 

Group Frequency for Parents and Teachers 
 
 Frequency 
Teachers 16 (18%) 
Parents 72 (82%) 
Total  88 (100%) 

Note. N = 88. The parent and teacher groups were unequal with teachers n = 16 and 
parents n = 72. 
 

Table 2 illustrates parent demographics for the survey research study (n = 72).  It 

identifies the percentage of parents engaged in the study and personal data collected.  Of 

the 72 respondents, 52 (71%) were mothers, 15 (29%) were fathers, and five (7%) 

responded they were custodial parents of children transitioning to the middle school.  

With regards to the previous school the child attended, 40 (60%) stated they came from 

Elementary School #1, 23 (32%) stated they came from Elementary School #2, and six 

(8%) stated they were new to the district.  Parents identified that 33 (46%) had students 

that had previously attended the school, and 39 (54%) stated they had no children who 
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had previously attended the school.  Finally, parents indicated that 43 (60%) of their 

children were male, 27 (38%) were female, and 2 (2%) did not identify a gender. 

Table 2 

Demographic Data for Parent Participants (n = 72) 
 
Characteristic Demographic Variable Frequency 
Relationship Mother 52 (71%) 
 Father 15 (29%) 
 Custodial Parent 5 (7%) 
Previous School Elementary School #1 43 (60%) 
 Elementary School #2 23 (32%) 
 New District Student 6 (8%) 
Previous Siblings Yes 33 (46%) 
 No 39 (54%) 
Student Gender Male 43 (60%) 
 Female 27 (38%) 
 No Response 2 (2%) 

Note: Percentages reflect totals for each variable in each group.   
 

Table 3 illustrates teacher demographics for the survey research study (n = 16).  It 

identifies the percentage of responses to the teacher demographic questions.  Because of 

the small sample size, demographic information had to be limited in the teacher 

questionnaires to insure the anonymity of the respondents.  Six (38%) teachers stated 

they had children of their own who had previously transitioned to middle school, and 10 

(62%) indicated they did not have children who had previously transitioned to middle 

school.  The highest level of respondents from each demographic question was as 

follows: years of experience 11-20 (62%), no children (62%). 
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Table 3 

Demographic Data for Teacher Participants (n = 16) 
  
Characteristic Demographic Variable Frequency 
Years Experience 0-10 4 (25%) 
 11-20 10 (62%) 
 20+ 2 (13%) 
Children (Personally) Yes 6 (38%) 
 No 10 (62%) 

Note: Percentages reflect totals for each variable in each group. Children indicated if the 
respondent personally had a child who had transitioned to middle school 
 

Research Question #1: What are the expectations and concerns middle school 

parents believe their children have prior to their child transitioning to middle 

school? 

In addition to the demographic information, parents were asked to complete a 31-

item questionnaire which asked them to identify what they perceived their child was most 

excited about and most worried about.  Items 1-13 in Table 4 identifies levels of 

excitement.  The following Likert scores were used in ascending order to define the level 

of excitement parents perceived their child had regarding the transition to middle school 

with 1 = not excited, 2 = somewhat excited, 3 = excited, 4 = highly excited. Items 14-31 in 

Table 4 identifies levels of worry parents perceived their child had regarding the 

transition to middle school.  The following Likert scores were used in ascending order to 

define the level of worry parents perceived their child had regarding the transition to 

middle school with 1 = not worried, 2 = somewhat worried, 3 = worried, 4 = highly 

worried. 

Table 4 details the descriptive statistics for the parent survey items.  It contains 

mean scores for the items on the parent survey.  Items 1 through 13 are presented and 
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identify parents’ perceived levels of excitement of their children who are about to attend 

middle school.  Items 14–31 identify parents’ perceived levels of worry of their children 

about to attend middle school. 

Table 4 

Mean Scores for Parents’ Perception of Excitement and Worry  
 
 Item M SD 
 Excited About   
11. Getting good grades 3.14 0.74 
13. Attending school events 3.07 0.72 
9. Participating in clubs, sports, band, etc. 3.03 0.82 
10. Having lockers 2.99 0.85 
2. More freedom (ex. Changing classes on their own, 

ability to participate in band, extra-curricular clubs 
and/or sports) 

2.86 0.78 

8. Having new teachers 2.85 0.69 
7. Making new friends 2.82 0.76 
5. Changing classes 2.69 0.78 
4. Being able to choose some classes (ex. Band and/or 

chorus) 
2.68 0.82 

1.  Being in a larger school 2.54 0.80 
12. Physical education classes 2.53 0.80 
3. More students 2.25 0.80 
6. Being around older students 2.13 0.83 
    
 Worried About   
31. How much homework he/she will have 2.25 0.75 
23. Hard classes 2.21 0.80 
14. Finding his/her way around or getting lost 2.19 0.78 
25. Getting good grades 2.07 0.81 
16. Pressure to do well 2.06 0.77 
21. Hard teachers 2.06 0.79 
18. Fitting in or making friends 1.85 0.88 
22. Being made fun of 1.83 0.89 
20. Unapproachable teachers 1.82 0.74 
26. Feeling pressure to do things he/she does not want to do 1.72 0.76 
27. Using a locker 1.61 0.74 
15. Getting along with other students 1.60 0.69 
17. Safety, being hurt, or bullied by other students 1.60 0.82 
29. Getting to class on time 1.60 0.55 
19. New or more students 1.58 0.71 

                                                                                                                    (continued) 
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Table 4 

Mean Scores for Parents’ Perception of Excitement and Worry (continued) 
 
 Item M SD 
24. New rules and expectations 1.58 0.65 
30. Being around older students 1.56 0.60 
28. Riding a bus 

 
1.18 0.48 

Note: M = Mean. SD = Standard Deviation.  Items are listed in descending order of mean 
scores for excited about and worried about 
 

Using SPSS, a confidence interval was run to identify the lower and upper bounds 

of overall parent mean scores for Items 1-13.  Table 5 indicates an overall mean score of 

2.53 with a standard deviation of 0.57 for parent responses for Items 1-13.  The lower 

bound of the confidence interval was identified as 2.41, and the upper bound was 

identified as 2.64 for a 95% confidence interval for the mean score.  This indicates, with 

95% confidence, the parent population mean score for items indicating perceived student 

excitement would fall between 2.41 and 2.64.  A Stem-and-Leaf Plot Frequency (Figure 

2) was used to plot overall mean scores for Items 1-13 of the survey.  The minimum score 

indicated on the stem and leaf plot was 1.2 and the maximum was 3.4.  

Table 5 

Confidence Interval for Parent Perceived Excited Items 
 
Item                                   Statistic                              Std. Error                
____________________________________________________________  
Mean 2.53 0.57 
95% Confidence 
Interval for Mean 

Lower Bound 2.41 

95% Confidence 
Interval for Mean 

Upper Bound 2.64 

____________________________________________________________ 
Note: Mean score was calculated from mean scores from parent responses  
for Items 1 -13. (n = 72) 
  



58 

  Frequency    Stem & Leaf 
 
       1.00               1 .  2 
       8.00               1 .  56777889 
      26.00             2 .  00000001122333333344444444 
      23.00             2 .  55566667777777777788889 
      14.00             3 .  00000011122444 
 
Figure 2. Parent excited stem-and-leaf plot. 
 

An examination of the mean scores for items identifying parents’ perception of 

their child’s level of excitement about the transition to middle school indicated the 

responses ranged from the highest mean score of 3.14 for item 11 to the lowest mean 

score of 2.13 for item 6.  The highest rated item was item 11, getting good grades, with a 

mean score of 3.11 and a standard deviation of 0.74.  Parents also identified 13, attending 

school events, with mean score of 3.07 and a standard deviation of 0.74.  Item 9, 

attending school events, had a mean score of 3.03 with a standard deviation of 0.82, and 

item 10, having lockers, with a mean score of 2.99 and a standard deviation of 0.85 as 

having a high level of perceived excitement.  The lowest scoring items of perceived 

excitement were item 6, being around older students, with lowest mean score of 2.11 and 

a standard deviation of 0.83, and item 3, being around new students, with the second 

lowest mean score was 2.25 and a standard deviation of 0.83.  

 Several of the parent items had a 0.01 difference in mean scores.  Item 2, more 

freedom, had a mean score of 2.86 and a standard deviation of 0.78, and item 8, having 

new teachers, had 2.85 for a mean score and a standard deviation of 0.69.  Item 5, 

changing classes, had a mean score of 2.65 and a standard deviation of 0.78 and item 4, 

being able to choose some classes, had 2.64 for a mean score and a standard deviation of 

0.78.  Finally, item 1, being in a larger school, had a mean score of 2.54 and a standard 
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deviation of 0.80, and item 12, physical education classes had a mean score of 2.53 and a 

standard deviation of 0.80. 

Table 4 provides the descriptive statistics for items 14 -31 in the parent surveys. 

These items identified areas of worry parents perceive their child had concerning the 

transition to middle school. Using SPSS, a confidence interval was run to identify the 

lower and upper bounds of overall parent mean scores for Items 14-31.   

 Table 6 indicates an overall mean score of 1.80 with a standard deviation of 0.49 

for parent responses for Items 14-31.  The lower bound of the confidence interval was 

identified as 1.71 and the upper bound was identified as 1.90 for a 95% confidence 

interval for the mean score.  This indicates, with 95% confidence, the parent population 

mean score for items indicating perceived student worry would fall between 1.71 and 

1.90.  A Stem-and-Leaf Plot Frequency was used to plot overall mean scores for Items 

13-31 of the survey (Figure 3). 

Table 6 

Confidence Interval for Parent Perceived Worried Items 
____________________________________________________________ 
Item                                   Statistic                              Std. Error                
____________________________________________________________  
Mean 1.80 0.49 
95% Confidence 
Interval for Mean 

Lower Bound 1.71 

95% Confidence 
Interval for Mean 

Upper Bound 1.90 

____________________________________________________________ 
Note: Mean score was calculated from mean scores from parent responses  
for Items 13-31. (n = 72) 
 

 

 
 



60 

Frequency            Stem & Leaf 
 
       5.00          1 .  01111 
       6.00          1 .  222333 
      10.00         1 .  4455555555 
      21.00         1 .  666666666666667777777 
      12.00         1 .  888888899999 
       7.00          2 .  0001111 
       5.00          2 .  23333 
       5.00          2 .  55555 
       1.00          2 .  6 
        
 
Figure 3. Parent worried stem-and-leaf plot.  
 

Mean scores for the responses ranged from the highest mean score of 2.25 for 

item 31 to the lowest mean score of 1.18 for Item 28.  The highest scored item of 

perceived worry was Item 31, how much homework he/she will have, with a mean score 

of 2.25 with a standard deviation of 0.75.  This was followed by item 23, hard classes, 

with a mean score of 2.21 and a standard deviation of 0.08, and item 14, finding his/her 

way around or getting lost, with a mean score of 2.19 and a standard deviation of 0.78. 

The lowest scoring item was Item 28, riding the bus, with a mean score of 1.18 and a 

standard deviation of 0.48.  This was the lowest mean score by a substantial margin when 

compared to the next lowest which identified item 30, being around older students, with a 

mean score of 1.56 and a standard deviation of 0.60. 

Also worth noting, there were multiple items with the same mean score or a .01 

mean score difference.  Item 25, getting good grades, had a mean score of 2.07 with a 

standard deviation of 0.81, item 16, pressure to do well, had a mean score of 2.06 with a 

standard deviation of 0.77, and item 21, hard teachers, had a mean score of 2.06 with a 

standard deviation 0.78.  Item 22, hard classes, had a mean score of 1.83 with a standard 

deviation 0.89, and item 20, inapproachable teachers, had 1.82 for a mean score with a 
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standard deviation of 0.74.  Finally, item 19, new or more students, had a mean score of 

1.58 and a standard deviation of 0.71, and item 24, new rules and expectations, had a 

mean score of 1.58 and a standard deviation of 0.65.  Of these items identified by parents 

with the same or similar degrees of perceived excitement and/or worry, none were found 

to be in the items parents perceived their child was most or least excited about the 

transition to middle school or most or least worried about the transition to middle school.  

A review of the parent responses found in Table 4 indicates that parents perceived 

their child was the most excited about getting good grades and attending school events.  

Parents also perceived their child was most excited about participating in clubs, band, and 

sports.  Finally, parents perceived their child was most excited about having lockers.  

Parents perceived their child was least excited about being around more students and 

being around more and older students.  Parents identified three areas they perceived their 

child was most worried about concerning the transition to middle school.  Parents 

believed their child was most worried about how much homework he/she will have.  This 

was followed by being concerned about hard classes.  Finally, parents believed their child 

was most worried about finding his/her way around the new school.  Parents perceived 

their child was the least worried about riding the bus to and from school by a wide 

margin from the next lowest identified worry which was being around older students.  

Research Question 2: What do middle school teachers perceive parents 

believe to be the expectations and concerns their middle school children have prior 

to transitioning to middle school? 

In addition to the demographic information, teachers were asked to complete a 

31-` item questionnaire which asked them to identify what they perceived parents 
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believed their child was most excited about and most worried about regarding the 

transition to middle school.  Table 7 details items 1-13 that identified levels of 

excitement.  The following Likert scores were used in ascending order to define the level 

of excitement teachers perceived parents believed their child had regarding the transition 

to middle school with 1 = not excited, 2 = somewhat excited, 3 = excited, 4 = highly 

excited.  Table 5 also details items 14-31 that identified levels of worry parents perceived 

their child had regarding the transition to middle school.  The following Likert scores in 

the survey were used in ascending order to define as the level of worry teachers perceived 

parents believed their child had regarding the transition to middle school with 1 = not 

worried, 2 = somewhat worried, 3 = worried, 4  = highly worried. 

 Table 7 details the descriptive statistics for items 1 through 13 in the teacher 

surveys.  Items 1 through 13 are presented and identify what teachers perceived parents 

believed was the level of excitement their child had regarding the new middle school.  

Items 14-31 are presented and identify what teachers perceived parents believe their child 

was worried about the transition to middle school 

Table 7 

Mean Scores for Teachers’ Perception of Excitement and Worry in Descending Order of 
Mean Scores 
__________________________________________________________________                         
                  Item                                                              M          SD 
__________________________________________________________________ 
                                       Excited About   
9. Participating in clubs, sports, band, etc. 3.56 0.51 
4. Being able to choose some classes (ex. Band and/or 

chorus) 
3.31 0.60 

13. Attending school events 3.19 0.54 
11. Getting good grades 3.06 0.77 
7. Making new friends 3.00 0.89 

                                                                                                                 (continued) 
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Table 7 

Mean Scores for Teachers’ Perception of Excitement and Worry in Descending Order of 
Mean Scores (continued) 
__________________________________________________________________                         
                  Item                                                              M          SD 
__________________________________________________________________ 

8. Having new teachers 2.94 0.77 
2. More Freedom (ex. Changing classes on their own, 

ability to participate in band, extra-curricular clubs 
and/or sports, etc.) 

2.75 0.58 

12. Physical education classes 2.75 0.78 
10. Having lockers 2.44 1.09 
5. Changing classes 2.24 0.81 
1. Being in a larger school 1.94 0.68 
3. More students 1.81 0.54 
6. Being around older students 1.65 0.63 
    
 Worried About   
22. Being made fun of 3.06 0.85 
21. Hard teachers 3.00 0.89 
18. Fitting in or making friends 2.81 0.91 
23. Hard Classes 2.81 0.54 
31. How much homework he/she will have 2.81 0.75 
14. Finding his/her way around or getting lost 2.75 0.86 
16. Pressure to do well 2.75 0.78 
17. Safety, being hurt, or bullied by other students 2.69 0.95 
25. Getting good grades 2.69 0.60 
15. Getting along with other students 2.63 1.03 
19. New or more students 2.63 0.81 
20. Unapproachable teachers 2.63 0.81 
27. Using a locker 2.56 0.96 
30. Being around older students 2.56 0.81 
26. Feeling pressure to do things he/she does not want to do 2.50 1.09 
29. Getting to class on time 2.50 0.89 
24. New rules and expectations 2.44 0.63 
28. Riding the bus 2.06 0.85 

___________________________________________________________________ 
Note: M = Mean. SD = Standard Deviation.  Items are listed in descending order of mean 
scores for excited about and worried about 
 

Using SPSS, a confidence interval was run to identify the lower and upper bounds 

of overall teacher mean scores for Items 1-13.   
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Table 8 

Confidence Interval for Teacher Perceived Excited Items 
____________________________________________________________ 
Item                                   Statistic                              Std. Error                
____________________________________________________________  
Mean 2.67 0.08 
95% Confidence 
Interval for Mean 

Lower Bound 2.50 

95% Confidence 
Interval for Mean 

Upper Bound 2.85 

____________________________________________________________ 
Note: Mean score was calculated from mean scores from teacher responses  
for Items 1 - 13. (n = 16) 
 

 Table 8 indicates an overall mean score of 2.67 with a standard deviation of 0.08 

for teacher responses for Items 1-13.  The lower bound of the confidence interval was 

identified as 2.50 and the upper bound was identified as 2.85 for a 95% confidence 

interval for the mean score.  This indicates, with 95% confidence, the teacher population 

mean score for items indicating student excitement would fall between 2.50 and 2.85.  A 

Stem-and-Leaf Plot Frequency was used to plot overall mean scores for Items 1-13 of the 

survey (Figure 4).  

 
Frequency     Stem & Leaf 
 
      7.00         2 .  2233344 
      6.00         2 .  668899 
      3.00         3 .  111  

Figure 4. Teacher excited stem-and-leaf plot. 
 

Mean scores for the responses for items 1-13 identified what teachers perceived 

parents believed their children were excited about the transition to middle school and 

ranged from the highest mean score of 3.56 for item 9, to the lowest mean score of 1.65 

for item 6.  An analysis of the mean scores from the teacher responses identified the 
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following highest scoring items. Item 9, participating in clubs, sports and activities, had 

the highest mean score of 3.56 with a standard deviation of 0.51.  The next highest items 

identified of perceived excitement rated by teachers were item 4, being able to choose 

some classes, with a mean score of 3.31 and a standard deviation of 0.60, and item 13, 

attending school events, with a mean score of 3.19 and a standard deviation of 0.54.  

Teachers identified item 6, being around older students, with a mean score of 1.65 and a 

standard deviation of 0.63 as the item they perceived parents believed their child was 

least excited about attend middle school.  This was the lowest mean score by a substantial 

margin when compared to the next lowest score that identified item 3, being around older 

students, with a mean score of 1.81 and a standard deviation of 0.54. 

Using SPSS, a confidence interval was run to identify the lower and upper bounds 

of overall teacher mean scores for Items 13-31.   

Table 9 

Confidence Interval for Teacher Perceived Worried Items 
____________________________________________________________ 
Item                                   Statistic                              Std. Error                
____________________________________________________________  
Mean 2.66 0.14 
95% Confidence 
Interval for Mean 

Lower Bound 2.37 

95% Confidence 
Interval for Mean 

Upper Bound 2.95 

____________________________________________________________ 
Note: Mean score was calculated from mean scores from teacher responses  
for Items 14 -31. (n = 16) 
 
 Table 9 indicates an overall mean score of 2.66 with a standard deviation of 0.14 

for teacher responses for Items 14-31.  The lower bound of the confidence interval was 

identified as 2.37, and the upper bound was identified as 2.95 for a 95% confidence 

interval for the mean score.  This indicates, with 95% confidence, the parent population 
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mean score for items indicating student excitement would fall between 2.37 and 2.95.  A 

Stem-and-Leaf Plot Frequency was used to plot overall mean scores for Items 14-31 of 

the survey (Figure 5).  

Frequency     Stem &  Leaf 
 
      2.00         1 .  8 
      1.00         2 .  12 
      8.00         2 .  55677779 

5.00         3 .  00122 

Figure 5. Teacher perceived worry stem-and-leaf plot. 
 

Table 7 provides the descriptive statistics for items 14 through 31 from the 

teacher surveys.  Mean scores for the responses for items 14-31 identified what teachers 

perceived parents believed their children were worried about the transition to middle 

school and ranged from the highest mean score of 3.06 for item 22, to the lowest mean 

score of 2.06 for item 28.  The highest items teachers perceived parents believed their 

child was worried about were item 22, being made fun of, with a mean score of 3.06 and 

a standard deviation of 0.85, and item 21, hard teachers, with a mean score of 3.00 and a 

standard deviation of 0.89.  Teachers identified item 28, riding the bus, with a mean score 

of 2.06 and a standard deviation of 0.89 as the item they perceived parents believed their 

child was least worried about attending middle school.  This was lowest mean score was 

by a substantial margin.  The next lowest item of perceived worry was item 24, new rules 

and expectations, with a mean score of 2.44 and a standard deviation of 0.89. 

The perceived worry portion of the teacher questionnaire had multiple items with 

a difference of 0.01 or the same mean scores.  Item 18, fitting in or making friends, had a 

mean score of 2.81 and a standard deviation of 0.85.  Item 23, hard classes, also had a 

mean score of 2.81 and a standard deviation of 0.54, and Item 31, how much homework 
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he/she will have, had a mean score of 2.81 and a standard deviation of 0.75.  Item 14, 

finding his/her way around or getting lost, had a mean score of 2.75 and a mean score of 

0.86, and item 16, pressure to do well, had a mean score of 2.75 and a standard deviation 

of 0.78.  Item17, safety, being hurt, or bullied by other students, had a mean score of 2.69 

and a standard deviation of 0.95, and item 25, getting good grades, had 2.69 for a mean 

score and a standard deviation of 0.60.  Item 15, getting along with other students, had a 

mean score of 2.63 with a standard deviation of 1.03, item 19, new or more students, had 

a mean score of 2.63 with a standard deviation of 0.81, and item 20, unapproachable 

teachers, had a mean score 2.63 and a standard deviation of 0.81.  Item 27, using a locker, 

had a mean score of 2.56 with a standard deviation of 0.96 and item 30, being around 

older students, with a mean score of 2.56 with a standard deviation of 0.81.  Item 26, 

feeling pressure to do things he/she does not want to do, had a mean score of 2.50 with a 

standard deviation of 1.10, and item 29, getting to class on time, had a mean score of 2.50 

and a standard deviation of 0.89.  Of these similarly scored items, none identified in areas 

of concern and/or excitement were found to be in the areas teachers perceived parents 

believed their child was most worried or excited about the transition to middle school or 

least worried or excited about the transition to middle school.  

A review of the teacher responses found in Table 4 indicates that teachers 

perceived parents believed their child was most excited about being able to choose 

classes when they are in middle school.  Teachers also perceived parents believed their 

child was excited about participating in after school clubs, sports, and band.  Teachers 

also identified they perceived parents believed their child was excited about attending 

school events.  Finally, teachers indicated they perceived that parents believed their child 
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was least excited about being around older students by a substantial margin.  Teacher 

responses indicated they perceived parents believed their child was most worried about 

being made fun of by other students and having hard teachers.  Teachers also indicated 

they perceived parents believed their child was least worried about riding the bus to and 

from school during the upcoming school year by a substantial margin. 

Research Question 3: What are the similarities and differences between 

middle school parent’s perceptions of their child’s expectations and concerns prior 

to transitioning to middle school and what middle school teachers perceive middle 

school parents to believe their child’s expectations and concerns are prior to the 

transition to middle school? 

Parents completed questionnaires at the annual new student orientation before the 

beginning of the school year.  Ninety-seven questionnaires were distributed to parents 

and a total of 72 parents returned completed questionnaires for a 77% return rate.  The 

parent sample was drawn from a total population of 145 sets of parents with students 

transitioning to middle school.  The teacher sample for the survey came from the teacher 

population of the middle school.  At the time of the survey, the middle school had 18 

teachers who taught on a full- or part-time basis.  The study had a teacher sample of 16 

which made a response rate of 89% of those eligible to take the survey.   

A discrepancy in population samples is normally a cause for concern if the 

researcher is seeking to test a hypothesis.  Even though the teacher sample was 

substantially smaller than the parent sample, with an 89% return rate, it still was highly 

representative of the population being examined for this research study.  Both the 
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Confidence Interval and Stem and Leaf Plot that was run on the data indicated both the 

teacher and parent samples were normally distributed. 

Table 10 

Parent and Teacher Mean Scores, Standard Deviations, and Mean Score Differences 
                             
 Question Parent 

Mean 
Parent 

SD 
Teacher 
Mean 

Teacher 
SD 

Diff. 

 Perceived Excitement      
       
1. Being in a larger school 2.54 0.80 1.94 0.68 0.60 
2.  More freedom (ex. Changing 

classes on their own, ability to 
participate in band, extra-
curricular clubs and/or sports) 

2.86 0.78 2.75 0.58 0.11 

3. More Students 2.25 0.80 1.81 0.54 0.44 
4. Being able to choose some 

classes (ex. Band and/or chorus) 
2.68 0.82 3.31 0.60 0.63 

5. Changing classes 2.69 0.78 2.24 0.81 0.45 
6. Being around older students 2.13 0.83 1.56 0.63 0.57 
7. Making new friends 2.82 0.76 3.00 0.89 0.18 
8. Having new teachers 2.85 0.69 2.94 0.77 0.09 
9. Participating in clubs, sports, 

band, etc. 
3.03 0.82 3.56 0.51 0.53 

10. Having lockers 2.99 0.85 2.44 1.09 0.55 
11. Getting good grades 3.14 0.74 3.06 0.77 0.08 
12. Physical education classes 2.53 0.80 2.75 0.78 0.22 
13. Attending school events 3.07 0.72 3.19 0.54 0.12 
 Perceived Worry      
14. Finding his/her way around or 

getting lost 
2.19 0.78 2.75 0.86 0.56 

15. Getting along with other 
students 

1.60 0.69 2.63 1.03 1.03 

16. Pressure to do well 2.06 0.77 2.75 0.78 0.56 
17. Safety, being hurt, or bullied by 

other students 
1.60 0.82 2.69 0.95 1.09 

18. Fitting in or making friends 1.85 0.88 2.81 0.91 0.96 
19. New or more students 1.58 0.71 2.63 0.81 1.05 
20. Unapproachable teachers 1.82 0.74 2.63 0.81 0.81 
21. Hard teachers 2.06 0.79 3.00 0.89 0.94 
22. Being made fun of 1.82 0.89 3.06 0.85 1.24 
23. Hard classes 2.21 0.80 2.81 0.54 0.60 
24. New rules and expectations 1.58 0.65 2.44 0.63 0.86 
25. Getting good grades 2.07 0.81 2.69 0.60 0.62 
26. Feeling pressure to do things 

he/she does not want to do. 
1.72 0.76 2.50 1.09 0.78 

                                                                                                                                     (continued) 
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Table 10 

Parent and Teacher Mean Scores, Standard Deviations, and Mean Score Differences 
(continued) 
                             
 Question Parent 

Mean 
Parent 

SD 
Teacher 
Mean 

Teacher 
SD 

Diff. 

 Perceived Worry      
27. Using a locker 1.61 0.74 2.56 0.96 0.95 
28. Riding a bus 1.18 0.48 2.06 0.85 0.88 
29. Getting to class on time 1.60 0.55 2.50 0.89 0.90 
30. Being around older students 1.56 0.60 2.56 0.81 1.00 
31. How much homework he/she 

will have 
2.25 0.75 2.81 0.75 0.56 

 Note: Parent M = Mean Score, SD = Standard Deviation, Parent (n = 72) Teacher (n = 16),  
Diff. = Difference in parent and teacher mean scores. 
 

An examination of Items 1 -13 that indicated perceived levels of student 

excitement, identified parents had higher mean scores in slightly more items than 

teachers.  Parents reported higher mean scores in 7 of the 13 items indicating student 

excitement.  Of these seven items, the following had a substantial difference in the 

reported mean scores between parents and teachers: Item 1, Being in a larger school, Item 

3, More students, Item 5, Changing classes, Item 6, Being around older students, Item 10, 

Having lockers.  The highest reported difference for a parent item that scored higher than 

a teacher item in 1 – 13 was item 1 being in a larger school with a mean score difference 

of 0.60.  An examination of Items 14 – 31, identified levels of perceived student worry, 

indicated there were no items in which parents reported a higher mean score than the 

teachers.  

An examination of Items 1 -13 that indicated the teacher’s perception of what 

parents believed to be their child’s level of excitement identified teachers had higher 

mean scores in slightly fewer items than parents.  Teachers reported higher mean scores 

in 6 of the 13 items indicating the teacher’s perception of what parents believed to be 
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their child’s level of excitement.  Of the six items with a reported higher teacher mean 

score, only two were higher by a substantial margin.  These were Item 4, Being able to 

choose some classes, and Item 9, Participating in clubs, sports, and band.  The highest 

reported difference for a teacher item which scored higher than a parent item in 1 – 13 

was a mean score difference of 0.63 for item 4, being able to choose some classes.  

An examination of Items 14 – 31 identifying the teacher’s perception of what 

parents believed to be their child’s level of worry indicated teachers reported higher mean 

scores on every item.  Further examination of the teacher scores indicated a substantially 

higher mean score of > 0.80 of parent mean scores for the following: Item 15, Getting 

along with other students, Item 17, Safety, being hurt, or bullied by other student, Item 

18, Fitting in or making friends, Item 19, New or more students, Item 20, 

Unapproachable teachers, Item 21, Hard Teachers, Item 22, Being made fun of, Item 24, 

New rules and expectations, Item 27, Using a locker, Item 28, Riding a bus, Item 29, 

Getting to class on time, and Item 30, Being around older students.  The highest reported 

difference for a teacher item which scored higher than a parent item in 14 – 31 was a 

mean score difference of 1.24 for item 22, being made fun of. 

An examination of the mean scores was done to identify areas of similarity 

between parent and teacher mean scores for items 1 – 31.  There were six items identified 

with a mean score < 0.22 indicating the closest parent and teacher scores.  These items 

were all in the perceived excitement portion of the questionnaire with no items of similar 

mean scores identified in the perceived worry portion of the questionnaire.  These similar 

scored items were identified as Item 2, More freedom, Item 7, Making new friends, Item 
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8, Having new teachers, Item 11, Getting good grades, Item 12, Physical education 

classes, and Item 13, Attending school events.   

 The final item (Table 4.11) of the survey questionnaire identified what parents 

perceived their child’s feelings were regarding the upcoming school year.  Teachers 

questionnaires identified what they believed parents perceived their child’s feelings to be 

about the upcoming school year.  Respondents were given the options of (1) happy, (2) 

sad, (3) excited, and (4) worried/anxious.  

Table 11 

Feelings: Parent and Teacher Comparison 
___________________________________________________ 
                             N     Happy      Sad      Excited   Worried 
___________________________________________________ 
Parents 72 15 0 33 24 
Teachers 16 1 1 7 7 

___________________________________________________ 
 

It is worth noting that parents and teachers both identified excited and worried as 

their two highest items. 

Summary 

 A comparative descriptive design using a survey questionnaire as the tool for 

gathering data was used from a convenience sample of middle school teachers and 

incoming middle school parents.  SPSS software was used to generate descriptive 

statistics for review.  All parents and custodial parents of students entering middle school 

who attended the new student orientation prior to the beginning of the school year were 

given the opportunity to complete a survey.  The survey was administered during the 

annual middle school orientation which takes place before the beginning of the school 
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year.  All middle school teachers had the opportunity to complete their survey during the 

three teacher work session days prior to the beginning of the school year.   

Items 1 - 13 of the surveys consisted of multiple-choice items and identified what 

parents believed their child was excited about the upcoming school year and what 

teachers perceived parents believed their child was excited about the upcoming school 

year.  The range of parent responses included a low mean score of 2.13 and a high mean 

score of 3.14.  The range of teacher responses included a low mean score of 1.65 and a 

high mean score of 3.56.  A comparison of the mean scores between the two groups 

identified a near even equal division in those with a higher mean score.  Parents reported 

higher mean scores in 7 for the 13 items.  The item identified that indicated the greatest 

level of similarity between parents and teachers was item 11, getting good grades with a 

0.09 difference in mean scores.  The item that identified the greatest level of difference 

between parents and teachers was item 4, being able to choose some classes.  It is 

important to note that a comparison of the three highest rated excited items identified by 

parents and teachers indicated only one item in common between the groups.  This was 

item 13, attending school events.  Additionally, a comparison of the three lowest rated 

excited items identified by parents and teachers indicated no items in common between 

the groups. 

Items 14 -31 of the survey consisted of multiple-choice items and indicate the 

perceived level of worry parents felt their child had regarding the upcoming school year 

and what teachers believed parents perceived their child was worried about the upcoming 

school year.  The range of parent responses included a low mean score of 1.18 and a high 

mean score of 2.25.  The range of teacher responses included a low mean score of 2.06 
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and a high mean score of 3.06.  It is important to note that a comparison of the three 

highest rated worried items identified by parents and teachers indicated two items in 

common between the groups.  These were item 3, more students, and item 6, being 

around older students.  Additionally, a comparison of the three lowest rated worried items 

identified by parents and teachers indicated only one item in common between the 

groups. This was item 24, new rules and expectations.  It is also significant to note that of 

the 18 items that indicated perceived worry, teachers reported a higher mean score for 

every item.  Stated in different terms, teachers perceived parents believed their child was 

more worried about each item than parents perceived their child to be. 

The final question identified the feelings parents believed their child had 

regarding the upcoming school year.  It also identified what feelings teachers perceived 

parents believed their child had concerning the upcoming school year.  The choices of 

responses were: (1) Happy, (2) Sad, (3) Excited, and (4) Worried/Anxious.  Parents 

identified excited and worried as the two highest scored items regarding perceived 

feelings their child had regarding the upcoming school year.  Teachers identified the 

same two as their highest scored items indicating parents and teachers, in general, shared 

the same perception of the feelings the child was experiencing about the upcoming school 

year.  
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CHAPTER V 
 

SUMMARY OF THE STUDY 
 
 

 The transition to middle school is a crucial period in the educational experience of 

students.  Parents and teachers want to address the needs of children during a period of 

their development which traditionally is a period of social and educational challenges for 

the child.  This comparative descriptive study details the perceptions parents and teachers 

had regarding the transition of children and students to a rural Ohio middle school. 

Numerous studies have examined the effects of the transition from elementary to middle 

school (Barber & Olsen, 2004; Chung et al., 1998; Feldlaufer et al., 2016) and parental 

concerns regarding their child’s transition to middle school (Hill & Tyson, 2009; Jacobs 

et al., 2005; Kingery, Erdley et al., 2011).  Other studies have focused on the teacher role 

in the transition of students to middle school (Kuperminc et a;/, 2001; Nichols, 2006; 

Sudkamp et al., 2012).  However, there is a paucity of research that explores what parents 

perceive the expectations and concerns their child has regarding the transition to middle 

school and what teachers perceive parents believe their child’s expectations and concerns 

are as they transition to middle school.  

Because of the key role parents play in the success of their child in school, the 

researcher wanted to understand parents’ perceptions regarding what they believed were 

the expectations and concerns their child had regarding the transition to middle school. 

D’Angelo, Rich, and Kohm (2012) noted that parents play a key role in the transition of 

their child to middle school. Their involvement has been shown to have a positive effect 

on student achievement, goals, and self-perception (Hill & Tyson, 2009; Jacobs et al., 

2005; Vygotsky, 1978).  Additionally, because of the key role they play with the parents 
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and students, it is important to understand what teachers perceive parents believe are the 

expectations and concerns of their child.  A positive environment provided by middle 

school teachers has been demonstrated to be of benefit to middle school students 

(Kuperminc et al., 2001).  Additionally, teachers, in general, have also been shown to 

have a high degree of accuracy in being a predictor of academic achievement (Nichols, 

2006; Sudkamp et al., 2012).  Because of the paucity of research in understanding what 

teachers perceive parents believe their child’s expectations and concerns are regarding 

the transition to middle school, targeting these populations provided insights that are 

absent in formal research.   

 The purpose of this study was to identify what parents believed were the 

expectations and concerns their child had as they prepared to transition to middle school.  

It also looked at teachers’ beliefs related to parental expectations and concerns their child 

had as they transitioned to middle school.  Finally, the study sought to compare the 

similarities and differences between the parent and teacher groups.  The information 

provided would allow administrators to develop transitional programs that addressed the 

areas identified as parent perceived concerns of their child.  Areas of perceived worry 

could be identified by administering the survey to parents at the end of the school year 

prior to the transition year.  This would give the middle school the opportunity to have in 

place the supports needed for students at the beginning of middle school.  Items were 

provided that illustrated the perceptions parents and teachers had regarding transitional 

areas of excitement and worry of students, as well as demographic information on the 

two populations.  The final question identified the feelings parents perceived their child 

was experiencing regarding the upcoming school year.  Teachers were to identify their 
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perception of what parents believed their child was feeling regarding the upcoming 

school year.  Statistical analyses consisted of mean scores for both populations.   

Summary of Findings 
 

 The research study was a comparative descriptive design using a survey 

questionnaire as the tool for gathering data.  The study provided a snapshot of parent 

perceptions of the expectations and concerns of their child prior to the beginning of the 

school year as they prepared to transition to middle school.  Additionally, it identified 

what teachers perceived parents believed were the expectations and concerns their child 

had prior to the transition to middle school. This comparative descriptive study design 

was appropriate because the researcher wanted to identify the degree of concern parents 

had regarding their child entering middle school.  This research was not seeking to 

identify the impact of a variable but rather to identify perceived parental and teacher 

expectations and concerns at the time children were about to enter middle school and to 

compare the responses between the two populations.   

 Parents attending the new student orientation program prior to beginning of the 

new school were invited to participate in the study.  The incoming seventh grade class 

consisted of 145 students and 72 parents and/or custodial parents volunteered to 

participate.  Because of the walk-in nature of the new student orientation it was not 

possible to determine the exact number of potential parent participants that were at the 

orientation.  

In addition to demographic information about the parent population, the survey 

consisted of 31 items and was designed to identify what parents perceived the 

expectations and concerns their child had regarding the upcoming school year.  Items 1 – 
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13 of parent survey identified their perception of what their child was excited about the 

upcoming school year.  Respondents checked one level of excitement for each survey 

question using a Likert scale in ascending order.  A response of 1 was the lowest and 4 

was the highest level of excitement.  Respondents were offered the following Likert scale 

selections: 1 = Not Excited, 2 = Somewhat Excited, 3 = Excited, and 4 = Highly excited.  

These Likert scale scores were used to determine Mean scores. 

 Items 14 – 31 of the parent survey identified their perception of what they 

believed their child was worried about the upcoming school year.  Respondents checked 

one level of excitement for each survey question using a Likert scale in ascending order.  

A response of 1 was the lowest and 4 was the highest level of worry.  Respondents were 

offered the following Likert scale selections: 1 = Not worried, 2 = Somewhat worried, 3 = 

Worried, and 4 = Highly worried.  These Likert scale scores were used to determine 

mean scores for interpretations.  The final question identified the overall feelings the 

child had about the upcoming school year.  

 The teacher population of the middle school at the time the questionnaire survey 

was administered was 18; however, of these, 16 teachers agreed to participate in the 

study.  This equaled 89% of potential participants.  The teacher questionnaire survey 

consisted of 31 items designed to identify what teachers perceived parents believed to be 

the expectations and concerns their child had about entering middle school  

In addition to demographic information about the parent population, the survey 

consisted of 31 items designed to identify what teachers perceived the parents believed 

the expectations and concerns their child had regarding the upcoming school year.  Items 

1 – 13 of the teacher survey identified their perception of what parents believed their 
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child was excited about the upcoming school year.  Respondents checked one level of 

excitement for each survey question using a Likert scale in ascending order.  A response 

of 1 was the lowest and 4 was the highest level of excitement.  Respondents were offered 

the following Likert scale selections: 1 = Not Excited, 2 = Somewhat Excited, 3 = 

Excited, and 4 = Highly excited.  These Likert scale scores were used to determine Mean 

scores. 

 Items 14 – 31 of the teacher surveyed identified their perception of what they 

perceived parents believed their child was worried about the upcoming school year.  

Respondents checked one level of excitement for each survey question using a Likert 

scale in ascending order.  A response of 1 was the lowest and 4 was the highest level of 

worry.  Respondents were offered the following Likert scale selections: 1 = Not worried, 

2 = Somewhat worried, 3 = Worried, and 4 = Highly worried.  These Likert scale scores 

were used to determine mean scores for interpretations.  The final question identified the 

overall feelings the child had about the upcoming school year.  

Because of the small number of teacher participants (n = 16), the following 

precautions were done to address potential threats to validity.  Using SPSS, a confidence 

interval was run to identify the lower and upper bounds of overall parent and teacher 

mean scores for Items 1-31.  All parent and teacher scores for both the perceived 

excitement and perceived worried components of the survey fell within the identified 

confidence intervals.  This indicated a 95% confidence in the mean scores.  Additionally, 

a Stem-and-Leaf Plot Frequency was used to plot overall mean scores for parent and 

teacher items of both perceived excitement and worry.  The results indicated a normal 

distribution of scores for both populations.   
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The Likert scale was used to assign values to the perception items for both the 

parent and teacher groups.  The following list is a summary of the findings: 

1. The lowest level of perceived excitement for students by average mean score 

(1.65 teacher response) for any single survey question for all respondents (n = 

88) identified being around older students. 

2. The highest level of perceived excitement for students by average mean score 

(3.56 teacher response) for any single question for all respondents (n = 88) 

identified participating in activities (band, sports, clubs, etc.) 

3. The lowest level of perceived worry for students by average mean (1.18 

parent response) for any single survey question for all respondents (n = 88) 

identified riding the bus. 

4. The highest level of perceived worry by average mean score (3.06 teacher 

response) for any single question for all respondents (n = 88) identified being 

made fun of. 

5. Parents (n = 72) identified being around older students as their lowest level of 

perceived excitement with a mean score of 2.13. 

6. Parents (n = 72) identified getting good grades as their highest level of 

perceived excitement with a mean score of 3.14. 

7. Teachers (n = 16) identified being around older students as their lowest level 

of perceived excitement with a mean score of 1.65. 

8. Teachers (n = 16) identified participating in clubs, band, sports, etc. as being 

their highest level of excitement with a mean score of 3.56. 
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9. Parents (n = 72) identified riding the bus as their lowest level of perceived 

worry with a mean score of 1.18. 

10. Parents (n = 72) identified how much homework students will have as the 

highest level of perceived student worry with a mean score of 2.25. 

11. Teachers (n = 16) identified riding the bus as their lowest level of perceived 

worry with a mean score of 2.06. 

12. Teachers (n = 16) identified being made fun of as their highest perceived 

worry with a score of 3.06. 

13. Of the 13 items identifying student excitement, parents responded with higher 

mean scores on seven. 

14. Of the 18 items identifying student worry, teachers responded with a higher 

mean score on all the items. 

Research Questions 

Research questions are presented in this section with corresponding findings and 

meanings. 

Research Question 1: What are the expectations and concerns middle school 

parents believe their children have prior to their child transitioning to middle 

school? 

An identification of the perceived expectations and concerns parents believe their 

child has provides important insights.  These insights may impact the overall success of 

the student in middle school.  In general, involvement by parents with their child during 

middle school has been shown to have a positive effect on student achievement (Hill & 

Tyson, 2009; Jacobs et al., 2005).  Specifically, Wentzel (1998) noted that perceived 
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support from parents plays a key role in the development of academic goals associated 

with middle school.  Additionally, Akos and Galassi (2004) noted the important role 

parents play in the transitional process by providing support for personal, academic, and 

organizational issues.  They state parents recognize and can identify concerns their child 

has with dealing with multiple issues such as classes being taught by multiple teachers, 

more homework, finding their way around a new building, making new friends, and 

being harassed or bullied by other students. 

The expectation and concern items of the parent surveys consisted of 31 multiple 

choice items on which descriptive statistics were run.  Items 1 - 13 identified what 

parents perceived their child was excited about the upcoming school year.  Parents 

identified the following as the five items they perceived their child was most excited 

about attending middle school: Item 11, Getting good grades, Item 13, Attending school 

events, Item 9, Participating in sports, clubs, band, Item 10, Having lockers, and Item 2, 

More freedom.  Akos and Galassi (2004) identified similar items in their research.  They 

identified that parents believed their child was most looking forward to increased 

freedom and academic choices. 

Items 14 - 31 consisted of 18 items that identified what parents perceived their 

child was worried about the upcoming school year.  Parents identified the following as 

the five items they perceived their child was most worried about attending middle school: 

Item 31, How much homework he/she will have, Item 23, Hard classes, Item 14, Finding 

his/her way around or getting lost, Item 25, Getting good grades, and Item 16, Pressure to 

do well.  Similar research by Akos and Galassi (2004) identified that parents believed 

their child was most worried about the amount of homework and getting lost.  Item 28, 



83 

Riding a bus, was identified by parents as what their child was least worried about middle 

school. 

An examination of the items of perceived excitement and worry identified by 

parents did not indicate an overall academic or social concern.  Rather, they indicated a 

more holistic perception of what they believe their child was excited or worried about. 

For example, parents identified getting good grades as what they believed their child was 

most excited about middle school.  Additionally, they indicated a concern about 

homework and getting good grades as aspects they believed their child was most worried 

about.  Parents also believed their child was excited about the social aspects of middle 

school like participating in band and clubs, attending events like dances, and more 

freedom.  This holistic perception of what parents perceived their child to be excited and 

worried about middle school lends itself well to a comparison to Maslow (1943) and his 

hierarchy of needs.  The research study identified parents perceived cognitive needs such 

as doing well in school and homework as being important.  Additionally, parents 

identified social needs like participating in social events and interactions with other 

students as important.  Maslow (1943) underscored the importance of addressing social 

needs before cognitive areas can be successfully mastered.  

Research Question 2: What do middle school teachers perceive parents 

believe to be the expectations and concerns their middle school children have prior 

to transitioning to middle school? 

Akos and Galassi (2004) noted in their work that the teachers who understand the 

potential problems students face during the transition to middle school are able to provide 

the support needed to help students be successful.  The expectations and concerns items 
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of the teacher surveys consisted of 31 multiple choice items.  Items 1 - 13 identified what 

teachers perceived parents believed their child was excited about the upcoming school 

year.  There is a paucity of research concerning what teachers perceive parents believe 

their child is worried and excited about middle school.  Research in this area tends to 

focus on what teachers perceive students are concerned about.  

Teachers identified the following as the five items they perceived parents believed 

their child was most excited about attending middle school: Item 9, Participating in clubs, 

sports, band, Item 4, Being able to choose some classes, Item 13, Attending school 

events, Item 11, Getting good grades, and Item 7, Making new friends.  Teachers 

identified Item 6, Being around older students, as what they perceived parents believed 

their child was least excited about middle school.  There is a paucity of research 

concerning the perception teachers have concerning what they perceive parents believe 

their child is worried and excited about middle school.  Most research in this area 

concerns what teachers perceive to be the concerns of parents.   

There were 18 items that identified what teachers perceived parents believed their 

child was concerned about the upcoming school year.  Items 14 - 31 identified what 

teachers perceived parents believed their child was worried about the upcoming school 

year.  Teachers identified the following as the five items they perceived parents believed 

their child was most worried about attending middle school: Item 22, Being made fun of, 

Item 21, Hard teachers, Item 18, Fitting in or making friends, Item 23, Hard classes, and 

Item 31, How much homework he/she will have.  Item 6, Riding a bus, was identified by 

teachers as what they perceived parents believed their child was least worried about 

middle school.  The research identifies these as areas where teachers have been proven to 
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play a key role during the transition to middle school (Wentzel, 1998).  However, as with 

perceived excitement, a paucity of research exists regarding what teachers perceive 

parents believe are the expectations and concerns of their child 

As with the parent responses, an examination of the items of perceived excitement 

and worry identified by teachers did not indicate an overall academic or social concern.  

They too identified a more holistic perception of what they perceived parents believed 

their child was excited or worried about the upcoming school year.  For example, 

teachers identified participation in extracurricular activities, choosing classes, and going 

to school events as things they were excited about.  Additionally, they indicated difficult 

classes and teachers, making friends, and being made fun of as aspects they perceived 

parents believed their child was most worried about.  As with parents, this holistic 

perception of what teachers perceive parents believe their child to be excited and worried 

about middle school lends itself well to a comparison to Maslow (1943) for the same 

reasons.  Teachers as with parents indicate they perceive parents believe their child has a 

range of both social and academic needs upon entering middle school.  

Research Question 3: What are the similarities and differences between 

middle school parent’s perceptions of their child’s expectations and concerns prior 

to transitioning to middle school and what middle school teachers perceive middle 

school parents to believe their child’s expectations and concerns are prior to the 

transition to middle school?  

Akos and Galassi (2004) noted the importance of the roles both parents and 

teachers play in the success of students as they transition to middle school.  Vygotsky 

(1978) highlighted the important role parents serve in the growth and development of 
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advanced cognitive functions of their children.  McLeod (2014) supports this and stresses 

the importance of understanding the environment, of which the parents are a crucial 

component, in the social development of the child.  An understanding of parent 

perceptions of their child’s concerns by teachers and administrators would allow them to 

best address these perceived needs upon entering middle school.   

However, a review of the literature indicated a paucity of research that compares 

the similarities and differences between middle school parent’s perception of their child’s 

expectations and concerns prior to transitioning to middle school and what middle school 

teachers perceive middle school parents believe their child’s expectation and concerns are 

prior to the transition to middle school.  The dearth of research in this area was the 

impetus for this research study. 

An examination of parent responses for items 1-31 indicated the following.  Items 

1-13 indicated perceived levels of student excitement.  The results identified parents had 

higher mean scores in slightly more items than teachers for the following items:  Item  1, 

Being in a larger school, Item 3, More students, Item 5, Changing classes, Item 6, Being 

around older students, and Item 10, Having lockers.  An examination of Items 14 – 31, 

that identified levels of perceived student worry indicated there were no items in which 

parents reported a higher mean score than the teachers.  

An examination of teacher responses for items 1-31 indicated the following. 

Regarding items 1-13 that indicated teachers perceived levels of parent perceptions of 

student excitement, the results identified parents had higher mean scores in slightly more 

items than teachers for the following items: Item 4, Being able to choose some classes, 

and Item 9, Participating in clubs, sports, and band.  
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Table 12 

Top Five Perceived Excitement and Worry Comparison of Mean Scores With Standard 
Deviations 
                             
Parent Question Parent 

Mean 
Parent 

SD 
Teacher Question Teacher  

Mean 
Teacher  

SD 
Perceived Excitement      

Getting good grades* 2.54 0.74 Participating in clubs, 
sports, band, etc. * 

3.56 1.09 

Attending school events* 3.07 0.72 Being able to choose 
some classes 

3.31 0.54 

Participating in clubs, 
sports, band, etc. * 

3.03 0.83 Attending school 
events * 

3.19 0.51 

Having lockers 2.99 0.85 Getting good grades * 3.06 0.55 
More freedom (ex. 
Changing classes on their 
own, ability to participate 
in band, extra-curricular 
clubs and/or sports) 

2.86 0.78 Making new friends 3.00 0.58 

      
Perceived Worry      
How much homework 
he/she will have * 

2.25 0.75 Being made fun of 3.06 0.75 

Hard classes * 2.21 0.80 Hard teachers 3.00 0.54 
Finding his/her way 
around or getting lost 

2.19 0.78 Fitting in or making 
friends 

2.81 0.86 

Getting good grades 2.07 0.65 Hard Classes * 2.81 0.63 
Pressure to do well 2.06 0.77 How much homework 

he/she will have * 
2.81 0.78 

      
Note: * = Items identified by both parents and teachers 

An examination of the items of perceived excitement and worry identified by 

parents and teachers did not solely indicate an overall academic or social concern in 

either of the populations.  Rather, they indicated a more holistic perception of what they 

believe children were excited or worried about.  For example, both groups identified both 

academic and social concerns as items of perceived excitement and perceived worry.  

Table 12 illustrates that both parents and teachers identified getting good grades, 

attending school events, and participating in clubs, sports, band, etc. in their top five 

perceived areas of excitement.  Additionally, they both identified how much homework 
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he/she will have and hard classes in their top five areas of perceived worry.  As stated 

earlier, this holistic perception of what parents perceived their child to be excited and 

worried about middle school and what teachers perceived parents believed their child was 

worried or excited about attending middle school lends itself well to a comparison to 

Maslow (1943) and his hierarchy of needs.  Maslow (1943) underscored the importance 

of addressing social needs before cognitive areas can be successfully mastered.  This 

focus on not only the academic or learning aspects of middle school indicates a need for 

middle schools to address more than the academic concerns associated with middle 

school to provide the best transitional experience for students. 

Threats to Validity 

Sampling  

 The target population in this study were the parents of incoming middle school 

students and the teachers of the middle school the students would be attending.  Prior to 

the beginning of the new school year, parents of all incoming students received an 

invitation to the new student orientation that was held one week prior to the beginning of 

the new year.  Parent participants were selected from those in attendance of a new school 

orientation.  All parents in attendance at the orientation were given the opportunity to 

participate.  All teachers in the middle school were given the opportunity to participate 

during their work session days prior to the beginning of the school year.  

 Both the parent and teacher participants were a self-selecting sample.  Because of 

this there was a possibility of selection error in which only those interested responded by 

participating.  Because the parent population was from the same school system and the 

teacher population was from the same building, both were a homogeneous sample.  For 
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this reason, results are specific to these populations and the geographic area studied thus 

impacting generalizability (Chase, 1984). 

 Every effort was made to keep the responses anonymous.  Because of the small 

number of potential teacher respondents, there were 18 potential teacher participants, 

there may have been a concern by potential respondents about remaining anonymous.  

The researcher took precautions in limiting the number of demographic questions on the 

teacher questionnaires which could potentially identify participants.  Additionally, 

respondents were given the opportunity to submit both completed or not completed 

questionnaires in an anonymous manner.   

Type I and Type II Errors  

 Type I and Type II errors are both threats to validity.  A Type I error, or finding a 

false positive, occurs when multiple analysis is run on a data set.  This research study did 

not run multiple analyses on a data set so there was no threat of a Type I error (Chase, 

1984). 

 A Type II error is also known as a false negative.  This error occurs when the null 

hypothesis is not rejected when an alternative hypothesis is the actual occurrence.  This 

would result in not noting a difference when one exists.  This study had a risk of a Type 

II error because of the small sample population (n = 16) of teacher participants.  It should 

be noted that the total teacher population for the building that provided the teacher 

sample was 18 for an 89% return rate.  A confidence interval was run to identify the 

lower and upper bounds of overall parent and teacher mean scores for Items 1-31.  All 

parent and teacher scores for both the perceived excitement and perceived worried 

components of the survey fell within the identified confidence intervals.  It is important 
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to not mistakenly accept the null hypothesis just because there has been no statistical 

significance identified.  A lack of significance indicates the data did not provide enough 

information to prove the null hypothesis false rather than the null hypothesis was true.  A 

larger sample size in future studies would help to control for the possibility for a Type II 

error (Chase, 1984).  

Discussion 

 Previous research on the topic has identified the transition to middle school as 

being a significant and critical stage in the educational experience of students.  During 

this stage of their formal education students experience an increase in anxiety caused by 

social and academic stressors (Bailey et al., 2015; Goodenow, 1993b).  

Maslow (1943) stated that people are motivated to meet specific needs in their 

lives and that individuals begin by addressing the more basic needs and then progressing 

through to address more complex needs.  Understanding how these needs are met and 

how the student progresses through them is important in understanding how they navigate 

the transition to middle school.  Biological and physiological needs form the base of 

Maslow’s pyramid of needs and include food, drink, warmth, and shelter.  McLeod 

(2016) noted a deficiency in lower level needs such as comfort and safety that makes it 

difficult to progress through the higher-level needs associated with cognitive functions 

and higher level thinking.  Parents and teachers have both been shown to play an 

important positive role during these needs during the transition to middle school.   

As previously stated, the research identified that parents play a key role in the 

transition of their child to middle school (D’Angelo et al., 2012).  Hill and Tyson (2009) 

and Jacobs, Chhin et al. (2005) noted involvement by parents has a positive effect on 
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their child both academically and socially during this transition period.  Parents are in the 

position to help their child in the areas of communication, social issues, academic 

expectations, encouragement, and personal issues.  Parents view themselves in a support 

system role that helps their child cope with the stresses associated with the transition to 

middle school (Akos & Galassi, 2001). 

 Along with parents, teachers play an important role in the transition of students 

from elementary to middle school.  Social and academic expectations become more 

demanding once students enter middle school.  Students must adjust and adapt to new 

academic demands and social interactions which they did not have to contend with as an 

elementary student (Lane et al., 2006).  Teachers are in the position to recognize the 

potential problems both students and parents face during the transition to middle school 

and can give both the academic and social support necessary to meet their needs (Akos & 

Galassi, 2004).   

The environment associated with the transition to middle school is one of the 

more stressful a child will face in their educational experience.  Vygotsky (1978) 

highlighted the important role parents serve in the growth and development of advanced 

cognitive functions of their children.  It is important for educators to understand the 

importance of the parent role and their perceptions to better address the needs of students.  

A better understanding of the perceptions parents have regarding the transition of their 

child to middle school can help teachers and schools better address these needs. 

The purpose of this study was to explore what parents believe are the expectations 

and concerns their child had regarding the transition to middle school.  Additionally, the 

study examined what teachers perceive parents believe their child’s expectations and 
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concerns are as they transition to middle school.  Finally, it examined the similarities and 

differences between what parents perceive are the expectations and concerns of their 

child are as they transition to middle school and what teachers believe parents perceive to 

be their child's expectations and concerns during the transition.  This was accomplished 

by answering three research questions.  

The descriptive nature of the study served to illustrate what parents perceived to 

be the level of excitement and worry their child had about various aspects of attending 

middle school.  It also illustrated what teachers perceived parents believed their child was 

excited or worried about attending middle school. 

A comparison of the three highest items parents perceived their child was excited 

about and the three highest items teachers perceived parents felt their child was most 

excited about indicated the following.  Parents identified Item 11, getting good grades, as 

the item they believed their child was most excited about attending middle school.  

Teachers identified Item 9, participating in clubs, sports, band, as the item they believed 

parents believed their child was most excited about attending middle school.  The second 

highest item parents identified they believed their child was most excited about attending 

middle school was Item 13, attending school events.  Teachers identified Item 4, being 

able to choose some classes, as the second highest item they believed parents perceived 

their child was excited about attending middle school.  The third item parents identified 

their child being excited about attending middle school was Item 9, participating in clubs, 

sports, and band. Teachers identified Item 13, attending school events, as the third 

highest item they perceived parents believed their child was excited about middle school. 

Of the top three items identified, both the parent group and the teacher groups identified 
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participating in clubs and attending school events.  Parents identified Item 6, being 

around older students, as the item they believed their child was least excited about.  

Teachers also identified Item 6, being around older students, as the item they believed 

parents perceived their child was least excited about attending middle school.   

 A comparison of the three highest items parents perceived their child was worried 

about and the three highest items teachers perceived parents felt their child was most 

worried about indicated the following.  Parents identified Item 31, how much homework 

he/she will have, as the item they believed their child was most worried about attending 

middle school.  Teachers identified Item 22, being made fun of, as the item they believed 

parents believed their child was most worried about attending middle school.  The second 

highest item parents identified they believed their child was most worried about attending 

middle school was Item 23, hard classes.  Teachers identified Item 21, hard teachers, as 

the second highest item they believed parents perceived their child was worried about 

attending middle school.  The third item parents identified their child being worried about 

attending middle school was Item 14, finding his/her way around or getting lost.  

Teachers identified Item 18, fitting in or making new friends, as the third highest item 

they believed parents perceived their child was excited about attending middle school.  

Parents and teachers did not identify any items in their top three that were the same of the 

possible 18 items that identified areas of worry.  Parents identified Item 28, riding the 

bus, as the item they believed their child was least worried about.  Teachers also 

identified Item 28, riding the bus, as the item they believed parents perceived their child 

was least worried about attending middle school. 
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Table 13 

Perceived Excitement and Worry for Academic and Social Concerns With Parent and 
Teacher Mean Scores and Standard Deviations 
                             
 Question Parent 

Mean 
Parent 

SD 
Teacher 
Mean 

Teacher 
SD 

 Perceived Social Excitement      
      
1. Being in a larger school 2.54 0.80 1.94 0.68 
2.  More freedom (ex. Changing classes 

on their own, ability to participate in 
band, extra-curricular clubs and/or 
sports) 

2.86 0.78 2.75 0.58 

3. More Students 2.25 0.80 1.81 0.54 
5. Changing classes 2.69 0.78 2.24 0.81 
6. Being around older students 2.13 0.83 1.56 0.63 
7. Making new friends 2.82 0.76 3.00 0.89 
9. Participating in clubs, sports, band, 

etc. 
3.03 0.82 3.56 0.51 

10. Having lockers 2.99 0.85 2.44 1.09 
13. Attending school events 3.07 0.72 3.19 0.54 
 Perceived Academic Excitement     
4. Being able to choose some classes (ex. 

Band and/or chorus) 
2.68 0.82 3.31 0.60 

8. Having new teachers 2.85 0.69 2.94 0.77 
11. Getting good grades 3.14 0.74 3.06 0.77 
12. Physical education classes 2.53 0.80 2.75 0.78 
      
 Perceived Social Worry     
14. Finding his/her way around or getting 

lost 
2.19 0.78 2.75 0.86 

15. Getting along with other students 1.60 0.69 2.63 1.03 
17. Safety, being hurt, or bullied by other 

students 
1.60 0.82 2.69 0.95 

18. Fitting in or making friends 1.85 0.88 2.81 0.91 
19. New or more students 1.58 0.71 2.63 0.81 
20. Unapproachable teachers 1.82 0.74 2.63 0.81 
22. Being made fun of 1.82 0.89 3.06 0.85 
26. Feeling pressure to do things he/she 

does not want to do. 
1.72 0.76 2.50 1.09 

27. Using a locker 1.61 0.74 2.56 0.96 
28. Riding a bus 1.18 0.48 2.06 0.85 
29. Getting to class on time 1.60 0.55 2.50 0.89 
30. Being around older students 1.56 0.60 2.56 0.81 

                                                                                                                                      

                                                                                                                    (continued) 
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Table 13 

Perceived Excitement and Worry for Academic and Social Concerns With Parent and 
Teacher Mean Scores and Standard Deviations (continued) 
                             
 Question Parent 

Mean 
Parent 

SD 
Teacher 
Mean 

Teacher 
SD 

 Perceived Academic Worry     
16. Pressure to do well 2.06 0.77 2.75 0.78 
21. Hard teachers 2.06 0.79 3.00 0.89 
23. Hard classes 2.21 0.80 2.81 0.54 
24. New rules and expectations 1.58 0.65 2.44 0.63 
25. Getting good grades 2.07 0.81 2.69 0.60 
31. How much homework he/she will have 2.25 0.75 2.81 0.75 

 Note: SD = Standard Deviation, Parent (n = 72) Teacher (n = 16),  
. 
 Parents’ and teachers’ scores both indicated a holistic view of the perceptions of 

excitement and worry of children about to enter middle school as illustrated in Table 13.  

The overall parent mean score for questionnaire items that identified perceived social 

excitement was 2.71, and the overall mean score for questionnaire items that identified 

what teachers perceived social excitement was 2.50.  The overall parent mean score for 

items identifying perceived academic excitement was 2.80, and the overall teacher mean 

score for items identifying perceived academic excitement was 3.01.  The overall mean 

score for questionnaire items of social worry identified by parents was 1.68, and teachers 

had an overall mean score of 2.62 for items that identified social worry.  Finally, parents 

had an overall mean score of 2.04 for questionnaire items that identified academic worry, 

and teachers had an overall mean score of 2.75 for questionnaire items that identified 

academic worry.   

This indicates that rather than focusing on a concern such as grades or student 

relationships, responses from both populations show a perceived concern regarding both 

social and academic issues.  This indicated a concern for the overall wellbeing of the 
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student which is an important factor in establishing a successful school climate and 

dealing with the stressor faced by middle school students today. 

Recommendations for Administrative Leadership and Future Research 

 As stated in chapter I, because of the important role parents play in the successful 

transition to middle school, particularly helping with those needs identified by Maslow 

(1943), the focus of this research study was on parents and how well teachers perceive 

what parents believe are the expectations and concerns of their child as they prepare to 

transition to middle school.  For this reason, the research project focused on parents and 

teachers and did not survey students. 

The information provided from this research study has implications for multiple 

administrative applications.  The findings do not solely indicate an overall academic or 

social perception of student concerns.  Rather, they indicate a more holistic view of 

perceived student concerns prior to the transition to middle school.  As such, planned 

interventions and/or student programs should not focus solely on either academic or 

social issues students may experience.  Additionally, administering the survey for 

incoming students should be done at the end of the school year prior to attending middle 

school to give more time to address specific issues that may be identified. 

Mentorship programs are one method that can be employed to address both social 

and academic needs of students during the transition to middle school. Schwartz, Rhodes, 

Chan, and Herrera (2011) noted that participation in mentorship programs resulted in 

significant improvement in the perception of academic abilities, increased academic 

performance, and positive social behavior.  It is recommended to administer the 

questionnaire at the end of the school year to incoming middle school students.  The data 
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from the questionnaire would provide mentors with valuable insights into areas of 

potential concern.  For example, this research study identified that parents felt their child 

was most concerned about how much homework they would have, hard classes, and 

finding their way around the new school.  Knowing this in advance would help 

administrators prioritize what mentors should know in order to address these areas of 

concern to be of most benefit.   

 In addition to mentors, the information provided is useful for other school 

professionals such as case workers and guidance counselors.  Identifying areas of concern 

of the incoming class of middle school students will be very useful in planning school-

wide programs to address both social and academic issues.  Since the questionnaire 

would be administered at the end of the previous year, programs could be in place on the 

first day of school.  For example, to help with the identified concern of finding their way 

around, building maps and student schedules can be given to all students and parents 

attending student orientation programs prior to the start of school so they can do a 

schedule walk through or scavenger hunt type of activity.  Additionally, data from 

administered surveys could be used to plan programs and direct resources for identified 

social concerns such as fitting in or making friends, bullying, and being made fun of.  

 A final administrative recommendation concerns the issue of multiple elementary 

schools that send students to the same middle school.  Survey questionnaires should be 

administered to all incoming parents from all elementary schools sending students to a 

middle school and the responses compared.  This would provide information for 

comparison as to how each building sending students to the middle school prepares their 

students for addressing their concerns. 
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 By combining these administrative recommendations of mentoring, counseling, 

case managing, and standardizing elementary preparedness, administrators can develop a 

transition program specifically tailored for each incoming middle school class.  This 

program would use questionnaire responses from incoming middle school parents to 

address specific areas of concern and provide programs and services for incoming 

students. 

 With the focus of the study being on parent and teacher perceptions of student 

expectations and concerns regarding the transition to middle school, there are areas of 

interest identified that could be further studied in future research.  Two specific areas of 

interest that can be further researched were identified in the parent demographic portion 

of the survey questionnaire.   

 One area was concerning siblings who had previously transitioned to middle 

school.  Feinberg et al. (2012) noted the important role older siblings play in influencing 

adjustments such as middle school transitions.  This study identified that 43% of parents 

had students who had already transitioned to middle school. Future research could 

explore a comparison between parents who had children who had previously transitioned 

to middle school with those who did not.   

 A second area identified that should be considered for future research was 

concerning the gender of the student.  Chung et al. (1998) noted similarities and 

differences in the academic achievement of boys and girls as they transition to middle 

school.  Parents in this study identified the gender of their child in the demographic 

portion of their survey questionnaire.  They identified 43% as having a male student, 27% 

as having a female child, and 2% not responding to the question.  This information could 
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be used in future research projects to compare parent perceptions between those with 

boys and those with girls and identify areas of worry and excitement where they may be 

the same or different. 

Replications of this research study is recommended to increase the scope of the 

information collected.  Additionally, because the tool used to gather data for this study 

had no established reliability or validity, replication studies are recommended.  Having 

experts in the field review the questionnaire would help with increasing the validity of the 

study.  Finally, establishing some overall themes for the questions prior to administration 

of the survey should this survey be replicated would be useful in focusing discussion of 

the results.  

  The questionnaire used to gather data for the study could be adapted to various 

populations to gather additional data regarding students transitioning to middle school.  

For example, demographic data from the parent questionnaires included the gender of the 

student.  The same questionnaire could be used to identify parent and teacher perceptions 

of the expectations and concerns regarding the similarities and differences between male 

and female students about to enter middle school.  The questionnaires could also be used 

to gather data to compare what similarities and differences exist between the perceptions 

of mothers and fathers have concerning the transition of their child to middle school.   

Because of the small teacher sample size (n = 16), it would be difficult to use the 

demographic data to do any comparisons among respondents unless additional studies 

were done at similar schools.  One way this could be accomplished would be to 

administer the teacher portion of the survey with the assistance of an entity such as a 

county-wide educational service center.  For example, the county where this study was 
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conducted has six school systems with similar geographic and economic characteristics.  

By doing this, a researcher could potentially produce approximately six times the number 

of respondents than in the survey conducted for this research study.  Additionally, the 

questionnaire could be administered to additional parent populations in these districts.  If 

administered to both parents and teachers of multiple schools, the ratio of parents to 

teachers would remain relatively constant. 

Limitations 

The study consisted of a self-selecting population and as such, was more likely to 

include both parents and teachers that have a high degree of concern regarding the 

transition to middle school.  Being a self-selected population impacted generalizability. 

In addition to being self-selecting, the questionnaire did not contain any way to determine 

if more than one parent answered per student attending middle school the upcoming year.  

It is possible more than one parent answered a questionnaire for the same student.  

An additional sampling limitation is that there are a small number of teachers 

working in the school being studied.  With a (N = 16) of a possible 18 teachers the study 

had a high response rate of 89%.  However, this small number affects generalizability. 

Also, because of the small sample size, demographic questions had to be limited to 

ensure the anonymity of the teacher respondents.  Additionally, generalizability was also 

impacted because the study is limited to a single small rural school in the Midwest 

geographic region of the United States.   

Other limitations concern the questionnaire that was used to gather data.  The 

demographic portion of the parent questionnaire asked parents to report which of the two 

elementary schools their child had attended or if they were new to the district.  Because it 
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did not differentiate what grade students new to the district were entering, they could 

have already transitioned to a different middle school prior to coming to the new middle 

school.  Six of the 72 (8%) parent respondents identified their child as new to the district. 

Conclusion 

 While much research has been done on the transition to middle school, it has 

tended to focus on parent, student, and teacher perceptions and relationships during the 

process.  There is a paucity of research that identifies what teachers perceive parents 

believe are the expectations and concerns of their child as they enter middle school. 

Because of the important role parents play in the success of their child, an understanding 

by educators of their perception of the expectations and concerns of their child would 

prove to be invaluable to teachers and administrators in addressing student needs during 

the process of transition to middle school. 

 Parents identified items they perceived their child to be excited and worried about 

that were both social and academic in nature.  They believed their child was excited about 

participating in clubs and sports, going to school events, and picking their classes. 

Additionally, they felt their child was worried about being made fun of, having hard 

teachers or classes, and making friends.  This indicates parents tend to have a holistic 

view of what they believe their child is concerned about.  Rather than being focused 

solely on the academic or social aspects of the transition to middle school, they appeared 

to place an equal emphasis on these two areas of concern. 

Teachers identified items they perceived parents believed their child to be excited 

and worried about the transition to middle school.  They identified that they perceived 

parents believed their child was excited about participating in clubs and sports, choosing 
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some classes, and attending school events.  Teachers also identified they perceived 

parents believed their child was worried about being made fun of, hard classes or 

teachers, and making friends.  As with parent perceptions of their child, teachers believed 

parents had a more holistic perception of what they believed their child was excited and 

worried about the transition to middle school.  They perceived parents did not feel their 

child was solely excited or worried about academic or social issues but rather a 

combination of the two. 

 While parents and teachers both tended to have a holistic view of the perceptions 

of the identified items of excitement and worry concerning the transition to middle 

school, they did differ on the degree of these perceptions.  Teachers’ scores for individual 

items were significantly higher for most items.  This indicated that overall teachers 

perceived that parents believed their child was more excited or worried about the 

transition to middle school than parents actually believed their child was. 

 A successful transition to middle school for students is heavily dependent of the 

support of both parents and teachers.  Parents provide the support and encouragement at 

home that school personnel, teachers, and administrators rely on for students to be both 

academically successful and socially adjusted allowing to more fully meet student needs. 

Using the information established in this study will provide teachers and school 

administrators insights into the perceived needs of incoming students to enable them to 

provide for a successful transition to middle school.
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APPENDIX B 

PARENT QUESTIONNAIRE 

 

1. I am the parent of a student who is attending middle school in this district for the 
first time this year:   Yes___  No____ 

If you answered "Yes" please continue with the survey.  If you answered "No" please do 
not complete the survey. 

2. What is your relationship to the student? 
Mother ____  Father ____  Custodial Parent ____ 
 

3. Which elementary school did your child attend last year? 
A. Elementary school one____  B. Elementary school two____   
C. New to the District ____ 
 

4. Does your child have any older brothers/sisters who have attended this school? 
Yes ____ No____ 
 

5. What is the gender of your child? _______________________ 
  

Looking Forward To: As a parent, check (only one per question) which best describes 
what you think your child feels about the following regarding coming to the new school 
this year: 

1. Being in a larger school 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

2. More freedom (ex. changing classes on their own, ability to participate in band, 
extra-curricular clubs and/or sports, etc.) 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

3. More students 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 
 

4. Bring able to choose some classes (ex. band and/or chorus) 
Highly Excited ____ Excited ____ Somewhat Excited ____  
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Not Excited ____ 
 

5. Changing classes 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

6. Being around older students 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

7. Making new friends 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

8. Having new teachers 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

9. Participating in clubs, sports, band, etc. 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

10. Having lockers 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

11. Getting good grades 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

12. Physical education classes 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

13. Attending school events 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 

Concerned/Anxious About:  As a parent, check (only one per question) which best 
describes what you think your child feels about the following regarding coming to the 
new school this year: 

14. Finding his/her way around or getting lost 
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Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

15. Getting along with other students 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

16. Pressure to do well 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

17. Safety, being hurt, or bullied by other students 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

18. Fitting in or making friends 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

19. New or more students 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

20. Unapproachable teachers 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

21. Hard teachers 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

22. Being made fun of 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 
 

23. Hard classes 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

24. New rules and expectations 
Highly Worried ____ Worried ____ Somewhat Worried ____  
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Not Worried ____ 
 

25. Getting good grades 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

26. Feeling pressure to do things he/she does not want to do 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

27. Using a locker 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

28. Riding the bus 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

29. Getting to class on time 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

30. Being around older students 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

31. How much homework he/she will have? 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 

In general, which describes how you think your child feels about coming to the new 
school this year (check the one that best describes) 

Happy ____ Sad ____ Excited ____ Worried/Anxious ____ 
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APPENDIX C 

TEACHER QUESTIONNAIRE 

6. I am teacher employed in this middle school:  Yes___  No____ 

If you answered "Yes" please continue with the survey.  If you answered "No" please do 
not complete the survey. 

7. How many years have you been employed as a teacher: 
0-10 ____ 11-20____ 20+____ 
 

8. Do you personally have any children who have previously made the transition 
from elementary school to middle school  
 Yes____ No____ 

 

Looking Forward To: What do you think best describes how a parent thinks their child 
feels about the following regarding coming to the new school this year? 

32. Being in a larger school 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

33. More freedom (ex. changing classes on their own, ability to participate in band, 
extra-curricular clubs and/or sports, etc.) 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

34. More students 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

35. Bring able to choose some classes (ex. band and/or chorus) 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

36. Changing classes 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

37. Being around older students 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
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38. Making new friends 

Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

39. Having new teachers 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

40. Participating in clubs, sports, band, etc. 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

41. Having lockers 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

42. Getting good grades 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

43. Physical education classes 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 
 

44. Attending school events or trips 
Highly Excited ____ Excited ____ Somewhat Excited ____  
Not Excited ____ 

Concerned/Anxious About: What do you think best describes how a parent thinks their 
child feels about the following regarding coming to the new school this year? 

45. Finding his/her way around or getting lost 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 
 
 

46. Getting along with other students 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

47. Pressure to do well 
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Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

48. Safety, being hurt, or bullied by other students 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

49. Fitting in or making friends 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

50. New or more students 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

51. Unapproachable teachers 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 
 

52. Demanding teachers 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

53. Being made fun of 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

54. Hard classes 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

55. New rules and expectations 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 

56. Getting good grades 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

57. Feeling pressure to do things he/she does not want to do 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
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58. Using a locker 

Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

59. Riding the bus 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

60. Getting to class on time 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

61. Being around older students 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 
 

62. How much homework he/she will have 
Highly Worried ____ Worried ____ Somewhat Worried ____  
Not Worried ____ 

In general, which do you think describes how parents think their child feels about coming 
to the new school this year (check the one that best describes) 

Happy ____ Sad ____ Excited ____ Worried/Anxious ____ 
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APPENDIX D 

PARENT INFORMED CONSENT DOCUMENT 

 

Parent and Teacher Perceptions of Middle School  

Transitional Expectations and Concerns 

 

You are being asked to participate in a research study that deals with your child coming 
to middle school from elementary school.  You were chosen because you are the parent 
or custodial guardian of a student coming to the middle school this year.  Please read this 
form and ask any questions that you may have before agreeing to take part in the research 
study. 

Researchers at Youngstown State University are conducting this study. 

Jane Beese. Ed.D.- Associate Professor Department of Educational Foundations, 
Research, Technology, and Leadership 

Richard John Hoyson-Doctor of Educational Administration student 

Purpose 

The purpose of this research study is to identify what parents think are the expectations 
and concerns their child has about coming to middle school. The study will also identify 
what teachers believe parents feel their child’s expectations and concerns are about 
coming to middle school. Finally, the study will compare what is the same and different 
between the teacher and parent groups. 

Procedures 

If you agree to participate in this study, you will be asked to complete a paper and pencil 
survey about what you believe your child is looking forward to and concerned about 
attending middle school.  The survey will take 10-15 minutes to complete.  You can 
choose to stop for any reason at any time. 

Foreseeable Risks and Discomforts 

Risks and discomforts associated with this survey are small.  This survey will take 
approximately 10 to 15 minutes of your time after this meeting.  You may refuse to 
answer any question, take a break, or stop taking the survey at any time. 

Anticipated Benefits 

The benefits of participation are you being able to add to what we know about middle 
school students as the come from elementary school. 

 

 



118 

Compensation 

There will be no costs to you for participation in the study and you will not be 
compensated for your participation. 

Voluntary Nature of the Study 

Your participation is voluntary.  If you do not want to participate it will not affect you or 
your child in any way.  You may return a blank survey in the provided envelope so no 
one knows you did not want to take the survey.  You can choose to not answer any 
question or questions.   

Confidentiality 

The records of this research will be kept private and there is nothing on the survey that 
can identify you.  In any report that we may publish, we will not include any information 
that will make it possible to identify anyone who took the survey.  Records of the 
research will be kept in a locked file and be available only to the researchers, the 
University review board responsible for protecting human participants, and regulatory 
agencies.  

Data Storage and Retention 

Data will be stored electronically in an encrypted and password protected file for three 
years in a password protected drop box that will be accessible by the primary investigator 
and student researcher. 

Contacts and Questions 

The researchers conducting this study are Jane Beese, Ed.D. and Richard John Hoyson.  
You may ask any questions you have now.  If you have any additional questions, 
concerns, or complaints about the study, you may contact Jane Beese, Ed.D. at 
jbeese@ysu.edu or Richard John Hoyson at richard.hoyson@jalsd.org.  

If the researchers cannot be reached or you would like to talk to someone other than the 
researcher(s) about; (1) questions, concerns, or complaints regarding this study, (2) 
research participant rights, (3) research-related injuries, or (4) other human subjects 
issues, please contact Youngstown State University Institutional Review Board at (330) 
941-2377. 

If you wish to have a copy of the study results, you may email a request to 
richard.hoyson@jalsd.org. 

You may keep this for your records 

Statement of Consent 

Your completion of the attached study means that you have decided to volunteer to be a 
part of this study, are 18 years old or older, and that you have read and understand the 
information provided above. 

 

mailto:jbeese@ysu.edu
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APPENDIX E 

TEACHER INFORMED CONSENT DOCUMENT 

 

Parent and Teacher Perceptions of Middle School  

Transitional Expectations and Concerns 

 

You are being asked to participate in a research study about the expectations and 
concerns students experience when transitioning to middle school from elementary 
school.  You were selected because you are a teacher of middle school students in this 
school.  Please read this form and ask any questions that you may have before agreeing to 
participate in the research study. 

Researchers at Youngstown State University are conducting this study. 

Jane Beese Ed.D.- Associate Professor Department of Educational Foundations, 
Research, Technology, and Leadership 

Richard John Hoyson-Doctor of Educational Administration student 

Purpose 

The purpose of this research study is to identify what parents believe are the expectations 
and concerns their child has regarding the transition to middle school. The study will also 
identify what teachers believe parents feel their child’s expectations and concerns are 
regarding the transition to middle school. Finally, the study will compare the similarities 
and differences between the teacher and parent groups. 

Procedures 

If you agree to participate in this research study, you will be asked to complete a one-
time paper and pencil questionnaire that will identify what you believe parents perceive 
to be the expectations and concerns their child has about attending middle school.  The 
survey will take 10-15 minutes to complete.  You can choose to stop participating for any 
reason at any time. 

Foreseeable Risks and Discomforts 

Risks and discomforts associated with this survey are minimal.  The completion of this 
survey will take approximately 10 to 15 minutes of your time after this meeting.  You 
may refuse to answer any question, take a break, or stop your participation in the study at 
any time. 

 

Anticipated Benefits 

The benefits of participation are you being able to contribute the body of knowledge 
regarding middle school students and their transition from elementary school. 
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Compensation 

There will be no costs to you for participation in the study and you will not be 
compensated for your participation. 

Voluntary Nature of the Study 

Your participation is voluntary.  If you choose not to participate it will not affect your 
current or future relations with the school.  You may return your uncompleted 
questionnaire in the provided envelope to ensure anonymity should you choose not to 
participate.  You have the right to not answer any question or questions.   

Confidentiality 

The records of this research will be kept confidential and no identifying information will 
be collected.  In any report that we may publish, we will not include any information that 
will make it possible to identify a participant.  Records of the research will be kept in a 
locked file and be available only to the researchers, the University review board 
responsible for protecting human participants, and regulatory agencies. Any information 
that may possibly identify you will be removed from the study data. 

Data Storage and Retention 

Data will be stored electronically in an encrypted and password protected file for three 
years in a password protected drop box that will be accessible by the primary investigator 
and student researcher. 

Contacts and Questions 

The researchers conducting this study are Jane Beese, Ed.D. and Richard John Hoyson.  
You may ask any questions you have now.  If you have any additional questions, 
concerns, or complaints about the study, you may contact Jane Beese, Ed.D. at 
jbeese@ysu.edu or Richard John Hoyson at richard.hoyson@jalsd.org.  

If the researchers cannot be reached or you would like to talk to someone other than the 
researcher(s) about; (1) questions, concerns, or complaints regarding this study, (2) 
research participant rights, (3) research-related injuries, or (4) other human subjects 
issues, please contact Youngstown State University Institutional Review Board at (330) 
941-2377. 

Participants who wish a copy of the study results may email a request to 
richard.hoyson@jalsd.org. 

You may keep this for your records 

 

Statement of Consent 

Your completion of the attached study questionnaire indicates that you have decided to 
volunteer as a research participant for this study, you are 18 or older, and that you have 
read and understand the information provided above. 

mailto:jbeese@ysu.edu
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