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ABSTRACT

EDUCATION AND THE SANS-CULOTTES IN THE FRENCH REVOLUTION

Charles Fortine
Master of Arts

Younecstown State University, 1971

This paver deals with educational views of the sans-~
culottes (common urban dwellers), especially, with those ex-
pressed durine the years 1793 and 1794--a period in which
there were stronc manifestations of popular sentiment. It be-
~ins with a ~eneral survey of educational conditions during

the ancien résime and then shifts to a brief discussion of

the principal progcrams offered during the early staces of the
Revolution when bourgeols spokesmen were in control, From a
sketeh of the instructional system as it existed until June
1793--the point at which men who enjoyed popular support gain-
ed control of the zovernment--the emphasis of this study moves
to a discussion of the educational characteristics and r~oals
of the Parisian populace, Finally, a considerable portion of
this essay is devoted to a review of theiplans that were pro-
posed in the Convention.

An important secment of this thesis deals with the
state of the schools on the eve of the Revolution., It reveals

that the prosram was marked by many severe limitations and that

-
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it did not meet the fundamental needs of the urban dwellers,
A review of the schools as they existed in 1729 indicates that
they offered little hope to the common people for improvement
in their social conditions or in their economic state.

Reflectine the eoreat changes that began to occur in
the political system in 1789, this study focuses its attention
on the transfer of the authority over the schools from the
hands of ecclesiastical leaders to those of the state, It sum-
marizes important moves in the shift in power and, in addition,
reviews, from the viewpoint of the urban masses, three note-
worthy instructional plans suggested by spokesmen of the
bouregeoisie.,

An examination of the general educational egoals of

the sans-culottes forms the basis for another part of this

paper, Alone with describineg their objectives and character-
istics, it examines two plans which, to a marked desree, re-
flect the sentiments of the common people, The projects of
Lepeletier, a martyred hero of the urbanites, and Bouquier,
a delegate to the Convention from Dordoene, whose work was
enacted into law, are presented as examples of the educational
needs and desires of the poorer urban popﬁlation.

In July 1794, control of the government by repre-
sentatives of the little people came to an end; however,
their period in power was long enouch for an observer to
formulate several efeneralizations concernine their views on
education, In examining their accomplishments and aspirations,

it becomes clear that they were keenly interested in in-



struction and that they jealously gcuarded their richt to con-
trol their schools, In addition, the findincs of this study
indicate that, althouch the common people were confident in
the value of manual training, they did not intentionally seek

to ruin the arts and sciences nor to destroy intellectuals

per se.
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CHAPTER I
INTRODUCTION

Many modern historians of the French Revolution insist
that the popular classes in the towns, and especially those in
Paris, played a siegnificant role in the great upheaval.l Until
recently, however, scholars have viewed the activities of ur-
ban dwellers "from above;" that is. to say, they formed their
conclusions on the basis of laws passed by the national leg-
islature or from the actions of widely known leaders, The con-
census of opinion from the work of these historians would seem
to indicate that the urban lower classes usually acted in com-
plete accord with the bourgeoisie.2

A new school of thought, however, began to emerce at
the turn of the century with the writines of Jaurés, Mathiez,
and Lefebvre, Their interest lay outside of legal codes or de-
cisions made in legislative chambers; they focused their at-
tention on activities in the sections (wards), comﬁunes, and
popular societies., In short, these historians viewed the Rev-

w3

olution "from below,

lAlbert Soboul, The Parisian Sans-Culottes and the
French Revolution, trans, by Gwynne Lewis (Oxford: Clarendon
Press, 1964), p. 5.

2The French Revolution: Conflictine Interpretations,
ed, by Frank A, Kafker and James M. Laux (New York: Random
House, 1968), p. 280,

3Tbid,
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The work of the above three was continued by two Eng-
lishmen, Ceorge Rudé and R, C., Cobb, and by the Norwescian
Kare 'l‘ﬁ'm'neson.l’L The most noted work emerging from this meth-
od of observine the Revolution, however, was Albert Soboul's

Les Sans-Culottes parisiens en 1'An II. Published in 1958,

this definitive study of more than a thousand paces carefully
examined the activities and reactions of the common people of
Paris throuch an exhaustive review of the‘records of the var-
ious sections of the city, His findings indicated that the
urbanites had a distinct individuality and, that far from be-
ine aimless mobs as they are so often portrayed, they developed
definite goals and objectives embodying their aspirations and
concerns.,

In examining the educational views of the petits-cens

(1ittle people), the writer was struck by the differences man-
ifested between their point of view and that of the bourgeoisie.
This paper, therefore, attempts to review the general charac-
teristics of their thoughts on the subject and to discuss in-
structional plans proposed by their spokssmen, The emphasis in
- this study has been deliberately placed on the years 1793 and
1794 because it was during this period that their political
strength was at its peak, Naturally, their political power
lent authority to their educational views,

In dealing with the above problem, the writer often re=

fers to the term, sans-culottes, Unfortunately, there is no

Ioidy, . pv2Bay,




exact English equivalent for this historic French term., One
can state, however, that it refers to urban dwellers below a

certain level of income and social standineg. The sans-culottes

were common workinemeni the rank and file were small-shop men,
tradesmen, and journeymen, Active in the popular societies
were also many emplovés (petty officials), men of some capa-
city and considerable self-esteem who were poorly paid and often
wretched, In general, these simple men of the people had an
egalitarian conception of social relationships which, as one
micht expect, was reflected in their theories on public in-
struction,

In examining the educational thouchts of the Parisian
populace, the author perused documents and papers recording
their speeches, resolutions, and petitions. Many of these

are reproduced in the Archives Parlementaire, a standard col-

lection of political and constitutional debates in the French

lecislative bodies; the Proc@s-verbaux du Comité d'Instruction

publigue, records and debates of the committee of the National
Convention dealing with public instruction; and the Moniteur,
the official government journal,

The Youngstown State University Library is fortunate

to have among its holdings the extensive lMaclure Collection

of French Revolutionary laterials. Included among its more than

25,000 items are numerous materials dealines with French edu-
cation.
Finally, secondary sources were used largely to ex-

amine the educational system of the ancien réesime. In addition,




these materials laid the basis for the rapid chances caused

by the Revolution.

Ly



CHAPTER II
THE SCHOOLS DURING THE ANCIEN REGIME

In order to understand popular views on education dur-
ing the years 1793 and 1794--years in which there were strone
manifestations of democratic sentiment--one must first examine

the educational system as it existed durine the ancien récime.

It is important to learn the characteristics of the system
that for centuries shaped the education of the youth of France,
Who were the educators and what did they teach? How was the
program financed? Was it successful?

A significant feature of the educational organization
of the eishteenth century was the role that the Roman Catholic
Church played in the administration of the schools., The church
unquestionably dominated almost every facet of the educational
structure, It directed the schools, approved the teachine staffs,
determined what was to be taught, and provided a substantial
portion of the finances.5 In short, on the eve of the Revolu-
tion the church was the fundamental power in matters dealing

6

with instruction in France,

5Félix Ponteil, Histoire de l'Enseisnement en France
(Paris: Sirey, 1966), p. 9.

6Maurice Gontard, L'Enseienement primaire en France
(Paris: Société d'Edition Belles Lettres, 1959), p. 15.




A second important characteristic of the academic pro-
eram in the eichteenth century was the state's ‘lack of super-
vision over the church's administration of the schools, Al-
thoueh at the beginnine of the century the state won the right
to treat questions dealing with boundaries between school dis-
tricts, the levying of special taxes for education, and agree-
ments between employers and employees,7 these measures were
advisory in nature rather than regulatory; they did not rep-
resent a basic change in the state's policy. Even the crown's
issuance of compulsory attendance proclamations in 1694, 16981,
and 1724 cannot be interpreted as moves to increase its in-
fluence in educational matters; these decrees were simply polit-
ical weapons aimed at parents who were suspected of being Prot-
estants.8 Penalties against those who violated the rulings were
left entirely to the discretion of local authorities. The state
simply instructed them to take the necessary steps to solve the
problem.9

The philosophy of the church relating to the purpose
of education was the principal reason for the state's reluctance
to interfere in educational matters, The views of the church
were in close harmony with those of the monarchy. Believing

that one of its fundamental missions was to provide the kine's

7 H. C. Barnard, Education and the French Revolution
(Cambridee: The University Press, 1969), p. 3.

8F‘. De la Fontainerie, French Liberalism and Education
in the XVIII Century (New York: McGraw-Hill, 1932), p. 6,

9Gontard, D, 24,



subjects with a Christian education--an education emphasizing
the omnipotent power of God and the absolute authority of His
vice-recent on earth--the church sought to form literate,
Christian youths, It hoped that its teachines would produce
a citizenry that would be loyal and obedient to God and His
representatives.lo

The church attempted to achieve its goal by way of an
extensive system of institutions. The basic organization of the
instructional system consisted of three levels: petites or pri-
mary schools, coll@ces or secondary institutions, and univer-
sities. By eishteenth century standards, the number and vari-
ety of schools was great%l On the eve of the Revolution there
were thousands of primary schools in France, Paris alone had
334 such facilities. The vastness of the proecram is further
demonstrated by the fact that 562 colll@res existed in the
nation in 1789 with an enrollment of more than 75,000 studenfs,lz
The final level of the educational scale was composed of more
than twenty universities., Added to the basic structure of pri-
mary school, colldce, and university, there were more than sev-
enty-five special places of learnine which the church operated.13

These institutions were devoted to such fields of study as en-

sineerine, naval science, lansuace, and various technical sub-

10Robert Vienery, The French Revolution and the Schools
(Madison: The State Historical Society, 1965), p. 10,

llJacques Ellul, Histoire des Instlfutlons (Paris:
Presses Universitaires, 1962), p. 428,

12

Barnard, D s

<61712

13Vignery. Pl oS

: o
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jects.lu

The curriculum in the schools consisted of a pattern
that varied only slightly among the various institutions. In
primary classes the daily routine centered around the study of
Christian beliefs and the mastery of the fundamentals of read-
ing, writineg, and arithmetic, In poorer facilities Where less
qualified teachers often taught, the routine was frequently
reduced to a pattern of endless repetition of simple prayers
alternating with the recitation of the alphabet.15

In the coll&ges the curriculum generally embraced a pro-
eram lasting six years, Its primary emphasis was on the mastery
of Christian doctrine along with the‘study of Greek and Latin.16
After 1750, however, some secondary schools began to deviate
from the traditional curriculum and introduced sienificant
changes in their courses of study., These innovations included
the use and study of the French language and the teaching of
modern history, mathematics, and science, For example, the thirty-
six Oratorian coll@ges stressed the study of advanced mathematics
and the teachings of Descartes, Furthermore, their treatment of °

the classics was not so traditional as that of the more ultramon-

tane Jesuits, The significance of the Oratorian reforms grew

lLLJacques Godechot, Les Institutions de la France sous
la Révolution et 1'Empire (Paris: Presses Universitaires,
1951), po BRR-

15Alf‘red Rambaud, Histoire de la Civilisation fran-
gaise, Vol, II (Paris: Librairie Armand Colin, 1932) p. 203.

16

Vignery, p. 10,



even creater following the expulsion of the Jesuits from France
in 1762.17

At the top of the educational ladder of the ancien ré-
gime in the universities, changes were far less common. On the
eve of the Revolution, the study of theoloesy still occupied
the most presticsious position in the university's curriculum,
In spite of public interest in such areas as science, history,
and mathematics, the university stubbornly refused to reform
its medieval-oriented curriculum, The church insisted that the
study of logic and philosophy should still form the basis of a
cood university education., In 1789, theoretical exercises rather
than practical trainineg served as the basic preparation for doc-
tors, theolocians, and 1awyers.18

In addition to dealing with the problems of curriculum,
the church had the responsibility of staffing the schools, The
bishops, of course, preferred to fill teaching positions with
members of teaching orders or othef ecclesiastics. Where this
proved to be impossible, they were forced to employ lay person-
nel, Lay candidates usually contested for vacant posts before
a jury composed of local relicious leaders or the local notables.
In more remote areas, however, often the sole judese of the can-
didates was simply the local curé--an individual whose own ed-

ucation was often questionable, In most cases a bishop would

17 3arnard, pp. 10-11.

181pid., pp. 12-13.
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automatically approve those recommended by the local authority.
Frequently he had little choice, for it was difficult to at-
tract qualified personnel to rural areas, Thus, candidates who
were far from competent were frequently employed.19

Although the requirments demanded of teachers varied
greatly throughout the country, there was one common requisite
that prospective teachers had to fulfill; all had to obtain a
teaching license from the proper ecclesiastical authority. The
bishops, or heads of certain teaching orders, had the exclusive
power to grant or reject requests for permission to teach. Since
there were no normal schools or standardized programs for teacher
preparation, the bishops commonly based their decisions on ar-
bitrary whims, Needless to say, this method of selecting in-
structors did not maké for effective schooling.20

It is interesting to note that ecclesiastical authori-
ties jealously guarded their privilege to choose the nation's
teachers, for the& considered it to be a powerful weapon against
those who would challenge the role of the Catholic Church in
France's educational program, They looked upon their right to
control the selection of instructors as the most effective
means of prev?nting Jews and Protestants from forming their

own schools.21

19ponteil, pp. 16-17.

2oBarnard, Ds M

2
lGontard, pp. 9-10,
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Although the educational program in France on the eve
of the Revolution was quite extensive, the system was marked
by a hich degree of diversity in the quality of the schools
as well as in their distribution throughout the country. De-
spite the Catholic Church's discipline and hierarchical or-
ganization, it did not coordinate and centralize its operation
of the schools, As indicated above, in most cases each bishop
was the final authority in all educational questions that
arose in his diocese. The absence of a central administrator
with jurisdiction over the entire state contributed sisnifi-
cantly to a laeck of uniformity in the program.22
Another factor accounting for the diversity that existed
in the schools was the manner in which the church financed its
educational operation, Along with church subsidies and tuition
fees, almost all institutions were dependent on private endow-
ments and special local taxes, Support of education was basically
a local responsibility; therefore, certain areas were able to
provide excellent facilities while others lacked sufficient funds
to provide any kind of organized instruction., Wealthy areas of
the nation such as Normandy, Lorraine, Alsace, Champaicne, Franche-
Bomté, and Burgandy enjoyed excellent facilities while poorer
areas such as the extreme west, the Massif Central, and the ex-
treme south were able to support far fewer institutions.23
The idea of supporting education on a local basis even

caused a disparity to exist among schools located in the same

22Vi£?nery sy Do 8-

23Ponteil. b 10,
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general area, In the same diocese, educational institutions in
cities were generally more numerous and staffed with more quali-
fied personnel than those in rural areas, The lack of uniformity
also existed within the larger towns; wealthier sections of the
community, naturally, were able to provide better learnine op-
portunities for their children.zu

It is difficult to measure the results of the above
educational system, Did it produce a literate population? How
much of the instructional program actually reached and bene-
fited the common people? In short, was it successful?

Studies have been made in the area of percentage of the
population schooled enough to be able to write their names, Al-
thoueh, of course, it can be questioned how far ability to sigen
one's name is a real test for literacy, the results of such in-
vestigations reveal that the northern and eastern parts of France
had the greatest success with their educational programs. In Lor-
raine, for example, marriage records indicate that 89 percent of
the males and 65 percent of the females applying for permission
to marry were able to write their signatures. On the other hand,
in Brittany, an area noted for its scarcity of schools, only 23
percent of the men and 9,48 percent of the‘women were suffi-
ciently schooled on the eve of the Revolution to sien the mar-
riage rezzister.25 Studies covering the entire nation for the

years 1786 to 1790 show that only 47,45 pereent of the bride-

uGontard. pp. 17-19,
25Ponteil, Pyt 13,
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grooms and 26,28 percent of the brides were able to perform
the simple task of signing their names,

The above figures clearly indicate the generally in-
ferior educational opportunities offered to females. One of the
reasons for this situation was the official policy of the church
that forbade coeducation;27 this, naturally, limited the general
effectiveness of the program, Poorer areas experienced great
difficulty in providing funds for one school; a second one for
girls was totally out of the question.28

It appears, however, that in some parts of France the
rule on segrecation by sex was not rigidly enforced; the local
bishops obviously realized that strict application of this reg-
ulation would have prohibited girls from receiving an education.
For example, in Le Bigorre, a district in southern France, mem-
bers of both sexes attended classes in 42 percent of its schools.29

No figures exist that indicate the number of children
who were deprived of an education for financial reasons, It
is impossible to ascertain the percentage of school attendance
among the poorer elements of society, but it can be assumed
that economic necessity must have prevented many from attend-
ing school.

The church attempted to meet this problem throuch the

use of various teaching orders dedicated to the instruction of

26

Barnard, p. 8.
“TPonteil, p. 13.
28Gontard. P, 24,

29Ponteil, P. 13,
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the impoverished, The Ursuline Sisters, for example, operated

30

more than 300 primary schools for poor children, and the Con-
srecation of Christian Brothers offered free instruction to
over 30,000 needy boys in 1789.31 In addition, it is estimated
that in the same year more than 40,000 pupils received without
charce a secondary school education.32

Althoueh the church attempted to provide educational
opportunities for the indigent, it did not really strike at
the basic problem. For the destitute, the obstacle that fre-
quently prevented their children from attending classes was
the need of their labor to supplement the family income., This
was especially true among the poor urban dwellers where often
the few sous that the children earned represented an essential
part of the family's earnings, A similar situation existed in
rural areas where the children's services were vitally needed.33
In brief, needy children generally did not have the time to =0
to school, and the fact that the church offered free education
did not solve their problem,

Although the foregoing indicates that the church did
not effectively meet the needs of the poor, can other aspects
of its program be judeced more favorably? Did Frenchmen of 1789

consider their schools to be effective and efficient?

3OBarnard, pp. 5-6.

Nponteil, p, 1l.
32Rambaud, p. 264,
33Gontard. Pe 5o



The general cahiers of 1789 indicate that wide dissat-
isfaction was prevalent in regard to the entire educational sys-
tem, No less than 137 out of a total of 522 general cahiers
dealt with the schools.BLP Most of them called for improvements
in the curriculum or for reforms in the general organization
of the instructional program.35 The local cahiers, however,
were more precise in their demands and expressed specific
complaints against every level of the academic structure. For
example, a cahier from Dax, a region in the southern part of
France, complained that students who were totally unqualified
were frequently granted degrees from their university; little
concern was given by the authorities for academic standards.36

A cahier from Sens, a community near Paris, reflected

that area's dissatisfaction with another level of the educational

system--the coll8szes. It charged that its school was nothing

more than a rich monastery where the students learned little
of value, In addition, it claimed that the teachers were poor-
ly qualified and that the authorities were lax in their super-

37

vision of instructors.

3LLEdme. Champion, La France d'aprds les Cahiers de
1789 (Paris: A. Colin et Cie.,, 1897), p. 197.

31bid., pp. 197-112,

36M. J. Mavidal and M. E. Laurent (eds.), Archives par-
lementaires de 1787 & 1860 (hereafter A.P.), (82 vols.; 1st,
ser,; Paris, 1789-1913), III, 88,

3Mibid., V, 756,
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The stroncest attack on the educational program was
directed at the primary schools--the level of instruction with
which most people were familiar., From Rodez came the plea for
the necessary means to improve the quality of its teachers. The
cahier commented that low salaries made it difficult to attract
trained personnel to that city; thus, its schools were staffed
with instructors who were not qualified, As another means to
improve their educational institutions, the people of Rodez in-
dicated that they wanted all prospective teachers to pass a
rigorous examination.38

A strong indictment of the schools is reflected in the
"notebook of grievances" from Clermont-Ferrand, The special
significance of this cahier is that twenty-one of those elected
to draw up the document were not able to sign it, A similar
situation existed to a lesser degree in seven other baillaces
(distriects) from where the cahiers all contained declarations
stating that some of those who helpéd to formulate their doc-
ument were unable to sign it.39 If one assumes that the elec-
torate chose the better educated leaders in their communities
to formulate their cahiers, the general state of education in
these areas must have been extremely poor,

Thus, the cahiers reflect the limits and defects of

the academic program as it existed in the ancien régime., It

is clear, however, that by 1789 Frenchmen were beginninz to

Bap .V, gou,
39Champion, 2 P B



examine carefully the fundamental characteristics of their

educational system,

17
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CHAPTER III
BOURGEOIS CONTROL OVER THE SCHOOLS

With the convocation of the States-Ceneral in May 1779,
measures were soon passed that markedly affected the schools,
Throueh a series of actions taken between 1789 and 1792, the
bourcgeois-dominated National Constituent Assembly destroyed
the power of the church in education, and control of the schools
passed into the hands of the state.uo

One of the earliest measures that influenced the
schools came in August 1789, when the Assembly abolished the
ancient feudal system., The loss of income derived from sei=-
snorial dues delivered a disastrous financial blow to insti-
tutions dependent on feudal taxes. For example, the suppression
of only one tax, the gimg, resulted in a 38,000 livres reduc-
tion in the anticipated annual income of the Collége Louis-

b1

le-Grand, Others felt the loss through decreases in dona-

tions and gifts. Patrons who previously derived great wealth

from feudal dues were now either unwilling or unable to sup-

port educational facilities.42

4o
L1

Godechot, pp. 383-384,
Ponteil, p. 5.

uzGontard, p. 92,
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Another serious blow to institutions of learning re-
sulted from the decision of the Assembly in November 1789, to
nationalize most church properties, Althoush some educational
establishments were still able to operate on revenues from
holdinegs exempt from the decree, their deathblow came in Octo-
ber 1790, as a consequence of the state's decision to secular-
ize all remainineg ecclesiastical properi”ces.u3

Along with undermining the church's financial control
over the schools, the state systematically destroyed the power

of religious leaders in administrative matters. In November

1789, the Assembly took an important step in this direction by

Ly

prohibiting the admission of new members into religcious orders;
this action threatened future supplies of instructors loyal to
the church, Other important moves toward state control over éd-
ucation soon followed, In April 1790, the Assembly voted to as-
sume all financial responsibilities for the church which , of
course, also meant responsibility for the schools.b'5 In July
1790, the government issued the important Church Establishment
act which transformed the church into a state department. The
legislative body expanded the act in March 1791} the new ruline
required all teachers, lay or eccle81astlcal to take an oath
of alleriance to the new constitution. The destruction of any

remainineg fragments of church authority over the schools came

S PeAtEALy t ppl 1588

uuBarnard. p. 60.

45Vignery, P 20,
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to an end in August 1792, with a decree that forbade relicious
conerecations to operate institutions of learninﬂ.ué

During the years in which the state won the richt to
direct the nation's educational prosram, many individuals fo-
cused their attention on the question of schools, Debates in
the Assembly as well as numerous articles in the press and
pamphlets reflect the sienificance that Frenchmen obviously
attached to the problem,

For the little people, however, the bourgeois plans
proposed for legislative consideration in the Assembly did
not offer effective solutions for their immediate needs. From
various Parisian sections (wards) came appeals for practical
instruction rather than for academic traininq.u7 The sans-
culottes frequently expressed their desire for a type of ed-
ucation that would enable the individual to acquire a pro-
ductive and useful métier (’crade).uR The boureceois-controlled
legislatures in the years between 1789 and June 1793, however,
larcely iegnored popular pleas; members of the lesislative
body repeatedly succested and considered plans that were ori-
ented towards middle-class values, In addition to the teaching
of reading, mathematics, and writine, their proerams cenerally
included provisions for higher learnineg, the study of foreien

lansuages, the formation of extensive libraries, and the de-

!
+6Godechot, pp. 384-38%5,

Y7a.P., LXVIII, 209, 3R0.

U8 1pig., 2é%,
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velopment of the sciences. Such a course of study obviously had
little appeal to the common people.ug
The work of the Comte de Mirabeau is an example of an
instructional plan in which one senses a strong bourgeois in-
terpretation of the education questioh; he desired reforms,
but not a complete break with the past. In short, rather than
calling for far-reachineg, democratic proposals, lMirabeau merely
recommended ad justments in the old system. For instance, the

curriculum that he proposed was essentially a combination of

traditional disciplines stressed during the ancien récime--

religion, Latin, and language skills--with the more modern
subjects of French, science, and modern history.so
Mirabeau's reluctance to carry the ideals of a democra-
tiec revolution too far is also revealed in other aspects of his
proposal, Reflectineg a view held by many members of the bour-
geoisie--the belief that it was impractical as well as dangerous
to provide free education for all--Mirabeau suggested the charging

51 This was

of tuition at all stages of his multileveled program,
obviously aimed at making education available only to an elite

few, In addition, according to his plan, the o0ld custom that

offered superior educational opportunities to males was to be

maintained; schooline for females was considered to be neither

ugsoboul, Parisian Sans-Culottes, pp. 92-93,

5OPonteil, pp. 53-54,

5lvignery, P 2%,
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practical nor wise.5
The most striking feature of Mirabeau's project con-
cerned an innovation at the top of the educational scale which,
of course, would not have directly benefited many of the pop-~
ulace, He encouraced the establishment of a great national
lycée (institute) in Paris, This facility was to serve the
most gifted scholars in the nation as a center for research
and trainina.53
Althourh the great orator's plan was widely discussed,
his project was never officially laid before the Constituent

Assembly., The first plan offered as a formal proposal for leg-

islative consideration was Talleyrand's Report on Public Edu-
5l

cation,
. In many ways, Talleyrand's proposal was similar to Mira-
beau's, Talleyrand, too, assumed a basically academic approach
to the question of education..AlthouEh he proposed a curricu-
lum that incorporated a»wide range of subject matter, it con-
tained little to satisfy the needs of the poor urban population.
For example, he called for the extensive teaching of mathematics
and the placing of great emphasis on the correct use of the
French lancuace, In addition, trainins was to be offered in
modern lancuages, composition, practical sciences, history, ge-

ocravhy, physical education, and civiec and moral instruction.55

52Barnard, p. 65;
53ponteil, p. 53.
5LLVirf,nery. D, 22,

55Barnard, pp. 71-75.
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Once arcain, it was clearly evident that this member of the bour-

geoisie did not understand the aspirations of the gsans-culottes,

Supplementing the above formal educational proeram, great
public festivals were proposed as a means to teach and dramatize

56

the ideals of the new state,. In addition, Talleyrand believed
that the general public should be exposed to learning through
libraries., One public library was to be established in every
department; they were to be organized with books that had for-
merly belonged to the church, According to his estimate, there
were more than four million volumes in France that could be
used for this purpose.57
The above suggestions again reflect Talleyrand's lack
of understanding of the needs and desires of the popular classés.
Althoucsh the establishment of libraries was a laudable gesture,
it probably meant little to the simple people., In such facilities
they saw little means for the improvement of their condition.
‘Presented in the closing weeks of the Assembly in 1791,
Talleyrand's plan was too complex for the representatives to
discuss thoroughly.58 Thus, the legislative body did not act
on his ideas, and the nation was still without an official ed-
ucational progcram,

In 1791, however, two important steps were taken to-

ward the establishment of an instructional system. First,

505 .P., XXX, 526-531.

——

57 1vid., 469,

SRVignery, p. 24,
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the preamble to the Constitution of 1791 provided for the cre-
ation of public schools open to the children bf all French citi-
zens.s9 Second, in October 1791, the legislative Assembly created
a Committee of Public Instruction to investigate the problem of
formulatine an educational program, The Assembly appointed the
Marquis de Condorcet, a philosophe and admirer of Rousseau and

60

Turcsot, to head the committee.

In a plan that took six months to prepare, Condorcet
reported his ideas to the Assembly on April 21 and 22, 1792,
Throughout the famous report Condorcet reflected his basic
philesophy that popular education was the basis for human pro-
eress, Therefore, a good educational program, in his view, would
improve both man and society.él Society, for its own good as
well as for the welfare of the individual, was obliced to pro-
vide gratuitous education at the primary level for all.62

Clearly revealing the principle of equality--a prin-
ciple common to the thinking of most eighteenth-century phil-
osophes-~Condorcet reminded the legislators that they must not
be cuilty of extending political equality to all men without
equally providing them with the means to learn about and to

comprehend their liberties, A man who had no means to become

acquainted with his ricshts was at a serious disadvantage with

59John Hall Stewart, A Documentary Survey of the French
Revolution (New York: Macmillan Company, 1951), p. 232,

60
61
62

Ponteil, p. 60,
Stewart, p. 346,
Gontard, p. 87.
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those who did; and this, he stated, was simply another form
of slavery.63
Condorcet's passion for equality in education even ex-
tended to women, Unlike Mirabeau and Talleyrand who rejected
this idea, he arcued that men and women were politically and
intellectually equal; thus, both deserved the rigsht of equal
access to learnine opportunities. Furthermore, his reasoning
included the modern concept that family relationships were
far stroncer and more meaningful when both partners had a
comparable decree of education.éu
Althouch Condorcet's thouzhts on equality of education
were different from those expressed in earlier plans, in many
other éreas his ideas varied only slichtly from previous bour-
ceols-oriented projects, It appears that he was either unwilline
or unable to recognize that the solution to the pressing edu-
cational needs of the urban dwellers did not lie in academic
trainineg, Similar to the thinkine of Mirabeau and Talleyrand,
Condorcet, too, suggested a complex system of schools with a
curriculum that included classes in:reading, writing, arith-
metic, civic morality, science, foreign languages, social

65 This course of study

studies, and the study of commerce,
clearly appealed to the middle-class or those with commercial

interests, not to the common people,

63Marquis de Condorcet, Rapport sur 1'Oreanization
générale de 1'Instruction publique (Paris: Jules lioureau et
Tile, 1BE3 L pnporse :

6L

Gontard, p. 88,
S pavitail proph-61-62.
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Another feature in Condorcet's proposal that undoubtedly
met with the disapproval of the urban population was his attempt
to shield the educational system from outside influences. Re-
flectine a spirit of political and religious freedom that was
characteristic of the Enlightenment, he rejected the idea that
public education must be a combination of indoctrination and
intellectual training.66 Condorcet envisioned the classroom as a
laboratory where the concepts of equality and freedom of thousht

67 The teacher's role in

oucht to be demonstrated and practiced.
the learnine process was to instruct students in facts, not to
inculcate religious or political dogma.68 The instructor was not
to be concerned with opinions and beliefs; this was solely the
responsibility of the child;s family or church.69 In his view,
neither the state nor the church had any risht to interfere with
the privilege of the student to criticize the political, social,
or relicious institutions of his country; the proper role of

the state was to create and guide the educational system, but

70

it was never to act as its master,

For the sans-culottes, the above view must have been

bewildering and confusing., Believine that their newly won free-
doms were in constant jeopardy from those eascer to destroy the

Revolution, the urbanites deemed it sheer lunacy to refrain

66Vig_nery, B 200

67Gontard, P B8

68Condorcet, pp. 63-68,

6%1vid. , P 6.

7%1vid., pp. L-6.
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from includine their politiecal and moral values in their child-
ren's education, They saw in such teachines a. powerful weapon
that would insure the permanence of the Republic., Without such
trainine, their cause would have been defenseless acainst those
who hoped to turn the calendar back to the era before 1789, For
these people, the destiny of the Revolution lay in their child-
ren, and it seemed absolutely essential to instill its ideals
into the impressionable minds of the nation's youth.71 Thus,
according to the view of many, this aspect of Condorcet's pro-
posal was unrealistic, impractical, and extremely dangerous,
Like its predecessors, the Condorcet Plan was not en-
acted into law, Presented on the same day that war was declared
arainst Austria, it received little attention, The legislators
were far too occupied with the problems of the impendine con-
flict to devote much attention to the plan; thus, the question
of education was postponed for future consideration.72 The na-
tion, therefore, was still without an organized instructional
prosram, and schools that were able to remain open did so on

a haphazard, unorsanized basis,

As shown above, the educational plans that were pre-
sented by bourceois spokesmen in the Assembly did not essentially
meet the fundamental demands of the urban masses; they did not
reflect their feelines nor their needs, One must now turn to
popular views on education to determine what the objectives of

the sans-culottes were and what types of programs they envisioned,

71p.p., LXVIIT, 255.

72La Fontainerie, p. 315,
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CHAPTER IV

POPULAR VIEWS ON FEATURES AND AIMS OF EDUCATION

General Characteristics

From June 1793 to July 1794, the sans-culottes played a
vital role in the political affairs of the new revolutionary gov=-
ernment. The urban dwellers, however, did not lose sicht of their
interest in social matters and, in particular, the problem of ed-
ucation, In fact, after June 1793, their concern in this area
srew even keener, for they realized that schools were a valuable
means by which they could reinforce their political gains and,
at the same time, obtain their social objectives.73

. Although the little people expressed varying opinions
on problems dealing with education, one can, nevertheless dis-
tinguish several basic themes that appear to be common in their
thoughts. Certain characteristics were clearly fundamental to
their cause and constant in their pleas,

One common feature in their demands concerned the need
for the immediate establishment of a public educational program;
their appeals were characterized by a sense of desperate urgency.
They were simply appalled that after a lapse of nearly four years
the state was still without an official policy on instruction,

From the various Parisian sections (wards) came urcent requests

73Albert Soboul, Les Sans-Culottes parisiens en 1'An II
(Paris: Librairie Clavreuil, 1958), p. 497,
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for the new democratically-controlled Convention to take prompt
action toward the implementation of a program., An example of

such sentiment can be found in the testimony of a citizen from
the Section Faubourg-lontmartre, According to his observation,
the common people in his part of the city wanted a quick solution
to the problem of public instruction.7u A similar appeal to the
Convention came from a citizen of the Section Poissoniére., There,
he reported, children, mothers, and fathers were anxiously await-
ine the immediate organization of an educational program.75 One
finds the same plea from the Section Droits de 1'Homme as well

76 Joseph Fouché, a

as from the Section les Amis de la Patrie,
Jacobin member of the Convention, clearly reflected the above
feeline throush his statement: "If our schools are quickly or-
ganized, we shall have consummated the greatest of revolutions."77
Another common thought among the Parisians was the be-
lief that somethine totally new was needed; a system of insti-

78 The pro-

tutions of made over church schools was unacceptable,
erams that emerged from the thoughts of the little people were
characterized by bold and innovative approaches; all demanded

a complete break with the past,

74 .P., 1XVIII, 255.

751vid., 316.
761pid., 295, 711.

77'I‘he Illaclure Collection of French Revolutionary Ma-
terials (hereafter liaclure Collection), 1114:1R, J, Fouché,
Réflexions sur 1'iiducation publique (Paris: Imprimerie Na-
ktionale, fu,d.),; D. 2.

78Ibid., 1115:1, Pétition présentée & la Convention par
la Commune, les Sections, les Districts ruraux et les Sociétés
Populaires et reunies (Paris: Imprimerie Nationale, n.d.), pp. 1-6.
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Albert Soboul, the great historian of the sans-culottes,

emphasized an additional common feature found. in their views;
this was the demand for free instruction.79 There are numerous
examples of statements made by the little people that subtan-
tiate Soboul's viéw. The Jacobin lawyer Joseph Lequinio, for in-
stance, envisioned a craduated tax based on wealth as a means
to operate the schools; under no circumstances was the lack of
money to be a hindrance to those seeking instruction, Stressinge
that it was the duty of the wealthy to provide the state with
the bulk of the needed funds, he argued that, even thoueh the
wealthy may have worked hard to earn their riches, they, never-
theless, took their money at some point from society. Thus,
it was their duty to return at least a portion of their materi-
al cains to their fellow citizens, and support of public ed-
ucation would be a fitting manner for them to meet this obli=-

2
gation, -

Examination of the educational views of the urbanites
also reveals the theme that great personal sacrifice and courace
were essential to the success of their program, They believed
that history would judee their deeds and that it was vital for
them to succeed, Leaders made it clear that republican education
would not always be easy to accept; they warned their followers
that children would often be involved in manual labor, In ad-

dition, *parents could expect to be separated from their sons

79Soboul, Sans-Culottes An II, p. 496,

8OMaclure Collection, 1039:2, J. Lequinio, Discours sur
1'Education commune (Paris: Imprimerie Nationale, 1793), pp.
5-7
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and dauchters for extended periods of time.Rl

Althoucsh they believed their task to be a difficult one,
the urban population expressed a feeling of optimism and great
pride in attempting to meet the challenge of establishine an
ecgalitarian educational system., They were certain that future
generations would applaud their courageous actions and would
admire their efforts.82 Deputy Lequinio reminded the sans-
culottes that France was not the first nation to experience
liberty, Others had previously known the joys of freedom, but
they had been unable to maintain their gains because they had
neither the will nor the power to establish the necessary ed-
ucational institutions., This, he warned, must never be allowed
to happen in France; the common people must have the courage
to introduce and maintain an instructional system that would
sustain the popular movement.83 |

A distincuishing feature of the sans-culotterie was its

passion for simplicity. This characterized its dress, speech,
and mode of livineg; and, as one might expect, this trait also
appeared in its thoughts on education, The suggestions that

the petits-gens offered on the subject were consistently marked

with the demand for simplicity. Typical of such feelings were

those of Citizen Isambert from the Section Faubourg du Nord

R

'1Maclure Collection, 1115:2, J, Le Clerc, Discours
sur i'Instruction publique (Paris: Imprimerie Nationale, 1793),
ppn -120

82Ibid.. 1115:24, J., Lequinio, Discours sur 1'Education
commune (Paris: Imprimerie Nationale, 1793), p. 6.

831pid., pp. 1-2.
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who commented.that an educational procsram acceptable to the
populace had to be uncomplicated because the only language it
knew was simple.Bu In short, for the urbanites, simple laws
were the wisest and most effective, and this was particularly

applicable to education,

General Objectives

The thoughts of the sans-culottes on what was to be

taucht reflected to a substantial degree their passion for sim-
plicity and utility. Drawing much - of their inspiration from
Rousseau's Emile, the common people formulated ideas that were
basically uncomplicated and designed to accomplish immediate
and definite aoals.85

For the urban dwellers, the objectives of the instruc-
tional program could be broken down into three general cata-
gorieg, Tirst, they believed that schools should provide the
individual with utilitarian trainineg; an educated person should
be familiar with physical work, In addition, civic education
belonged in the curriculum; it was impossible to be a good citi-
zen without understanding one's richts and obligations, Finally,
moral training was assigned a significant role in the total pro-
egram, No education could be considered complete without effec-

86

tive instruction in rules and standards of conduct.

84, p., LXVIII, 380,

85Soboul, Sang-Culottes An II, p, 498,
86

Ibid.
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Althouﬁh the little people did not originate the idea.
of moral training, they considered it to be an integral part
of their proeram, Such instruction, in their view, simply re-
ferred to the teaching of simple acts of kindness and virtuous
behavior. The objective in moral training was the realization
of a society where livine with one's fellow man would be more
meanineful and enjoyable.87

An example of what the urban masses desired from moral
education can be found in the thoughts of the Montagnard Nich-
olas Hentz, In a report presented to the Convention, he proposed
a program stressing such qualities as truthfulness, kindness,
gratitude, obedience, respect, loyalty, and responsibility to
the nation.88Accordingto his thoughts, the teaching and imple-
menting of the above traits would lead to a vast improvement of
man and society., Hentz summed up his ideas with the idealistic
view that the new republican regime should establish an instruc-
tional system that would try to make men better than the laws.89

Deputy Jean-Bon St. André was another who treated the

question of moral instruction, His idea of such training in-

volved the instruction of simple rules of behavior, He commented

that the son of Mary did not prescribe an elaborate code to His
followers; Christ was content to recommend justice, #ood deeds,

and prayers, St. André advised Frenchmen to follow this wise

8&@clure Collection, 1114:11, 7, Daunau, Essai sur 1'In-
struction publique (Paris: Imprimerie Nationale, 1793), pp. 17-18,

8%%&6., 1114:19, N, Hentz, Sur l'Instruction publique

(Paris: Imprimerie Nationale, 1793), bpp. 16-18,

891pia., p. 1.
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example.90
In addition to being valuable to the individual, the
common people looked upon the development of moral qualities
as being extremely vital to the interests of the new state,
Those imbued with republican feelings saw in such training
the fundamental ingredient for the growth and preservation of
their egalitarian spirit. Without moral instruction, the foun-
dations of the Republic would be seriously weakened, and the

nation would unquestionably perish.91

The sans-culottes of the Section de la Place des Fé-

dérés were in complete accord concerning the importance of
moral training in the instructional program, Their simple
reasoning led them to the following conclﬁsion: without moral
training there could be no virtue; and, without virtue, there
could be no mutual understanding and respect--the cornerstones
of a republican system.92 They obviously could not envision an
educational system for their egalitarian state that did not
incorporate moral instruction,

Deputy Hentz was another strong supporter of such train-
ing as a part of the total learning process, He warned against
the dangers of self-interest and selfishness, Insisting that

the children of the nation must be taught at all costs to curb

’ 9oIbid., 1115:8, J. St. André, Sur 1'Education nationale
(Paris: Imprimerie Nationale, s,d.), p. 9

91Soboul, Sans-Culottes An II, pp. 496-498,
921pid., p. 498, |
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these vices, Hentz commented that egoism was the greatest enemy

of the Republic because it fostered inequalites and made the es-
tablishment of an egalitarian society impossible.93 Jean Leclerc,
an enracé ( a name given to a group of extremists who demanded a
series of social and economic reforms favorable to the poor), ex-
pressed a similar opinion, He, too, saw in moral training which
stressed equality among men, the means to prevent aristocrats from
perpetuating their haughtiness and superiof tendencies--traits
that he viewed as being inconsistent with republican ideals.gu

From the Section des Droits de 1'Homme came the same

sentiments, In an address to the Convention on the fourth an-

niversary of the fall of the Bastille, leaders from this part

of Paris made it clear that they wanted an instructional pro-

‘gram emphasizing the teaching of duty and virtue. Give us such

|" instruction, they pleaded, and you will create invincible de-

fenders of~the Republic.95

Along with demanding moral training, the urban masses
requested'civic instruction; numerous groups and individuals
expressed this request to the Cdnvention. Typical of such pe-
titions was that of Citoyenne (female citizen) Bayard from the
Section Bon Conseil, On July 7, 1793, she asked for an educa-

tional progcram leading to the development of Spartan-like vir-

93Maclure Collection, 1114:19, Hentz, Sur 1'Instrcution
publigque, pPp. 19-20,

9l‘LIbid., 1115:2, Te Clerc, Discours sur 1l'Instruction

publigue, pp. 5-10,
95A.P., LXVIII, 711.
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tues in youth énd the promotion of patriotic feelin-fzs.96 Others
echoed this thourht and added that educational programs must
teach the concepts of liberty and equality along with the ex-
planations of natural and civil law, In a similar vein, the So-
ciété patriotique du Luxembourg saw a need for instruction on

comparative governments, Confident of the superiority of their

republican system, these sans-culottes saw in this form of civ=-
ic education a means to reveal the evils that flowed from ty-
rannical regimes and the good that resulted from republican
rule.97
For many of the urban dwellers, the idea of civic train-
ing also extended to the treatment of questions dealing with re-
ligion, The little people evidently saw in the Catholic Church
a great danger to their republican regime, and they loudly ex-
pressed this fear to their representatives in the Convention.
For example, Section Panthéon-Frangais urged an all-out cam-
paien to expose the horrors of the church, It demanded the cre-
ation of &coles de liberté (freedom schools) in every canton
of the Republic, Suggestine that the function of these schools
would be to counter the propaganda that the bigots continued
to spread in France, it proposed the operation of these repub-

lican institutions on Sundays and on all holy days.98

961pid,, LXVIII, 381.

97$oboul, Sans-Culottes An II, p. 497,

984.P., LXXIV, 265.
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The petition from the Section Panthéon-Frangais ex-
panded its thouchts and warned that the Republic needed a com=-
plete educational program that would counter the scourge of
their egalitarian state--the church. Accordins to the signers
of the document, destruction of the "menace" could most ef-
fectively be achieved through emphasizing the ricghts and du-
ties of all citizens, Statineg that the threat posed by the
church was based on the general lack of education among the
poor urban masses, the petitioners appealed to the Convention
to help them gain fheir liberties by promoting civic instruction
that would defeat the influence of the church. Their petition
pointed out that only superstition and ignorance were keep-
ing .the Republic from replacing the papal tiara with the red
cap of the Revolution.99

In addition to moral and civic instruction, common
people were unanimous in their requests for practical train-
ing, They demanded useful education that would assure their
children a secure future.loo Again, the various Parisian
sections expressed their feelings on this aspect of education,
Three sections from St, Antoine, a part of Paris inhabited
mainly by the working class, and one from Faubourg-Montmartre,
demanded that professional training should be a part of any
plan deemed appropriate for the Republic, In addition to point-
ing out the obvious result of manual training--the preparation

of the individual to earn a living--they were sufficiently

sophisticated in their reasoning to incorporate sociolosical

991bia,
100
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arcuments in their pleas. In their view, vocational training
for all was the key to the creation of a more contented so-
ciety; social harmony and happiness could never be achieved
without the development of the individual's ability to live
off his own labors. It was impossible for a harmonious so-
ciety to exist when some elements thrived on the labor of
others.lo1

Jean-Henri Hassenfratz, a spokesman of the Section
Faubourc-lontmartre, saw another important reason why practical
instruction was needed, In a speech delivered to the Jacobin
Club, he warned that enemies of the Revolution of May 31 (the
movement that expelled the Girondins from the Convention),
would attempt to undermine the strength of the nation by
weakening the schools; they would call for educational pro-
grams providing no means for practical training, Hassenfratz
chargsed that their enemies did not want the Republic to have
competent, energetic young people; they wanted the nation's
schools to be capable of producing nothing more dangerous than
dancers and singers.lo2 In such a view, Hassenfratz expressed
a feeling that was held by many of the democratically-ori-
ented urban groups--the fear that the nation would soon be-
come enslaved to neighboring states if it did not provide an

educational system that encouraged the development of manual

skills in which the c¢hild learned to work with his hands and

10, p., TxVIII, 256,
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to use his muscles,

To the sans-culotterie, rraduated schools stressinge

academic subjects were not only unnecessary, they were harm-
ful, A hierarchical system inevitably produced cupidity and
ecoism--elements that, as cited above, many viewed as being
extremely dangerous to a republic. St., André, a frequent
spokesman for the views of the little people, was extremely
critical of any program including graded schools in its
makeup, In his view, they produced nothine more than a mul-
titude of mediocre scholars who were simply added burdens
on the poor workers.lo3
In addition, the petitions of the urban dwellers re-
flect another danger that they imagined in the establishment
of intellectual training, Again, it was St. André who effec-
tively summarized their ideas, In this type of education, he
warned, there was always the inherent dancer of producing a
priesthood of intellectuals with its objective beings the sup-
pression of the richts and liberties of the poor.lOLL

Thus, from the above, one can conclude that the ob-

jective of education, according to the sans-culottes, was the

preparation of virtuous, productive, and loyal citizens,
Throuch moral, civie, and practical training rather than by
intellectual education, the common people hoped to improve

political, social, and economic conditions for themselves and,

103yac1ure Collection, 1115:8, St. André, Sur 1'Edu-
cation nationale, p. 8.
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more important, for future generations, It now remains to be
seen how these general objectives were translated into con-

crete educational programs. What did their leaders propose?

Lo




CHAPTER V
THE LEPELETIER PROJECT

With the imprisonment of the king in Ausust 1792, the
course of the Revolution assumed a new direction, Of prime sig-
nificance in the changes that occurred was the election of a
new and more democratic legislative organization, the National
Convention, It was with this body that the hopes of the sans-
culottes lay for an educational program that would be more
representative of their needs and demands.

Although the common people presented various sugcestions
to the newly elected legislature, more pressing demands pre-
vented the Convention from actine on their proposals, By the
fall of 1792, the delecates had to contend with such vital prob-
lems as external war, civil strife, and the trial and execution
of the kine,t0%

With the death of Louis XVI in January 1793, members
of the Convention began to turn their attention to the question

106

of public instruction, The importance of the problem can be

seen in thedelerates' decision to place education permanently
on the legislative agenda, Only two other matters, war and

finance, were accorded such preferential treatment.lo7

p
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In February 1793, the Convention passed another rul-
ing that reflected its deep concern, It approved a resolution
by deputy Gilbert Romme to devote every Thursday to the dis-
cussion of education until a solution was found. Le Moniteur,
the official government journal, reported that his sugegestion
was received with an enthusiastic reception by both the dele-
cates and the spectators in the convention hall.108

Even though extensive time was devoted to the question
of public instruction, little positive legislation was en-
acted. For the little people, it was not until the expulsion
of the Girondists from the Convention in June 1793, that they
becan to see indications that their appeals were being heard,

The lMontagnard-controlled Convention moved swiftly to
confront the issue, On July 3, it appointed a commission of
six with instructions to formulate a workable plan and to
have it ready within ten days.lo9 On July 13, Robespierre,

a member of the commission, presented a plan written by the
martyred Michel Lepeletier, and, for the first time, an ed-

ucational project embracinz the views of many sans-culottes
110

was placed before the national legislative body,

lOSRéimpression de l'ancien loniteur depuis la Réunion
des Etats-Cénéraux, jusgu'au Consulat (hereafter lMoniteur), (32
vals; Paris: 1840-1845), XV, no, 38, February 7, 1793,

. IOQJ. Guillaume (ed,), Procds-verbaux du Comité d4'In-
struction publigue de la Convention national (hereafter i S
(6 vols,y Paris, 1891-1907), 11, a8,

110yoniteur, XVII, no. 194, July 13, 1793.
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The author of the scheme, Lepeletier, was, prior to

1789, a member of the noblesse de robe and held a seat in the

powerful parlement of Paris, Early in the course of the Revo-
lution his sentiments had shifted to those of the popular
cause, and he had eventually become closely identified with
republican ideals, On January 20, 1793, the day after he voted
for the execution of Louis XVI, a fanatic royalist assassinated
Lepeletier, and, almost immediately, he became a great hero
to those who espoused the republican cause.lll
Although Lepeletier's bourgeois background probably
influenced his thinking to some degree, his plan, nevertheless,
enjoyed great popularity among many influential leaders of the
city's population, If the sentiments of such leaders as Robes-
pierre, Bourdon, and Lequinio were representative of the feel-
ings of the rank and file, many aspects of the project were
evidently in close harmony with the prevailing mood of the
urban dwellers,
At the heart of Lepeletier's plan was a theme that
the populace unquestionably approved--common and equal edu-
cation for all, To accomplish this, he proposed the estab-
| lishment of approximately 25,000 communal boardine schools
with compulsory attendance for all boys between the ages of
five and twelve and for all girls between five and eleven,
To insure the cooperation of all parents, harsh penalties,

such as increased taxes and revocation of civie richts,

lllA. Kuscinski, Dictionnaire des Conventionnels
(Paris: Librairie . Rieder, 1917), p. 400,
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were proposed.ll2

One of the features of the plan that was most attrac-
tive to the common people concerned the proposed routine in
the above institutions. Clothins and food were to be plain,
and the general existence of the student was to be a Spartan-
like experience. Although the bourgeois passion for economy
and efficiency may have led Lepeletier to suzgest such an ar-
rancement, it was, nevertheless, in perfeét harmony with the

views of the idealistic sans-culottes. For them, such a pro-

gram echoed their sentiments that self-control and sacrifice
were important character-building influences,

The proposed curriculum in the communal boarding
schools was also in accord with the feelings of the urban
population, Boys and girls were required to spend most of
the school day in ateliers or factories, In addition, males
were to learn the rudiments of measuring and surveyinz while
girls became familiar with needlework and laundry chores,
Every child, of course, was also expected to master the ele-
mentary principles of reading, writing, and cipherins:.113 Al-
thoush one can speculate that bourgeois observgrs saw in such
trainine the assurance that the nation would be guaranteed
a skilled labor force, at the same time, the curriculum
clearly appealed to those who followed the teéchings of Rous-

seau, Through this type of instruction, everyone was pro-

112, p,, 1LXVIII, 663, 665.
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vided with an opportunity to learn a productive métier (trade).
Another area of Lepeletier's plan that attracted the
attention of the republican-minded urban groups concerned the
provision for civic and moral training, The project suggested
the learning of national songs and important events in the
history of the Republic., In addition, all students were to
study the constitution, economy, and fundamental principles
of morality.114
An interesting feature of the plan concerned Le-
peletier's ideas on the administration of the schools. Each
school was to be in the hands of an elected council made up

of fifty-two local fathers. Along with serving in the elected

body, each father had the added responsibility of serving one

week per year as the directeur (principal) of the institution, 115

Although Lepeletier stated that he selected this method of ad-
ministering the schools because it would enable fathers to
have some control over the upbringing of their children, one
can speculate that the bourgeois virtue of thrift might have
influenced him in his choice. It is interesting to note that
Lepeletier completely avoided the subject of payment for the
services that the fathers rendered.

In the view of many sans-culottes, the above system

of operating the schools was perfectly satisfactory. Imbued

with a spirit of direct democracy, local control over their

141p54,, 11b.
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schools seemed to be an excellent method to observe at close
hand and to supervise those who instructed their children.
Another aspect of the proposal that strongly attracted
the attention of the little people took the form of a corollary
to the project, Lepeletier realized that implementation of com-
pulsory education would be ruinous to poor parents who needed
the services of their children to supplement the family in-
come, Therefore, reimbursements for parents of school-aced
children were suggested; the amounts ranged from 100 livres
to 300 livres, with the larger amounts going to parents with
more than eight children in school, The smaller sum was to be
given to those with less than four offsprings in the board-
ing institutions. The payment of all such monies was contingent
on proof that the mother had nursed and cared for the child her-
self. In addition, the Republic was not to permit any eligible
parent to refuse the recompense; wealthy parents with haughty
attitudes would not be allowed to reject the offering.ll6
Although Lepeletier's scheme included many ideas that
were favorable to the urban masses--free education, moral train-
ing, manual instruction, local control, reimbursements for par-
ents--one suggestion was evidently contrary to the thinking of
the majority of the common people. Lepeletier deemed it pracé
tical and wise to provide approximately two percent of the stu-
dent population with some form of higher education in a system

of graded schools.ll?

116 1pid,, 673.
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For nearly a month, leaders of the sans-culottes dis-

cussed heatedly in the Convention as well as in the press and
in pamphlets the feasibility of establishins a publicly sup-
ported proecram of higher learnines, In the view of many, this
type of educational structure was far too reminiscent of that

which existed during the ancien récime and chould be removed

from the plan,

Reflecting his egalitarian feelings, deputy Nicholas
Hentz loudly objected to any project that included a graded sys-
tem of schools, It was unjust, he stated, to force the poor to
pay for a proecram that maintained disciplines that were of no
value to the security of the Republic., He reminded his fel-

low deputies that while the sans-culottes were overthrowings

the old regsime, the intellectuals did nothing more strenuous
than exercise their vocal chords and their writing hands.
Hicher education on a mass basis was not needed, and, further-
more, it was dangerous to the security of the Republic.ll'Q
Another aspect of the proposal, the communal boarding
schools, also raised considerable controversy. The followers

of the teachine of Rousseau could not reconcile the formation

of such institutions with the thougshts of the great nhilosophe.

A Montacnard, Clair Thibadeau, cited the_maisons d'écalité (com-

munal boardine schools) as obvious deviations from the way na-
ture intended man to learn, The disciples of Emile made it clear

that, it their mind, the mother was the child's natural nurse

118, p., LXIX, 675.
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snd vbhe father -was hie natural teacher, 17

At the same time, strong voices in the Convention
countered the above objections, For those who believed it
was vital to instill in children good work habits and patri-
otic virtues at an early age, the plan appeared to be the
ideal solution.

Their counter argument centered around the theme
that, without self-sacrifice, the cause of the Revolution
would be doomed; a truly republican and egalitarian society
could not be established so long as selfish aristocratic par-
ents continued to teach their children ideas of inequality.
Thus, although it might be painful on a personal level, for
the good of the nation, it was essential to remove young re-
publicans from the evil influences that they might encounter
at home, Robespierre and Lequinio denounced the opposition as
being weak and urged them to show their courage.lzo

Leaders of urban groups who favored Lepeletier's pro-
ject saw in the compulsory institutions no serious deviation
from the ideas of Rousseau., They pointed out that the first
five years of the child's life were to be spent with his par-l
ents, Furthermore, in the communal schools, the child would

still be under the direct influence and guidance of the fa-

llgMaclure Collection, 1039:3, C, Thibadeau, Discours

sur 1'Education (Paris: Imprimerie Nationale, 1793), p.7.
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thers serving as directors.

Perhaps the strongest supporter of the plan was Robes-
pierre, For the Incorruptible, the proposal undoubtedly repre-
sented a possible means of achieving one of his fondest goals--
the establishment of a moral and republican society. The Le-
peletier project represented an opportunity to create a new
people and to regenerate the human race completely.122

The deadlock in the struggle to approve the plan was
broken on August 13, Danton entered the debate with an amend-
ment to the project which virtually destroyed the principal
feature of the scheme--communal education, He praised the idea
but, for the present, believed that it would be more practical
to establish an educational system based on two kinds of schools--
the proposed communal institutions and day schools, Parents were
to have the right to choose the kind of formal education they
desired for their children.123

In addition to the above, his suggestion carried a rec-
ommendation to set aside various other sections of the propo-
sal for future consideration, Shortly after Danton presented
his ideas, the Convention passed a decree embodying his sug-

124

gestions, The approved project with Danton's amendments,

however, was never eXecuted,

imvia.
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Althoueh Lepeletier's plan was essentially rejected,
its importance in the study of the educational views of the

sans-culottes cannot be minimized, To a considerable decree,

it reflected their basic thouchts on public instruction, It

is interestine to note that only two areas of the extensive
project created any real controversy; these, as cited above,
were the sugrestions for compulsory boardine schools and high-
er education, Furthermore, those who opposéd the compulsory
institutions did so on the basis of sociological arsuments;
they did not question the educational aspects of such schools;
They were perfectly satisfied with the suggested curriculum,
daily routine, organization, method of operation, and con-
trol over the teachers; their only objection was the concept
of separatine a child from his parents.

Another sisnificance of the project and the debate
that surrounded it lies in the publicity it cave to the belief
held by the urban dwellers that education was vital to the
state as well as to the individual, By emphasizing the theme
that primary schools with compulsory attendance would serve
as a means to solidify and unite the Republic, the Montaecnard-
dominated Convention helped to imprint on the entire nation
the new concept that public instruction was an essential coal

of the Revolution.125
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CHAPTER VI
POPULAR PRESSURE FOR EDUCATION

With the passage of Danton's vague amendment to Le-
peletier's project on August 13, 1793, it was evident that

spokesmen for the sans-culottes in the Convention were still

unable to agree on a workable, republican educational progcram,
The nation was still without an instructional system, and par-
ents were left, as they had been for the preceding four years,
to provide instruction for their children by any means pos-
sible,

During the weeks immediately foliowing the rejection
of the Robespierfe-Lepeletier idea, the common people loudly
voiced their displeasure over the legislative body's lack of
progress, Recognizing that public instruction was the key to
the preservatioﬁ of their republican nation as well as to the
improvement of their living conditions, the urban masses clam-
ored for immediate action. Between August 20 and 24, no less
than ten Parisian sections presented petitions to the Con-
vention; all demanded prompt legislation implementing public
schools.126 -

The leader of the above movement to deluge the Con-

vention with petitions was a young enrasé&, Théophile Leclerc,.

Writine in his publication, L'Ami du Peuple, a title Dborrowed

1265 .. 11, 126,



from Marat's famous newspaper, he expressed the view that
public instruction, on a free and mass basis, was the sole
means of creating men worthy of liberty, and, that without
this type of education, it would be impossible to regenerate
the human race.127 Imbued with the above idea, he urged the
people to express their demands to the Convention and went
amone the various sections of Paris coordinating the campaign
for a public education program, In addition, he advised the
little people on how to draft and present their petitions.lz8

The contents of the petitions were concise and harmon-
ious in thought; all simply called for a system where in-
struction would be forcé et commun (compulsory and equal).129
Revealing that the urban population evidently did not accept
Lepeletier's idea of compulsory boarding schools, their pe-
titions contained no mention whatsoever of this aspect of his
plan.

At the same time that the sections were making their
feelines heard, individuals, too, raised their voices in sup-
port of the formulation of an educational program, On August

27, a lad identified as a jeune républicain (young reputlican)

complained about the lack of teachers with republican ideals
in his part of Paris. The only available instructors, accord-

ing to the young man, were priests who taucht ideas that were

127
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irrelevant or untrue., The youngster implored the Convention
to replace all such teachers with republican instructors who
would teach their students to love the Republic and to show
affection for all fellow citizens.lBO
Although members of the popular class made their de-
mands known to their lawmakers, the legislative body still
failed to act., With an external and internal crisis facing
the nation, the delegates were unwilling tb become involved
in a lengthy discussion over vague suggestions, Most felt
that discussions on public education should be postponed un-
til a detailed project was placed before the Convention.131
The urban dwellers, however, were not willing to ac-
cept such an attitude, and they continued to make strong de-
mands on the legislature for an instructional program, The
situation reached a climax on September 15, At 10:00 A.M,, a
‘group of petitioners representing various sections, popular
societies, the Paris Commune, and the Department of Paris,
convened at the Jacobin Club in Paris, There, they selected
spokesmen and then marched to the Convention.132
Unlike earlier groups that presented vague demands
to the Convention, the crowd that marched on Septermber 15

was armed with a detailed project that reflected a remarkable

degcree of thought and organization, Althouch it cannot be
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determined precisely who was responsible for the document,
three prominent lMontasnards--Hassenfratz, Fourcroy, and Monre--
were considered to be deeply involved in the project.133
Throuchout the petition the common people emphasized
their richt to a publicly supported educational system., They
reminded the Convention that, without popular societies, nei-
ther freedom nor the Convention would continue to survive in

the nation, The theme was constantly echoed that it was the

sans-culottes who kept the coals of the patriotic fire burn-

ine, In return, a much desired instructional system was ex-
pected,lBu Expressine to a marked degree the thouchts of Robes-
pierre and Leclerc, siegners of the document demanded the means
to ameliorate the conditions of the human race.135
Indicatine a great dissatisfaction with traditional
institutions of learning that still continued to operate. the
petitioners demanded the closing of all ‘such schools within
forty-five days; none was to be left open after November 1.
To fill the cap, they suegested an instructional system based
on elementary schools and three levels of hicher institutions.136
As one misht expect, the petition heavily stressed the
instruction of manual work, and the suggested program called

for a curriculum closely resembline that proposed by Lepele-

tier. Students were to learn the dienity of labor throuch ob-

1331pia., L07-408.
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servation and participation in workshops and fields., In ad-
dition, a part of every day was to be spent in learning the
rights and duties of citizens together with instruction in
reading, writing, geography, gymnastics, and the Revolution.137
The most innovative feature of the September 15 petition,
however, did not involve the elementary level; instead, it af-

fected an area of education that one does not normally asso-

ciate with the sans-culottes--higher instruction, Like Condor-

cet's and Lepeletier's projects, the plan brouscht before the
Convention on September 15 also suggested a gratuitous, optional
system of advanced schools; however, there was a substantial
difference in this plan. In place of emphasizing traditional
academic studies, it stressed advanced instruction in manual
training and on other subjects with practical application,

Inthe schools of the first level of higher instruction,
a two-year curriculum was proposed that concentrated on work
with wood and stone., Students were expected to learn to pro-
fessionalize their skills, and, in short, to acquire the fine
details of their trade. In addition to the above routine, one
day per week was to be devoted to the study of basic physics
and another to practical experience with machines.138

Althoush the populace would have undoubtedly preferred

everyone to perfect a trade, they were realistic enouch to re-

alize that all were not capable of doing so, Therefore, they

137
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devised anothér level of higher instruction available to any-
one who had completed his elementary schooline, TFollowing
closely the precepts of Rousseau, the framers of the petition
prepared a curriculum that was designed to prepare the student
to meet the practical problems of 1life, Along with the teach-
ing of French, modern history, and political ideas, the course
of study emphasized such practical subjects as food, shelter,
clothing, self—defense, and hygiene.139

Finally, a third type of higher education was pro-
posed; it was intended for those with unusual skills or tal-
ents--attributes that were to be cultivated for the good of
the state as well as for the individual, Although this level
of instruction was more academic in nature than the other two,
one can, nevertheless, sense the strong influence of Emile in
its proposed program of study. Followinz Rousseau's advice on
the importance of the study of cosmography,luo the authors
of the plan encouraged the study of geology, geography, and,
in particular, astronomy, In addition, gifted students were
expected to study morals and to master advanced mathematics,
physics, and mechanics.ll’Ll

Immediately after the presentation of the project,

deputy St., André moved that the Convention adopt the proposal

199 v., 1I, b1s.
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at once.lu2 Other deputies, however, expressed concern over
the hicher levels of instruction recommended in the petition,
Reflectine his lack of confidence in such institutions, deputy
Cambon, the financial expert of the Convention, pointed out
that the best place to learn the art of shoemaking was still
in a shoemaker's shop, not in an academy.143

In opposition to Cambon, Bar&re, a member of the power-
ful Committee of Public Safety, defended the petition. Believ=-
ing that the plan would fulfill perfectly the educational needs

of the Republic, he demanded its immediate adoption, According

to his view, this was truly a procram that would be beneficial

to the general fp_)opula't:ion.lL}L‘L

After a lengthy and heated debate in which various as-
pects of the petition were discussed, the Convention passed
a motion that would delay final action on the plan for three
dayss; this would enable the deputies to study the proposal more
.‘E‘ully.lLPS Following the lapse of three days, however, none of
the deputies called for a reopenine of debate, and the entire
matter was referred to the Committee of Education for further
snvestigation, 146

For nearly two months, the committee made repeated

succestions for educational programs, but its ideas were al-
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ways rejected, Althoush members of the Convention were in total
acreement over the question of elementary instruction, they
were hopelessly split over the question of hircher education.lu?
A compromise simply could not be found that would resolve the
conflict between those delersates who saw no value in hirher ed-
ucation--indeed, they saw a dangser in it--and those with more
moderate views, Spokesmen for hicher instruction, such as dep-
uties Romme and Cuyton, were always met with the arsument that
institutions offerines advanced instruction would eventually pro-
duce an intellectual aristocracy. Reflectins the views of those
opposed to the idea of sraded schools, delecates Coupé de 1°'
Oise, Pierre Duhem, and Michel Petit refused to tolerate any
publicly supported educational system that incorporated schools
above the elementary level.lug

Upset by the committee's failure and aware that the
urban dwellers were clamoring for some form of educational sys-
tem, on November 15, the Committee of Public Safety appointed
a new Committee of Education., The urgzent nature of the educa-
tional question is clearly revealed by the fact that such influ-
ential men as Danton and Robespierre were chosen to serve on the
newly formed committee, The work of this eroup was more succesful

than that of its predecessor, and, on December 12, the Convention

l
was able to agree on a project--the Bouquier programl*g (to

A
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be discussed.in the next chapter),

During the period between the presentgtion of the
September 15 petition and the acceptance of the Bouquier pro-
posal, a multitude of groups and individuals expressed their
displeasure over the state of education, Their dissatisfaction
was conveyed in the form of pamphlets, newspapers, letters,
and speechs to the Convention, One can assume that this pres-
sure undoubtedly played a significant role in the decision of
the Convention to accept the Bouquier project.

A stroncly worded petition from the central committee
of popular societies is an example of the pressure exerted on
the legislative body., Delivered on November 11, it condemned
the lax attitude of the Convention toward those who continued
to teach religion. The committee stressed that it was time to
renounce those who tauecht lies and superstition, These so-called
teachers, according to the petitioners, were nothing more than
" perfidious drones and should be driven out of the nation and
replaced with republican teachers.15o

A little later, the Socidté des Cordeliers sent word
to the Convention demanding the incorporation of Marat's ideas
into the educational program, Believing that his writings would
offer republican inspiration for young minds, it urged the
placement of copies of the "martyr's" works in every class-

room of the Republic.151

150049, , 111, 2829,

5d1pi4., 372-373.



6 0

On November 17, Citizen Dacuey demanded the right to
speak before the Convention, In his remarks, he reminded the
Convention to furnish every school room with a plague bearineo
the Declaration of the Rights of Man, This, in his opinion,
would serve to keep the spirit of the Revolution before the
children's eyes.152

In a letter to the Convention, Citizen Bellocq poiszn-
antly expressed his bewilderment over the Convention's lack
of progress toward the findine of a solution for the educational
question, He commented that the whole reason for the Revolution
was the hope of ameliorating the conditions of the destitute,
and this could be most effectively accomplished through edu-
cation., Bellocg could not understand why the Convention still
permitted the common people of France to live in a shameful
state of irmorance.l53

Throuch the above types of expressions to the Con-

vention, the sans-culottes made their demand felt for an edu-

cational program that would reflect their needs., The result
of their efforts was the Convention's acceptance of the Bou-

gquier Plan,
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CHAPTER VII
THE BOUQUIER PLAN

Althoush on November 15, 1793, a new Committee of Pub-
lic Instruction was orcanized and included amone its members
Robegpierre and Danton, the new body, like its predecessor,
was still unable to formulate an acceptable educational pro-
ject, Active leadership in the committee was sorely needed;
but, at this time, Robespierre and Danton were engaced in a
full-fledosed campaign fo crush the Hébertists and other re-
licious skeptics and, thus, had little time to supply the
necessary guidance and advice, lloreover, dominated by the
presence of these two influential men on the committee, other
memberé were hesitant to act independently; thus, the com-
mittee accomplished virtually noth:'m,rr.lgLP

With no new plan forthcoming from the Committee of
Publie Instruction, the only proposal available for consid-
eration was a revised edition of one of Gilbert Romme's

earlier projects.155 The deputy from the Department of Puy

de D8me once acain attempted the difficult task of striking

lsuViqnery, pp. 109-111,

: 155'I‘he mathematician Gilbert Romme was one of the
delecates most interested in public education. Durines the
history of the Convention, he sueccested numerous projects;
however, none was accepted, His insistence that some form
of hicher instruction should be available for those qualified
to undertake it was, evidently, one of the prime reasons for
the repeated rejection of his ideas,



a compromise between the Montacnards who favored a eraded sys-
tem of schools and those who were unalterably opposed to any
procram that involved institutions of hicher learnine. Since
the possibility of such an agreement seemed slicht, it ap-
peared unlikely that the Convention would be able to provide
the nation with an instructional program in the immediate fu-
ture.l66

On December 1, however, prospects appeared brichter
that the stalemate misht be broken; a new and revolutionary
plan was introduced that quickly cained the attention of mem-
bers of the popular classes as well as their representatives
in the Convention, The author of the project was the incon-
spicuous Gabriel Bouquier, a Montaenard from Dordoecne, Be-
fore the Revolution, Bouquier was a mediocre painter who even-
tually traded his less than brilliant artistic career for a
minor position in the French Colonial Administration, In 1792,
he was elected to the Convention where, until he presented
his educational scheme, he contributed nothing more sienifi-
cant than a play celebratine the events of Auecust 10 and a
poetic eulosy of Marat.157

Bouquier's approach to the question of education was
totally different from thaf taken by others who presented

proijects to the Convention, He refused to acree that tra-

ditional forms of schooling were the answer to the needs of
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the new republic, Transcending the issue of the desirability
of hirher institutions, he questioned the effectiveness of
any educational establishment--either elementary or advanced,
In his view, the most effective and most republican education
was best achieved by simply working with and observing the
common people; this was the most efficient means to expose
a child to his necessary moral, civic, and vthysical train-
inq.l5g
Of particular importance in his educational scheme
was the role of public meetings, As a part of every child's
schooling, regular attendance was required at sessions of
the departments, the districts, the tribunals, and, above
all, the popular societies, It would be ludicrous, he reasoned,
to attempt to teach children their responsibilities and priv-
ileges as citizens in the artificial atmosphere of a class-
room when there existed perfect models for them to observe--
popular societies, This was where a child could meaninefully
learn the concepts of laws, morals, and human rights and truly
sense the meaning of republican ideals.159
As a'supplement to local meetings, ereat public fes-
tivals were proposed as sources of moral and political train-
_ineg, Such ceremonies were seen as character-buildine devices

and as vehicles to regenerate the republican spirit.léo
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In addition to the above, Bouquier's proposal called
on various branches of the government to contribute to the
child's overall education, For example, every child was ex-
pected to have some experience with the National Guard., By
participatine in military training, young republicans would
gain an understanding of heroic actions as well as valuable
physical training, At the same time, the army was assigned
the duty of training those interested in such activities as
mining, surveying, or engineerinﬁ.lél

Along with the employment-of the various institutions
of the nation, individuals per se were to enjoy the privi-
lece of participating in the instructional program, In every
port, for instance, those familiar with maritime procedures
had the obliration to instruct those students seeking knowledge
in the naval sciences, For those who sought medical trainine,
public health officials were expected to teach all the nec-
essary _techniques.l62

A feature of the program that undoubtedly appealed to
the common people was the emphasis the plan placed on manual
instruction, Believing that it was dangerous for a free nation
to produce a caste of aristocratic speculators, Bouguier con-
tended that the objective of an educational system in a re-
publican state should be to create only vigorous, robust work-

ers. Every child, therefore, was to learn a trade or art that

was useful to society., If the child refused to do so by the
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time he reached the age of twenty, he was to lose all his

¢ e 16
riechts as a citizen. 3

Althoueh working with and observing sans-culottes was

to form the basis for the major part of the child's education,
Bouguier did not totally exclude the use of the classroom in
his project. Children livine in a civilized society, he rea-
sonéd, obviously needed to learn the rudiments of reading,
writing, and arithmatic; and the learning process for these
disciplines was most successfully executed in school rooms.léu
Since the above schools, however, were to play only
a supplementary role in the total educational program, the
author of the project reasoned that it was not necessary for
the state to assume the responsibility of operatinz these in-
stitutions, The operation of all such schools was to be in
the hands of private individuvals; the only function of the
state was to pay the teachers an annual salary based on the
number of children under their supervision, Recognizing the
possible danger that enemies of the Republic might exercise
too great an influence in such an arrangement, Bouquier gave
local citizens the power to approve and supervise all teach-

ers, All prospective instructors had to possess a certificat

de civisme et de bonnes moeurs ( a document certifying that
the holder was a citizen in good standing). In addition, each
was required to meet the approval of one-half the membership

of the general council of the section in which he lived, Fi-
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nally, the aspiring teacher had to meet the approval of at
least two members of the Committee of Surveillénce of the
area in which he maintained his residence, Bouquier was a
firm believer in the principle that it would be better for
the nation as well as for the child to employ poor teachers
with strong republican views than well trained instructors
with dangerous thoughts; therefore, he required no intel-
lectual tests or special academic qualifications for those
who wished to 'teach.165
Debéte on Bouguier's project started on December 9,
1793, and lasted only ten days., As expected, the opponents
of hisher education were numbered among the most enthusiastic
supporters of the plan., Deputy Thibadeau, a leading Jacobin
spokesman, called the plan an admirable application of re-
publican principles; and Michel Petit, a staunch backer of
the petition of September 15, believed the suggested program
was a definite step in the right direction toward the achieve-~
ment of republican goals.166
The principal objection to the project came from dep-
uty Romme who argued that it would give an educational ad-
vantage to the wealthy. In addition, moral and civic train-
ing through observation and participation in meetinegs of pop-

ular societies left too much to chance.167

A.P,, LXXXY, 137-139.
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Deputy Jay de Sainte-Foy sharply attacked Romme's crit-
icism of the plan, Calling his lack of faith in the ability of
popular societies to teach their children an outrage to the

sans-culottes, he accused Romme of attempting to reinstate

the system that existed during the ancien régime, Jay de Sainte-

foy warned that acceptance of Romme's thoughts would lead to
the establishment of 40,000 little Bastilles for the children
of the Republic.168

Following the short debate, on December 19, the Na-
tional Convention enacted the Bouquier proposal into law, Ac-
cording to the Moniteur, the measure was passed by a large
majori‘cy.l69 Thus, after eighteen months of debate and scores
of suggestions, the Montagnard-dominated legislative body was
able to agree on an educational program--the Bouquier Law,

There are varying interpretations as to why the pro-

ject was so warmly accepted; however, most observers contend

)]

that its swift passace can be directly attributed to the plan
encouracsement of private initiative in education. Both Robes-
pierre and the Hébertists ( a group of militant left-wing re-
publicans whose strensgth was not to be i,f._tnored)170 saw in this
aspect of the proposal an opportunity to extend their power
over the churchj; both factions evidently believed that their

influence among the urban masses was strong enouch to assure

1681144,

1691114,

17OLeo Gershoy, The French Revolution and Napoleon
(New York: Appleton-Century-Crofts, 1964), p, 260,




the selection of teachers with views favorable to their ideas.

Writine in his L'Instruction et la Révolution, Albert
Duruy, an authority on the schools in France durines the Revo-
lution, arcued that free initiative in education was especially
appealine to members of the Robespierre-Danton ecroup and un-
doubtedly was the primary reason for their overwhelmine sup-
port of the plan. Such a law enabled them to cooperate openly
with a formidable source of power--former priests--to crush
the rapidly erowing atheistic movement and the Hébertists. By

invitine trustworthy assermentés (priests who took the loyalty

oath in 1790), followers of the cult of Reason would be pre-
vented from spreading their atheistic views.171
Jean Cuillaume, considered by many to be the most noted
authority on the educational aspects of the Revolution, concurs
with the above thoucht. Danton's and Robespierre's acceptance of
the liberal idea of free enterprise in education durinc the
heicht of the Terror was, according to Guillaume, nothine more
than a maneuvre to form an alliance with the still powerful
Catholic Church, Their combined co0al was clearly the crushine
of the growing anti-relisious movement.l72
A speech that Robespierre delivered to the Jacobin
Club on December 19, the very day the proposal was enacted

into law, lends added credence to the belief that he was at-

temptine to cultivate a closer relationship with the church,

171A1bert Duruy, L'Instruction publique et la Révo-
lution (Paris: Hachette, 18R2), p. 105,
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The "Incorruptible"” emphasized that all former priests must not
be considered enemies of the Revolution, Many, especially amonc
those who held lower positions in the hierarchical structure

that existed during the ancien rérsime, were stroncly attached
173

to the Republic and its goals,
On the other hand, the Hébertists also realized that
free enterprise in education could very well work to their
advantace, Hébert displayed gcreat interest in the Bouquier
Plan; and, in a speech to the Jacobin Club on December 11,
he applauded that feature of the plan which enabled the in-
dividual to operate a school without stringent étate controls
or reculations, A strong supporter of the Hébertiéts, Anachar-
sis Cloots, voiced a similar view, Stating that education was
simply another form of merchandise, he insisted that the state
had absolutely no riszht to interfere with its free circulation.
Whether the sentiments of the common people were pri-
marily with the Robespierrists or the Hébertists is difficult
to ascertains however, the sienificant point is that every-

where the sans-culottes warmly welcomed the passace of the

Bouquier project. On December 20, the day after the plan was
officially accepted, a large group of workers in Paris aban-

doned their jobs in order to dedicate themselves solely to

l?BMoniteur, XVIII, no, 89, December 19, 1793,
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«
175 1n every town, indi-

the teachine of young republicans,
viduals appeared before their local assemblies- with the'hope
of gaining the necessary permission to open schools or fo of -
fer their services for other forms of instruction.l76
Although it is impossible to determine how effectively
the proscram operated and how faithfully the children partici-
pated, it is interesting to note the surprisingly larce num-
ber of educational operations that were established in a rela-
tively short period of time, A report submitted to the Con-
vention on lMay 1, 1794, indicated that nearly 7,000 private
schools workine in association with the popular classes were
already functioning by that date. As one miecht expect, the find-
ince revealed that the program enjoyed its greatest success in
larcer towns and cities where there was a greater number of
instructors as well as a stronger faith in the value of train-

177

ine in the activities of the sans-culottes.

A typical day for the young student involved in the
Bouguier system of education was a varied affair, His daily
routine generally began in a school building, quite often a
former church, where he learned the recitation of republican

prayers and the singing of the llarseillaise, Following this,

his attention was then directed to the learning of reading,

writine, and arithmetic, Since textbooks were not in ample sup-

l7510ntard, D, A24,
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ply, his learnine materials were often simply the Consti-
tution, the Declaration of the Rights of Man, and, where ac-

ceptable, Hébert's Pdre Duchéne, At some point in the day,

the entire class would be escorted to a meeting of the local
section where the youngsters would have the opportunity to
observe direct democracy in operation., In addition, a part of
the child's time was devoted to manual instruction; workmen
who volunteered their services provided this phase of the
learning program. The young republican's long day ended back
in the classroom with the singing of patriotic hymns.17R

The above type of instructional routine with its
strong orientation toward the values of the populace was the
last and major educational action of the Montagnard-dominated
Convention, Although the law experienced some minor reforms,
it remained basically unchanged and in effect until 9 Thermi-
dor (July 27, 1794),

After Thermidor, the new leadership of the Convention
moved quickly to strike down the Bouquier Law, Reflecting the
new recime's objective of creating a bourgeois republic, it
instituted a program that was primarily aimed at pleasing the
property-owning class, Enacted into law in early October, 1794,
the new instructional system was composed of elementary schools
that the state controlled and supported and secondary schools
where attendance was based on the child's intellectual skills
and his ability to pay the tuition, The curriculum, too, clearly

reflected the interests of the bourgeoisie, In addition to the

178contard, p. 124-125,
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teaching of basic language skills, the course of study in-
cluded such subjects as commerce, arriculture, science, en-
gineering, and foreien lanquages.l79 Known as the Law of 3
Brumaire, this essentially bourgeois-oriented program re-
mained in effect until the Napoleonic reforms.lgo

Thus, with the fall of Robespierre, the Thermidorians

quickly seized the opportunity to destroy the work of the

sans-culottes in the field of education. For the little peo-

ple, it was clear that their hope for an instructional pro-
gram based on manual training, republican indoctrination,

and the learning of simple academic tools was crushed,

Y9 u ., th3sihg,
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CHAPTER VIII
CONCLUSION

After more than a year of lMontasnard control of the
Convention, on 9 Thermidor, leadership of the Revolution
slipped into the hands of men who did not look with favor
upon popular views, During the fourteen months in which the

sans-culottes dominated the course of the Revolution, how-

ever, their proposed educational reforms point to several
general conclusions,

First, examination of the sentiments of the common
people clearly indicates that they were profoundly interested
in education; individvals and groups constantly attended ses-
sions of the Convention devoted to education and made their
feelings known to their representativeé. Traditional impreg-
sions that Parisian crowds were nothing more than disorderly
mobs who rioted and carried out wholesale massacres while
caring little about social problems is clearly not reflected
in their history, and certainly not in their concern for ed-
ucation, In this area, the simple men of the Revolution not
-only made general proposals on what they thought to be the
most effective types of schooling, but, as indicated in pre-
ceding chapters, their spokesmen formulated detailed plans
reflectine the needs and wishes of the urban masses, It is

interesting to note that the sans-culottes--a seement of

the French population generally lackine in education--were
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perceptive enouch to realize that public instruction offered
a hishly effective means to solidify their political eains and
to improve the well-being of the individual,

Althourh their ideas were sometimes naive and impracti-
cal, there are many exampleswhere they were acute, One can re-
call numerous times where a remarkable degcree of insigcht was
demonstrated, and many of their proposals contained concepts
commonly found in modern techniques of schooling, For example,
free schooling; preparation for a trade through on-the-job
trainine; instruction in civiec duties and responsibilities;
equal education for both sexes--all important characteristics
in today's educational programs--were warmly accepted and
hichly recommended by the urban dWellers. These were remarkable,
innovative measures, especially when one considers them in licht
of the instructional programs that existed only five years ear-

lier in the schools of the ancien réscime,

Another observation that is evident in reviewins pop-
ular views on education was their complete distrust of school
systems incorporating sraded academic institutions, Evidently
such training was too strpnq a reminder of the schools of the
past to be accepted by the common people.‘They stubbornly re-
fused to recoenize the fact that such schools could be sources
of valuable benefits and services to their society. As demon-
strated in earlier chapters, the question of graded institutions
was largely responsible for the defeat of the Lepeletier Plan,
while the Bouquier project--the prosram that was enacted into

law--totally excluded this type of instruction,
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The above lack of confidence in academic training
apparently cannot be translated to mean, however, that the

sans-culottes were anti-intellectual per se; it appears that

they were simply opposed to providing funds for specialized
academic instruction that would reach only an elite, In ad-
dition, their statements reflect the rather unrealistic no-
tion that true men of genius had little need of academies in
which to develop their talents. Briefly stated, it cannot be
demonstrated that the educational views of the popular classes
included a particularly prejudicial opinion against the learned;
they objected to the principle that an egalitarian state had

a responsibility to provide instruction aimed at producing
scholars, As demonstrated in the chapter dealing with the gen-

eral characteristics of the sans-culottes, such trainine was

deemed impractical, ineffective, and--equally important--ex-
tremely dangerous,
Althouch most common Parisians agreed that academies

as they existed during the ancien régime were not acceptable

in a republic, a substantial group approved of advaﬁced schools
specializineg in technical training, This is clearly expressed
in the petition of September 15 which called for several stages
of such schools, Yet, to many, such institutions were not com-
patible with the basic philosophy of their movement, It ap-

pears that the sans-cuotterie was torn between its fundamental

ideal of 1'éralité de fait (complete equality) and the belief

that specialized skills would be a benefit to the entire nation.

The fourteen-month history of the kontagnard Convention is marked



with the controversy over what role, if any, the government
should play in the area of advanced education to develop and
perfect artistic and mechanical skills.

One notes that the dilemma was never really solved,
The officially accepted plan, the Bouquier Iaw, completely
avoided the question by creating no technical schools, All
manual trainine was to be carried out in shops or places of
business where the student worked in a practical rather than
in a classroom atmosphere,

Unlike the dispute over the desirability of graded
technical schools, there was one érea of thought amone the
common people where complete harmony existed; all agreed on
the importance of manual training., One sees the teaching
of technical skills in every major program that enjoyed the

backing of the sans-culottes. Althoush the proposed form of

such training varied from plan to plan, it was, neverthe-
less, a central feature of every suggested scheme, The Le-
peletier Plan, for example, stressed the teaching of métiers
(trades) in compulsory boarding schools, and the petition of
September 15 recommended elementary as well as advanced trade
schools, Althdugh the Bouquier Plan removed the task of the
teachineg of technical skills from formél institutions and
assisned it to private individuais, this aspect of the plan
was, nevertheless, considered to be a vital part of the child's
education,

A final observation in reviewing the educational views
of the urban dwellers clearly reveals their relucfance to per-

mit any form of centralized control over their schools, In
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this aspect, fheir feelings closely paralleled their political
sentiments; they considered direct democracy and local con-
trol over public servants to be the most effective method to
govern their officials., This, of course, represented a sharp

break from the system that existed during the ancien réecime

when bishops enjoyed an absolute authority over schools, So,
too, was it different from programs following Thermidor--the
month in which political power of the little people was con-
siderably diminished, The Law of 3 Brumaire, the law that re-
placed the Bouquier Plan, emphasized state control over the
entire instructional operation., This trend toward centrali-
zation continued under Napoleon, and reached its culmination
in the Third Republic.

The experiences of the sans-culottes prior to 1789

caused them to look with disfavor on a centralized organization
of their educational system. Their proposals consistently re-
flected their distrust in such an arrangement, and their plans
all contain means by which parents could directly influence
their schools, The Bouquier Plan, for example, was é model of
private initiative, At all times, however, local approval was
necessary for- the execution of educational programs, The same
can be said of the Lepeletier Plan, Althouszh it placed a heavy
emphasis on boarding schools operated by the Republic, each
institution was directed by an assembly composed of fathers

of the pupils and elected by the local population, In short,

the sans-culottes believed that their schools should operate

in a manner similar to the way in which their sections (wards)

functioned~--under the close and careful supervision of the



local citizeﬁs.

In examinine the preceding observations and conclu-
sions, one finds, surprisinegly enouch, that these simple men
of the people had profound views on education, One need merely
to mention several ideas to demonstrate the above: their lack
of confidence in eraded schools emphasizing academic trainine,
their preference for manual instruction, and their fear of
centralized control over the schools, The observer, however,
must still pose the question as to their ultimate goal, What
did they hope to achieve?

There is no question that the urban masses saw in free
education an opportunity to improve their social status and de-
stroy the prevadine power of wealth, So strones was their con-
fidence in public instruction that it soon became the most
characteristic feature of their campaisn, When their movement
came to an end in Thermidor, their disillusionment was all the
keener for their having placed so much faith in education to
strenothen the Republic and to improve their position in so-
ciety. Of all their hopes for a better life throuch public in-
struction, little was to survive Thermidor except the reali-

zation that their dreams had not been fulfilled.
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