THE EFFECTS OF TRACKING UPON
STUDENT BEHAVIOR

by
Steven T. Matteson

Submitted in Partial Fulfillment of the Requirements
v for the Degree of
Master of Science
in the

Criminal Justice

Program
4 A,
Adviser : 3 Date
- 71 !" 7
52(’ 279 /Q ‘ AHofy - Fpes
Dean of the Graduate School Date

YOUNGSTOWN STATE UNIVERSITY

March, 1975




ii
ABSTRACT

Social scientists have indicated to us that behind
almost any social phenomena there is a complex web of
interconnected causes. There is no one direct cause.

This is especially true of the outcomes in our educational
process. Research makes clear that processes internal to
the system have a far lérgér role than was attributed

earlier in determining the effectiveness of organizations.

In the'case of our educational system, it is becoming
more eviden:t that there are fundamental defects in policies,
programs, ard procedures that directl: contribute to inequality
.of_opportunity, deviancy and alienation of the students. Tt
is very important to understand what these defects are and
how they affect the student if we are to have an effective
ard progressive educational system.

In this particular study the commonent researched
was the tracking system.(ability grouping).

“any school systems use the tracking sysfem as
they assign their students to classes according to
intelligence or achievement. These claéses or tracks are
composed of students with similar abilities. They may be
placed in slow, regular or fast tracks. The students who are
assigned to a slow *rack may be in the vocatioral program
whereas students placed in fast tracks may be in the college-

bound program.

WILLIAM F. MAAG LIBRARY
YOUNGSTOWN STAIE UNIVERSITY

301344




il

The trackt %o whieh « studenl iu auuigned renresents
a socizl position. It carries status and value cornnota-
tions, therefore possibly hindering social and educational
outcomes, Evidence voints out that tracking serves as an
ineffective educational instrument for students assigned
to non-college prevaratory programs.

In reference to thé tracking system and its rela-
tionship to behavior, a sample of senior high school
students from a midwestern four-year high school was
utilized for the study. During the summer of 1974, diverse
data was c¢ollected from official sqhool transcripts, court
records, and police records. The data was collected on
a sample from a class which had entered a midwestern four
year high school in September of 1967.

The follqwing two null hypothesis were tested:

1. There will be no statistically significant

relationship between track positions and incidents

of juvenile delinquency for those students who
enrolled in 1967 as freshmen and graduated in 1971 .
at larren Vlestern Reserve High 3chool in Warren, Ohio.

2, There will be no statistically significant

relatiorshin between track positions and incident of
arrest for those students who enrolled in 1967 as

freshmen and graduated in 1971 at Warren ‘‘estern
Reserve High 3chool located in Warren, Ohio.

Poth hynotheses were tested at the .05 level of significance.
Each null hypnothesis of no significant difference

was statistically rejected at the .05 significance level.
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From the high school studied, non-college bound
students experienced greater arrest and delinquency rates.
The data from this study did idéhtify some detrimental
effects of tracking, but left unanswered other questions
concerning tracking. More .empirical .data are needed before

definite conclusions can be drawn.
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CHAPTER I |

Introduction -

Stafement of the Problem

The idea that the school contributes to juvenile

delinquency is rnot new, Over 100 years ago Pierce presented
a controversial essay in which he stressed the lack of

moral training in American schools and its relationship to
crime.l Over a decade ago Clinard made the following state-
ments "It is a curious commentary on our modern world,
which emphasizes education, that the school is a large
contributing factor in juvenile delinquency."?

In research by Polk, Schafer, and Kveraceus it is
suggested that the school program is responsible.for much of
the thwartings and frustrations which often show their
aftermath in delinquent behavior. l"In general,'the school
picture of the delinquent.presents an unsatisfactory, un-
successful, and unhappy and hence extfemely frustrating

3

situation which precedes or accompanies undesirable behavior.

lHerber‘t Quay, Juvenile Delinquency (Princeton, New
Jersey: D, Van Nostrand Co. Inc., 1965), p. 306.

2Quay. Juvenile Delinquency, p. 306.

3James S Coieman, Adolescents and the School (New
York: Basic Books, Inc., Publishers, 1965), p. 73.




The school freduently attempts to make theApupil satisfied
with what tﬂe pupil perceives to be én unsatisfactory
situation. :

It has becoﬁe increasiﬁgly evident that there are
fundamental defects in educational policies, programs, énd
procedures that may directly or indirectly contribute to the
problem of juvenile delinquency. Educators and social
scientists recoghize that the elements which contribute to
any one case ¢of delinquency are numerous and varied. Thus
it is not a simple matter to pinpoint those factors within
the school which might influence a youth toward deviant
behavior. Neveftheless educators hévé attempted to uncover
ways in which the schools theméelves might contribute to the
problem of juvenile delinguency.

' Many contend that the unintended negative effécts
associated with tﬁe teaching-learning process is known és the
tracking system. It has been suggested that the tracking
system may ‘inadvertently qontribute to many of the problems
the schools are seeking to avert.

Many schools assign their students to classes according
to intelligence or achievement. These classes, usually called
tracks or lanes, are compased of students with similar ability.
A student may be placed in a slow,Aregular, or fast section
according to intelligence and/or achievement. "Generally
speaking the students within the slow sections are non-

college bound and the students in the regular and fast sections



are collegefbound."u The students who are placed in slow
sections, for example, may be in”the vocational track dr
general educational_track whcre?s students placed in fést.
sections may be in the academic program.

The track to which.a student is assigned represents
a social position or.category carfying statué; Furthermore
it is believed that the tratk system itself helps determine
the type of valﬁes, norms, and attitudes developed and shared
by the students within each track.

Once éssigned<to a particular track the student has
little chance of changing later. The student may then
internalize the'school's definition of him as "bright" or not
so'"bright" thus causing possible frustrations and undesirable
behavior,

This study will focus on the relationship between
tracking position and negative behavior. Specifically, it
will concentrate on the relationships between the non-
college track and incidents of juvenile deiinquency as
measured by incidents of arrests and incidents of court

adjudications.

Null Hypothesis

This study investigated the relationship between
the tracking system and incidents of juvenile delinquency

and arrests by use of the following statistical hypotheses.

Yreta., B. 73




1. There is no statistically significant
relationshin between track position and incidents
of juvenile delinquency as measured by official
adjudication,

2. There is no statistically significant
relationship between track positions and juvenile
delinguency as measured by incidents of arrests.

L



CHAPTER II
REVIEW OF LITERATURE
Public Schools and Delinquency

Search for Causes

)

. The effectiveness or ineffectiveness of an organiza-
tion may be the result of many interconnected variables:
the organizatidn's social environment; and the program, and
processes used to produce the desired out-comes. In trying
"to understand how schools fall short of their aims, responsi-
bilities and pofentialities, critics of gducation usually
sugrest many possible reasons. iany contend that there is
a portibn of the youth who are not very educable and thus
do not belong in the regular school system. thers maintain
that the social environment is at fault. In other words,
the schools face outside barriers such asi narents who are
indifferent; neighborhoods plagued with crime, poor housing,
and economic deprivation; agd voters who fail to support
budgzets. _Still other critics qlaih that the problem lies
in how schoois organlize the teaching-learning process.
It is, however, increasingly evident that there are
fundamental defects in educational policies, programs and
procedures that may directly or indirectly relate to

unsatisfying educational c-.reers among youth., In efforts
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to construct new prosrams ard environments, it is vital to

understand what these defects are and how they affect the

individual student.

The Role of the School

In reference to the relationship of EChool and
delinguency, the school otcupies a key position in the
communities program for the prevention and control of
juvenile delinquency. Of all the institutions, the school
carries perhabs the heaviest responsibility for its preven-
tion and control.5
The schbpl is one of the most influential social-
institutions in the lives of American children and youth.6
As one of the principle social agencies of the American
chture; the school has the uﬁique opportunity to influence
the behavior and charaéter of the children under its |
supervision. The school is universal and free; its use
is compulsory. Therefore, it has the obligation to serve
the varied and often unpredictable needs of all childreh.7
To do this it must have a program that is broad and rich

and stimulating; a place that is safe and comfortable and

conducive to varied learning activities; a staff that is

5Quay, ool

6Henry Thomas Van Dyke, Juvenile Delinguency (Boston:

Ginn & Co., 1970), p. 63.

7Quay, 294,

.




professionally preparced, inl:rccted, and wiuse in dealing
with'children, personally well and professionally secure.
Such a schoel will have as its goal the best possible |
develonment of its students.

There is really no.complete agrecement as to what the
school's role is, but most educators do recognize the
strategic position of the' school. Some educators tend to
minimize the scﬁool's role. Bloch and Flynn indicate the
function of the. school is to provide education in a
restricted sehse. They firmly believe that the school
imparts knowledge, intellectual, and reasoning skills which
enable the children to make practicél ad justments to the tyve
of world and community which they will live in.8 Most
educators would agree with this part, but they further
indicate that readyinz a child for his place in the world
goes beyond the fask of imparting knowledre, intellectuél,
and reagsoning skills., They would be more inclined to agree
with 3tullken who believes that the schools were established
to help youth to realize their potentialities and to develop
into‘wholesome psrsonalities and useful citizens. Further-
more that education is a process by which the behavior of
people is improved so that they may think, feel, and act
differently than they ever did before. The schools must

aim to develop young people physically, spiritually, and

Squay, 299.
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intellectua;ly; Thus, .schools are concerned with all
problems of life including'juvenile delinquency.9

John Dewey, one of the'American philosophers of
education, believed that the school is the chief means. of
social betterment and that .a child invschool is participating
in life itself, not just being exposed to the learning
process. This is a most meanihgful'and impressionable time
in the life of é child, ahd never-again will society have
as excellent an opportunity to create a worthy citizen.
Since Dewey's.day educators have added the belief that next
to the family, a good school is America's strongesf

19 The Glueks for exampie,

deterrent to deiinquency.
believe the schools are in a position to reach children before -
maladjusted*béha&ior expresses itself overtly or becémes'too
deeply rooted. They state, "The school is the second

social institutional circle of influence to which a chiid

nll The school affects the formation of

is subjected.
personal controls insofar as its personﬁel‘represent
acceptable models of authority and provide rational guides
for behavior. The school must not be looked upon just

as a building, but a major institution charged with specific

duties and responsibilities for contributing cooperatively

9Quay, 300

lOVan Dyke, 68.

llQuay, 300.

..



to the health, education and welfare of the children.12

Delinquent Behavior within the School Context

The school is composed of two subsystems: the formal
system that is concerned with positive values, goals an&
norms of society and the informal‘system thaf'incorporates
the youth culture with its own set of values, goals and
norms.,

Gordoh reports that a stﬁdent's status within the
school is a cémposite-of academic échievement, participatioh
in student organizations, and,activities and position in the
peer social life.13 Students who faii to achieve desired
goals in either the academic system or the peer social
system may experience frustratipns; demoralations, aﬁd
humiliation while at school. Students who fail in. these
areas tend to be shunned and excluded by other students,
teachers, and by the school system-in general.lq Failure
may reinforce negative attitudes toward.school and unsuccess--
ful students may band together reinforcing this negative

attitude.

12Fred I. Closson, "Delinquency: Its Prevention Rests
Upog ghe Academic Community," Clearing House, 45, (January,l1971),
b. 292, :

lBWayne C. Gordon, The Social System of the High School.
(Glencoe, I1l: Free Press, 1957), p. 87,

lL"Martin Gold, Status Forces in Delinquent Boys (Ann
Arbor: University of Michigan, 1963), p. 55.
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Vinter and Sarri renort that those who receive
low grades are denied, as direct consequence, a wide
variety of privileges and opportunities at school;'they-
lose self-esteem among their classmates and afe excluded
from participation in extracurricular activities.15 As
a result, the slow student is often the target of ridicule.
lMerton concludes that thi's ‘failure and rejection exerts
definite pressufe upon some people to engage in non-

conformist behavior.16

Tracking System and Delinguency

L

The question immediately confronting educators is,
"What are the majof factors contributing to a negative
school experiénce and perhaps eventual delinguency?"

One of the major factors contributing to ﬁeéati#e
school experience and eventually to delinquency is the belief

by school personnel that unreal expectations of students

having limited intellectual capabilities leads to failure
and eventuaily deviant behévior. The maximum development
of potential'talént requires the use of divergent popula-
tions. Educators have recognized that the approaches

required for effective teaching of the slow learner are

l5V:'Lnter and Sarri, Social Work, p. 3-13.

16Rober‘t Merton, Social Theory and Social'Structure
(Glencoe, Illinois: The Free Press, 1957), p. 46,
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different from those used .in the traditional room.

Another factor that may contribute to negative
educational expericnces is the tracking system. Tracking
procedures may pnrematurely lock students into a particular
educational and occumnational career line. Once the gstudent
ig grouped or assisgned to a track, he has little opportunity
for changing later. The stidents soon berceive themselves
as either bright or not so bright, dependinz uvon their
track assignment. At this point, a self-fulfilling prophecy
may be set into motion whereby students who, according to test
nerformance, have low innate potential are grouped and
instructed. as though they were in fact slow or retarded in
ability resulting in a further falling behind in their
progress in development. Davidson and Lany observed - this
in their study and reported:

It is therefore likely that lower class child,

especially if he is not doing well in school, will

- have a negative percention of his teacher's feeling
toward him. These negative nerceptions will in turn .
tend to lower his efforts to achieve in schoql and/
or increase the probability that he will aggravate
the negative attitude of his teachers toward him,
which in turn will affect his self-confidence and
SO on.

Tracking may then contribute to the lower track students

not only Leing denied status but also frequently being

denied objective opportunities to become engaged in socially

i 17Kenneth Polk and 'alter Schafer, Schools and
Dellnguenc¥ (Znglewood Cliffs, New Jersey: Prentice-Hall,
nC.. 1972/’ je lSGl
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annroved ~oals. This may in turn lead to a rejection of
the legitimate system and in their subsequent turn toward

delingquency as an alternative,

Pros and Cons of the Trackinz System

Various justifications have been given by schools
for tracking systems. Im addition to the assumptions that
cducational potential will be accurately measured and that
students will be assigned appropriately, common to most is
the assumption'that learning can bhe more efficiently and
effectively when all members of the instructional group
‘are relatively homogeneous in level of ability and per-
fofmance. Thug, college-tound students, who are assumed
to Le brighter and able to learn more ravnidly, are set
apart for most of the school day in order not to ve "held
back" by the non-college bound students. Tracking was
devisad as a method of reducing variability.18

Another element in the justification of the trackins
systém is that the subject matter needed differs for college-
bound and non-college bound_students. ‘lhereas the college-
bound are thouzht to need forei¢n languages, advanced science,
ard mathemétics, the noan-college bound are viewed as cnly

needing basic science, mathematics, and no foreign languages,

18G. A. Veropson, "Critical Review of Grouping,"
The High School Journal, 47, (April, 1965), ». 431.
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bu 't shopaang oLhnr varLouu viecational courses. Thio
philosophy is,evidcnt in the following quote:

Wle recommend that besinning with the ninth rrade
separate, fized curricula--such as academic, commercial,
reneral, and industrial arts--be entablished. Students
should be held to onc of these on the basis vartly
of achievenecat, partly of nreferecnce and interests,
with the possibility of chifting from one curriculum
to another accordin~ to achicvement. JSuch a system
would prevent able students from taing easy courscs
in order to make high: prades with little effort; it
would nrevent Qtudertu from wasting time with dubious
or irrelevant clectives; and by reducing prosramming
to a simrle routine ca51lv handled by administrative
clerks, it would relieve many teachers from counseling
and rceturn them to the more important work of teachins,l9

Despite the lack of cvidence of the positive
educational effects of tracking, many_high schools today
have adopnted this type of a system. While tracking
has.unquesfionable administrative and management bvenefits,
there is growing concern that these gains are outweished
by much greater costs to students. This growing‘concern
has been expressed in a number of specific criticisms.

One narticular criticism is the assignment of studenta
to classes according to achievement to prevent excessive
failure. These classes, called tracks ére composed of

students with siniiar ability, are established to prevent

failure by setting lower standards.for slower students.
"Thus everyone can pass. Unfortunately, even though they
nominally pass, students in the lower tracks are treated

as failures by the school and they consider themselves to

19Carol Olexa and Walter Schafer, Tracking and
ortunity--The Lockingz-Out Process and Beyond (London:
andler Publishing Co., 1971), p. 10.
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be failurcs. The days of thease ctudents in ochool are
disha; and many dropout. Tracking now only does not work
in the way it was intended, it wéfks in the opvoosite way
by increasing the nuﬁber of students who are failing.zo
Furthermore the assigning of students to a track
at the beginning of high school inténtionally or
unintentionally discrimina‘tes agéinst those from lower-
income or minorify—group families., The basis for this
argument is that the tests on which track assignment is
based are weighted in favor of middle-class students. The
tests measure the verbal skills rather than the intellectual
potential for acquiring those skills; and more white middle-
class students than lower-income, minority-zroup students
have acquired competence in those skills, partly because of
differences in the quality of previous school-.21
Educators.further point out that regardless of
ability and past performance, the white middle class student
is more likely than the minority-group, lower-income student

to be assigned to the college-prep track. This discrimi-

nation may be based on the projections of the student's
22

college chances, or on race and class bias.

A second criticism of many educators is the premature

locking-in process of the students into a particular

20Dr. William Glasser, Schools Without Failure (New
York, New York: Harper and Row Publishers, 1969), p. 82.

21

Olexa and Schafer, 11.

“21bid.



educational and occupational career. Once assigned to a
varticular track the student has little opportunity for
changing later. The gstudents infternalize the school's
definition of themselves as "bright" or "not so bright" and
become either too intimidated to shift upward or too proud
to move down. "In broad, humanistic terms, £facking is
thought to revresent an unfortunate restriction on the
freedom of choice and option for the individual student."23
An individual's conception of himself, his ability, his
identity, his sense of worth and his behavior is partly

determined by how other people define him.zq

With the stigma
attached to the lower tracks, and the student's self-

esteem damaged, these students probably will find themselves
trapped in a degative self-fulfilling prophecy.

It has been éuggested,that the tracking system
affects students pnartly through its influence on the expecta-
tions of the teachers. Another possible process relates
to how the track system itself helps to.generate tracked;
linked student subcultures which tend to suvport or to
onnoce the official culture of the school and that these

subcultures in turn affect the educational outcome of

narticular students.

Sorhid, 1 18 .

. zqRober% Rosenthal and Lenore Jacobsen, Py~malian in
the Classroom (..ew York, i.ew York: Holt, Rinchart and Yingston,
I968), vo. 3-8.
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Coleman states that the tracking system itself
helps determine the types of valges, norms, and attitudes
developed and shared by student?.zS Coleman contends fhat‘
the individualistic, competitive structure of academics
helps generate norms égainst high academic achievement,g
since one man's gaiﬁ is another's loss wheh é limited
supply of high grades is available. It is his contention
that the track éystem gives rise both to educationally |
antagonistic sﬁbcultures (non-college prep students) and
to educationaily supportive subculfures (college-prep
students). |

Frease indicates'that not only levels of self-
esteem, attitudes toward school, and academic achiévement
were lower among non-college bound students but rates of
delinquency and friendship with delinquent individuals were
higher. The initiation of students into these subcultures
may help explain the track-related differenées in behavior.

"Finally, it is sometimes conteﬁded‘that, through
tracking, the schools actuaily contribute to the problems
they seek to prevent: rebelliousness, dropping-out and delin-
quency."26 Critics argue thét lower-track students are
more likely to fail, become alienated and develop a negative
self concept of themselves and their future, partly because

of the track system itself. "Insofar as these factors

25James S. Coleman, The Adolescent 8001ety (New York.
New York: Free Press, 1965), p. 39.

26Olexa and Schafer, 13.
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contribute to fruancy, dropping out énd delinquency, the
school, thréugh its track-system, is said to help genefate,
rather than deter, youth prob;emé."27 l
These youth‘problems héve generally been referred.to
as delinquency. 'Delinquengy is viewed as a by-product of the
unequal competition to school. Youth who are ‘denied
opportunities to achieve higher positions of educational
attainment, finéncial and occupational success, because
of their lowef-élass socialization are consequently provoked
to engage in delinquent'behavior. ‘Thus, delinquent
behavior can be a means to reach legitimate_goals or to
express their rejections for the middle-class goals which

are- not available to them.28

Supporting Studies and Findings

The evidénce most directly applicable to the présent
study comes from studies of tracking in American high schools.
A iahdmark study of an American high schooi reported a
relationship between track position and rebellion. Studénts
in the college preparatory track skipped less often and were
sent out of class for misbehaving less frequently than those

29

non-collere preparatory students.

2701exa and Schafer, 13.

28Merton, 141,

; 29Arthur Stinchcombe, Rebellion in a High School
(Chicago, Illinois: Quadrangle, 196%), p. 47.
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One of two studies of high school boys in the state
of Oregon found that non-college bound,studénts were more
often delinguent and, once delinquent, were mére often
repeaters than were college bound students, The non-
college bound students were also lower in academic achieve-
ment and more negative in their attitudes toward school.
The other study found thht'non-college‘bound students had
lower educational aspirations aﬁd expectations, lower levels
of school involvement and performance, lower evaluations
of their abilifies,.greater involvement in extraschool
activities, and higher rates of dropout, misbehavior in
"school, and delinquency.30

- Both studies conclude that the system of
stratification within the school whereby collgge bound and

' non-college bound students are differentiated either

informally by friendship groups or formally by.the track

system partly accounts for these differences in educational
and beha§ioral outcomes., ‘
in another stﬁdy directed by Kvafaceus, it waé found
that a significant falling off in the delinquency rates
: recurred each yéar durihg the June, July and August
periods when schools‘were not in session. The students
were more likély less frustrated when out of range of thé

31

school's influence,

IOgehafer and Olexa, 17.

3lw111iam'Kvaraceu4, "Delinquency: A By-Product of
the School," School and Society, ‘LIX, (May, 1944), -pp. 350-1.
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In studies completed by Gold, Schort, Polk, Cooper
and Kvaraceus, it has been reported that delinguents héd
lower grades, more academic fai}ures, poorer grades, |
higher truancy rates, and more school dropouts that hon-
delinquents.32

Dr. Kvaraceus feels that our presentldurriculum
is not appropriate to the ‘néeds and interests of lower
class youth. Hé believes that the courses of study in
public schoolé today favor the acédemically-talented
middle class éhild and are highly prejudicial to both the
non-academic and lower class youth. He believes that many
of the pfobiemslof dropouts and delinQuents take root in
the'curriculum.33

If, and as research indicated, track systemsAare
producing detrimental effects upon a substantial,pdrtiop'
of our students, then alternative educational strategies
should be developed and examined in greater detail. Here
again, and as with respect to both the qﬁality and paucit&
of information dealing with the negafive impact of track
systems, an effective model of evaluation needs to be built
into any innovative method déveloped. To date,. this has
not been done with any vigor, and accordingly, much of the

data on open classrooms and individualized teaching, for

instance, remain highly impressionistic and most unconvincing.

2xvaraceus, 353.

; 33Nelson S. Burke and Alfred E. Simmons, "Factors
Which Precipitate Dropouts and Delinquency," Federal
Probation Vol. XXIX, (March, 1965), p. 32.

R o ey
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CHAPTER III

Methodology

Specific Hypothesis and ngor Concepts

The school picture ‘as represented by the delinquent
is frequently pictured as an unsatisfactory, unsuccessfui.
unhappy and frustrating experience that was generally

, 3

accompanied by undesirable behaviof. Schools assume a
tremendous respohsibility for develpping desirable behavior.35~
Yet there is evidence that the educafional policies, progranms,
and curriculums are not meeting all students' needs.

From the many school factors studied it is suggested
that the school program or curriculum is responsible for
much of the thwartings and frustrations in delinquent |

36

behavior. Cohsequently, this research investigated the
relationship between the-tracking system aﬁd delinquent
behavior. Specifically, the two hypotheses researched are
as follows:

1. There is no stafistically significant relation-

_ship between track positions and incidents of juvenile
delinguency as measured by court adjudication.

3L"Kvaracetlls, 165.
35Polk and Schafer, 13.
36Ipid., sb.
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2. There is no statistically significant relation-
ship between track positions and juvenile delinguency
as measured by incidents of arrest.
The two above hypotheses will be tested at the .05 level of
sigrificance. Because of the non-direction of the hypotheses

a two-tail test was used.
Design

Selection of Samvnle

A randomized sample of 120 high school students
from Warren Western Reserve High School located in VWarren,
Ohio, was utilized for the study. A list of 1971 graduates .
.was obtained and the table of random ﬁumbers was employed in
‘the sample selecfion. Only those students who enrolled for

the fall term of 1967 as freshmen were utilized.

Collection of Data

The incidents of court adjudication and poliée
arrests were collected from the juvenile éourt dockets and
‘records at the Trumble County Juvenile Court and the Warren
City Police Department.respectively. The months that data
were not collected from were June, July and August. Only
pre-graduation adjudications and arrests were accounted.

The permanent school records at Warren Western
Reserve High Jchool were utilized in obtaining track
information. Though séhool records‘did not indicate track

position officially, track position was decided by two judges
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and the rencarcher. If the tudent took Engelich fn Lhe
college preﬁaratory or the goneral section it was conceded
»tﬂat.fhe student was cnrolled in.thc collegze prenaratory
"scction. He invariébly had other college prenaratory courses
in which nearly all enrollces were college bound. Fesides
using the snecific English section as an indicator of track
vosition, other courses. such as foreign languages, advanced
math and sciences were also used as an aid in determining

track nosition of each student.

Reliability and Validity

‘The method of collection of data was accomplished
through the use of documents. The gathering of information
from such sources does not require cooperation of the indivi-
duals about whom information is-being sought, .as does thé use
of questionnaireé, interviews, and observations, thus
increasing the accuracy. of the information sought. The
researcher does acknowledge the funneling effect in resnect
to the reporting of incidents of juvenile delinquency. Thus,
reliabilify in this study was based upon the assumption
that.documents accurately reflect incidents of juvenile
delingquency.

Yalidity was established through the use of a team

of judsoes in measuring track nosition.

Scorinz
In reference to how delinquency was scored, a numeri-

cal value of one was assigned if the particular subject in
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the sample was officially adjudicated delinquent according
to the definition stated. A numerical value of zero was
assigned to the subject who was not officially adjudicated
delinquent. Hence, either the value of one or -zero was
assigned to each subject. After this assigning of values,
the'ones were counted. Thisfscore represented the juvenile
delinquency rate for the college bound and non-college
bound groups. Then all the zeros were counted. This score
represented the non-delinquency rate for eéch group. This

same procedure was employed for determining the arrest rate.

Incidents of Delinguency Adjudication

Juvenile delinqﬁency was defined as those‘youth who
were officially adjudicatéd delinquent b& the Trumble County
Juvenile Court for violating State, County, or Muni?ipal
statutes excluding tréffic offenses of ‘a minor nature.

The researcher realizes that this definition of juvenile
delinquency created a "funnel effect" in that not all
~juveniles who were committed or referred to the courts

were adjudiéated delinquent. In faét,~only a very small
proportion of these.individ&éls are evef ad judicated delin-
quent. The use of dfficial'adjudication as the definition
of delinquency should result in a conservative test of the

dependent variable, delinquency.
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"Over one million. (1,112,500) juvenile delinquency
cases, excluding the traffic offenses, were estimated as
being handled by all juvenile courts in the United Stafes
in 1972. These children represented 2.9 percent of~all
children aged 10 through 17 in the country.">’ '

Authorities recognize that the above'figures do
not represent the actual Qolume of delinquent'behavior.
They underrepresent the total picture for there is a
funnelling effect"” or a "sieve pfocess" that. removes many

38

known law violators from the official books. Recorded

delinquency is what comes through this sieve with its |

multiplé screens, For example, in a Study made in Los

Angeles a few years ago, it was shown thatlof 52,398 juvenile

acts which had come to the attention of the police, only

8,615 juveniles weré brought to the court, with only the

'small figure of 875 being incarcerated.39
The effect of the "funnelling or sieve process"

can be seen-in the self-report studies 6f forterfield,

Short and Nye, which suggeét that perhaps as many as ninety -

percent of all young people have committed at least one

37Juvenile Court Statistics, 1972, Department of
Health, Education, and Welfare, 1972, p. 32.

38Polk and Schafer, 6.

39Joseph W. Zaton and Kenneth Polk, ileasuring Delin-

guegcx (Pittsburgh: University of Pittsburgh Press, 1961),
by 5. '
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act for which they could have been brought to juvenilev
cour’c.u'O These studies suggest that there is a great
volume of hidden delinquency that does not come to the
attention of the authorities. The official delinquency
records, thereforé, do not ‘provide a'représeptative samﬁlé
of those who have difficulties in living up to social

]
:

expectations,
Arrest

Arrest is defined as the arrest of a student during
his/her high school career for the violation of State,
County or Municipal statutes excluding traffic offenses of

a minor nature.

Tracking"

Many school systems assign their students to classes
according to intelligence or achievement. These classés,
usually called tracks, are composed of étudénts with Similar
ability. Théy may be placed in.slow, regular or fast sections.
The students who are placed in slow or regular sections, for
examples, may be in vocational or general educational trackéy
whereas students placed in the fast sections may be in the

college bound track. 41

quustih B Porterfield, "Delinquency and Outcome in
Court and College," American Journal of Sociology, 49 (Novem-
ber, 1943), p. 200, :

41James S. Coleman, Adolescent and the School, (Kew
York: Basic Books, Inc., Publishers, 1965), p. 154,
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‘ The'Administrative Staff Bulletin from the Warren
City Schools stated that the philosophy of the tracking
system was to provide for the_fﬁllest possible develophent
of all pupils in terms of their ascertainable potentiali-
ties, needs, and'interests. This means the recdgnition:of
and the provision for the individual differences in pupils}
differences not only amon& pupils but differences within each
pupil as well., This tracking system was designed to meet
fhe needs, inferests. and abilities of all students. This
tracking progfam challenges the-moét capable learner without
placing unrealistic demands upon the less able pupil. It is
this philosophy.of providing for-ali pupils that has led to
theldevelopment of this system.,LP2 '

The Administrative Bulletin further stated that-
two factors héve a very imporfant bearing on the success
of the tracking systém. First, it must be recognized fhat
what teachers do in adapting content and method to different
educational programs determines largely'how effective the
provision will be in meeting the needs of pupils in terms
of increased learning and attainment of goals. |
Secondly, in any edﬁcational program there should
be provision for the adjustment of individual pupils from
one program to another. MNo pupil.should feel that he is

locked into a particular program. There must be

"

2pdministrative Staff Bulletin, N-4, July 1, 1965,

p. 10,
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flexibility. The able student must demonstrate hic ability
to stay in tﬁe tfack designed for faster learning pupils,
while the slower learning pupil'éhould always be made to. feel
that he can change his status'by doing better work. Flexibi-
lity is a must. |

The trécking system was divided into five tracks:
Accelerated Science and Mathematics Program, Track I, Track
II, Tresk LI, ahd'the Occupational Program,

The Accelerated Science and Mathematics Program
was designed for the exceptional student who maintained
a high standard of performance. The I.Q. of this sfudent
was 124 and above.

- Track I was designed fbr the fast pupil who has
superior ability, excellent work habits and attitudes,
maintains a superior standard of performance on tests and
attacks, organizeé and completes new tésks with a high '
degree of independence. This track was also designed for
. the students who use references and’materiéls on their own
initiative and is able to apply finding; to class work and
consi;tently achieves above grade level standards.

Track II was designed for the pupil who has average
to above average ability; satisfactory work habits and
attitudes; maintains fair to goodﬂstandards on performance
on tests; completes daily assignments with fair to above
average mastery .of skills; attacks, organizes, and completes

tasks with a fair to good degree of independence.
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Irack III was desigr :d for the below average pupil
who has below average ability, poor work habits, and wﬁose
achievement is below grade level standards. | |

The occupational program was designed to providg
for slower learning pupils'who'cduld‘no longer profit ffom
school instruction and who were unable to suédeed in the

e

Track III orogram.

Identification and Classification of Pupils

In order to place pupils in the apprdpriate track
designed to meet their needs, it was necessary to have an -
arfay of.facts about each pupil in order to distinguish him
as an individual. These facts about the pupil included a
wide variety df_factors such as physical devélopment, social

background, mental characterisfics, educational achiéveﬁent,'.

[ interests and specialities. Not all of these facts about the

pupil could be reduced to objective measures; but there were
four types of data that were reduced to objective measurés."
These data were used to make much better that chance appraisals
of the pupil's ability to succeed in school work. These:
four types of data used were:
1. Scores on mental tests: This measure represented
the potential ability of the opupil; the educational
level he was expected to reach. It was given in terms

of percentile.rank, intelligence grade placement, and
intelligence quotient. A

2. Scores on standardized achievement tests: This
measure represented the ability of the pupil. Therefore,
it was important as an index to represent strengths
and weaknesses of the pupil in his basic educational
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tools. Scbres were given in terms of percentile rank
or grade level for reading, language and arithmetic.

' 3. MNarks in 5chools This measures again represented
abilities of the student and was important in guidance

. because it was more than 'a-simple rating of achievement;
it was a reflection of the pupil's personality as it

- affected others, vivaciousness, motivation, cooperative-
ness, talkativeness and the like. Grades contain
elements related to success that are not measured by
tests. - : ;

L, Estimation of'pupil by teacher from classroom
observation: Thilis is a behavlior observation on the
teacher's part estimating the pupil's ability, attitude,
and motivation. The teacher's knowledge of grade
standards, how the pupil rates with regard to oral work,
written work, group activities, manual activities, work
habits, ability to verbalize and generalize, all resolved
by the teacher to a common denominator in estimating

" the ability of the pupil in relation to classroom
achievement. From this estimation the teacher makes a
recommendation fﬁr the -placement of the pupil in one of
the five tracks.*3 :

The students within the Warren School System were not
only tracked in high school but were tracked'in junior.  They
were assigned to.a track at the end of the sixth'grade,. This
was considered the most critiéal‘time in the student's

il

educational career.

Upon assignment intb one of the five tracks, the
student's eﬁtire elementary record was reviewed using the
four types of data as a basis for piacements ‘

1. The ability of the student,

2. His record on standardized tests,

3. His marks in school subjects, and

¥31p14., 15.

44Administrative Staff pulletin, 0-1, July 29, 1965,
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L, . The estimation of the pupil from classroom

observation.,

| Four criteria were gonsidered in placing a student
in a track. Two ofvthe four cfiteria were scores made on
group tests: fhe-third-was_a grade point average in academic
subjects and the fourth was the teachers' judgement., To be
placed in one of the tracks, a student must have met at
least three of the four criteria. ’

‘This data was to assure as valid a placement as
possible in one of the five tracks in the junior high
school. The elementary principal and the sixth grade feaqher ‘
were to ‘share the responsibility,fof'the recommendation of
the. type of educational program for each student entering
a junior high from his elementary school.

Once the students weré‘assigned to one of the five
tracks in grade.éeven, a continuous evaluation of their
progress and adjﬁstment was carried out. It was impossible
to accurately predict at the end of grade six the aptitude
the students displayed. For this reason,’the teachersAand
.counselors worked closely together to guide individuals

from course to course as their needs and aptitude emerged.

Statistics

After the scores were counted for the sample, the
researcher used the following statistics: Z test, t test and

the Yules Q for association.
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Limitations of Lhe Study

One important limitation of the study is the sample.
The sample consists of only 12d‘students from a particular
section of the cﬁpntry during a Speéific period of. time.
Whether the findings would'be the_sahe,with other students
in other schools at different times cannot be known accurate-
ly. In drawing conclusive inferences from thgse data about
schools generally,'the reader must exercisé caution.

Another limitatioﬁ of the study is the influence
of uncontrolled extraheous variébles. For instance, the
studeﬁtsﬁ father's occupation and the student's intelli;
gence quotients were not controlied and both of these
variables may have contributed to the results.

Finally, a limitatioﬁ,was experienced which has
confronted many behavioral-science studies related to the
question ofvvalidity of measures. The court data must be
viéwed only as gross underapproximétions of actual violations

of the law and may well uhderrepresent the delinquent behavior

since the definition of delinquency used requires that the

illegal act be known officially and that some action be
initiated against the offender. "When an official defini-
tion of delinquency is used any differences in rates of
delinquency noted may be atfributed to 1) differences in
actual behavior, 2) differences in the knowledge of official

agencies to the offender, or 3) both of these elemen‘cs."u5

usDelbert Elliot, "Delinquency, School Attendance and
Dropout," Social Problem, No. 3 (Winter, 1966), p. 310.
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The .use of official adjudication and police arrest
study should result in a conservative test of the hypothesis
since the kinds of distortion or biases introduced by the
knowledge and reaction of official agents would tend to
work against the.hypothesis. However, the researcher wili
assume that this possibility of differences in the knowledge
or reaction of official aééhcies ﬁo'the.offender does not
exist in this study. Fallacies in this asSumﬁtion will be

accepted as limitations of the study.
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CHAPTER IV ~

Findings of the Study

During the summer 6f l974,ldéta were qollected from
official school transcripts} céurt records, and police
records from a éample of the graduating classAof 1971
from Warren Western Reserve High .School. At the time of
the data colléction all members of. the 6lass had either

graduated, dropped out, or transferred to another school.

Characteristics of the Sagple

Characteristics of the graduating élass of 1971
from Warren Western Reserve High School are presented in
Table 1. The figures reveal that the graduating class -

of 1971 contained a small proportion of Black students.

The sex ratio appears to be.evenly'distributed while the
proportion of non-college bound student's ié slightly
higher than college bound. There was no record of
social class, or father's occupation.

| Table 2 presents the characteristics of the sample
population that were selected from the graduating class of -
1971. For the purpose of fhis'study; comparison-of these
figureé with those of the other graduating class revealed
that they are véry similar.in nature. The Z test for

differences between proportions was used to evaluate the




TABLE 1
CHARACTERISTICS OF THE GRAUUATING CLASS OF 19712

e

Race - Sex : Track

. A College
White 79% Male 51% Bound /42,2%
Black 21% . Femald : 49% ‘Non-college

Bound 57.8%

4The total N is 438.

TABLE 2

RACE CHARACTERISTICS OF SAMPLE AND
GRADUATING CLASSa

Sampleb Graduaténg
. Class™
White 81.7% 79%

Black 18.3% ' | 21%

aThere was no statistically significant

‘difference between these groups; Z is .75.

Prpe total N is 120.

cThe,total N is 438,

observed differences between the two groups. The.findings
indicate no statistically significant difference between

the graduating class and thé éample as far as race, séx, and
track are concerned. The level of significance utilized

was the .05 level.,




TABLE 3

SEX CHARACTERISTICS OF SAMPLE AND
GRADUATING CLASS2

—— e T, — =S =

——
S— = T = —_—

Sampleb Graduating
: N Class¢c
Male . 51.0% : 51'.0%
Female 49 ,0% L49,0%

53.

8There was no statistically significant
difference between these groups; Z is .051.
PThe total N is 120.

CThe total N is 438.

TABLE 4

TRACK CHARACTERISTICS OF SAMPLE AND
GRADUATING CLASS2

Samp.leb Graduating
Class®
College Bound 39.0% | 42,0%
Non College Bound 61.0% , 58.0%

— —

— —==

4There was no statistically‘significant
difference between these groups; Z is .60,

®The total N is 120.

®The total N is 438,
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Table S shows the dictribution of track position
by race for.the sample. For purposes of this, the five
tracks utilized by Warren Westerh Reserve High School
for student placemeﬁt were collépsed into the two inclusivé
tracks of college preparatory and non-college preparatofy.
Forty-four percent of White youth as compared ‘to eighteen
percent of Black youth were:assigned to the college

preparatory track.

TABLE 5
DISTRIBUTION BETWEEN TRACKS BY RACE2

Race College " Non-College Total

Whiteb A 568 | 100%
Black® 187 - 82 - 100%
8z is 2.71
Brhe total N is 98.

®The total N is 22.

The Chi-square test was used to determine the degree
of significance of this disfribution. A statistically
significant difference at the .05 level was obtained.

The distribution of track position by sex is
presented in Table 6. These figures indicate that girls
were only somewhat more likely to be assigned to the

college preparatory track than boys. -Furthermore,'no
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significant difference was found to exist when the Z
test for differences between porportions was used. Thds,
sex does not appear to be an important factor in track

assignment.

TABLE 6
DISTRIBUTION BETWEEN TRACKS BY SEX2

B e o
pem— ... o —

Sex - College Non-College Total

Male® 397% : 61% . 100%
Female® 417 59% , 100%
2z is .071.

The total N is 6L1.
CThe total N is 59.

Table 7 presents the distribution between track
positions by previous academic achievement. The Z test
was used to examine the differences between the proportidnsr
A Z test of 7.36 was obtained which is statistically
significant beyond the .05 level. Thus, previous
achievement appears to be definitely associated with

track assignment.
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TABLE 7

DISTRIBUTION EETWEEN TRACKS BY PREVIOUS
ACADEMIC ACHIEVEMENT2

College? Non-College€.
High Average - | 81% . - 25%
Low Average 19% ' 75%
Total , 100% - '100%
8z is'7.36.
PIhe total N is 47.

CThe total N is 73.

The Effects ofVTrack Position Upon Behavior

The figures in Table 8 indicate that when Juvenile

Court adjudication was used as a measure of juvenile

delinquency, thirteen percent of the non-college bound
stﬁdents were delinquent during niéh school, as compared .
to only two percent of the college bound students. Using
the Z test for differences between proportions, the
researcher found the differenqe to be statistically
significant beyond tha .05 level. Therefore, there
appears to be a significaht difference between track

positions and juvenile delinquent rates.
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TABLE e _
DIFFERENCE PETWEEN TRACKS IN DELINQUENCY RATE2

College Bound Non—College Bound
Non-Delinquent? ' 989 ' 87%
Delinquent® - 2% 13%
Total | 1004 100%

S —
——

%2 18 2:5173 7 +05.
Phe total N is 47.
®The total N is 73.

Table 9 is an expansion of Table 8. The delinquent
catégory in Table 8 has been sub-divided into "Delinquent
before 9thAGréde" and "Became Delinquent During High School."
The rationale for this sub-division was to examine tﬁe
possibility that the longer ohe is exposed to the track
system, the greater the opportunity for‘the system to effect
the student. | |

The t test was used as the test for significance
of difference between two proportions for Table 9. The
researcher found there to be no significant differences
in delinquency rate by date of first court entry. The
t test revealed a .135 which is not significant at the .

.05 level.
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TABLE 9
DELINQUENCY RATE BY DATE OF FIRST. COURT ENTRY?

——— ST m‘

College Bound Non-College Bound

Proportion N ' Proportion N
Non Delinquent - - 98%: 46 - . 87% 64
Delinquent Beforé ——
9th grade : 00% 0 2% 1
Became Delinquent |
During High School . 2% . 11% 8

Total 1002 47 100% 73

—
Y

2t is .135; p .05.

Table 8 revealed that there was a statistically

significant difference between.tracks with respect to

delinquency rate. The measure of association between
these variables is indicated in Table 10. Using Yule's

Q to measure the degree of association; itvwas found that
a .73, a high degree of association existed between track

position and delingquent rates.




TABLE 19

MEASURE OF ASSOCIATION BETWEEN TRACK POSITION AND -
DELINQUENCY RATE2 :

41

Delinquent Non Delinquent
CollegeP | S Y
Non Collegec o 9 A ' 64
aq isf.73.

Yrhe total N is 47.
CThe total N is : -

The figures in Table 11 reveal that when police
arrest records were used as the juvenile dellnquency rate,
nineteen percent of the non-college bound students were
arrested as compared with four percent of the college
bound students. Using the Z test for differences between
proportions, the test reveaied the'difference to be
statistically significant beyond the .05 level. Thus,
there is a significant difference between track positions
in juvenile delinquency rates,

 The figures in Table 12 indicate who had been
arrested before high school and during high schoel. The

category "Arrest” has been divided into "Arrested during

High School" and "Arrested before 9th grade". This was done

to examine the amount of time one was exposed to the system.
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TABLE 11
DIFFERENCE BETWEEN TRACKS IN ARREST RATE?

College'Boundb Non College Boundc

Non Arrest ' ‘ 96% . 81%
Arrest _ ‘ L4 19%
" Total : - 100% . ' 100% °

" B e e s S — o e e e e e i A A e e e
—— ———

87 15.2.79; p .05.
b

The fotal N is 47.
CThe total N is 73.

| TABLE 12
ARREST RATE BY DATE OF FIRST ARREST®

College Bound Non Collége Bouﬁd

Percent N Percent N
Non Arrest » 96% Ls 81% 58
Arrested Before
9th Grade _ 0% 0 3% 2
Arrested During .
High School k7 2 - 16% 13

Total 100% 47 . 100% 73

2% 18 (127,
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Using the t test as the measure for significant
difference in arrest rate by date of first arrest, a vglue
of .127 was revealed. This didinot prove to be statistically
significant different at .05 level. .

The purpoée of Table 13 is to determine the degfee
of association, if any, between track position and arrest
rate. The rationale for %his table is based upon the
statistically significant difference found between trackv
positions and arrest rates as shoﬁn in Table 11, Using
Yules Q, the degree of association found between the variabies

was a .68, a moderately high degree of association.

TABLE 13

MEASURE OF ASSOCIATION BETWEEN TRACK POSITION
- AND ARREST RATE2

Arrest Non Arrest
. b ’ s
College I . L5
Non College® 1 59

2 is .68,
Brhe total N is L7,
°The total N is 73.
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Summary

In the high school studied, non-college bound
students experienced lower academic achievement. Students
from Black families were disporportignately assigned to
“the non-college bound track. The non-college bound student
experienced a greater numper of arrests and delinquencies

than the college-bound students.



Ls

CHAPTER V .~

Interoretation of Data-and Conclusions

The preceding chapfers have deécribed.the trackiné
system as used by ascertaip;ng public high schools as.an
integral organizational component. A high scbool, Warren
Weétern Reservé, wés then selected. A study was conducted
to examine thé relationship between the track system and
delinquency. The findings of this study have been reported
in Chapter Four. It was found that the non-college bound
track produced greater delinquenéy and arrest rates than did
the college bound track. While the data presented in this
study cannqt provide definité.answers, they do in combi-
nation with findings from other studies and behavioral -
theories provide a basis for possible explanation of the
reiationship between the tracking éystem'and delinquent
- behavior. |

Looking at Table 8., Difference Between Tracks in

Delinquency Rate, and Table -11, Difference Zetween Tracks

in Arrests Rate, the non-college bound student ranked higher

in both arrests and delinduencies; A possibility exists
that the non-college bound'students were lbw in motivation,
committment to school, grades, involvement in school |
activities, and conformity to school rules because teachers,

counselors and others éxpected them to behave that way.



L6

When the analysis was further limited to those students
who did not have a court record prior to entering high school,
a greater percentage of non-eoilege bound students‘becéme
officially delinquent for the first time during high sehool
as>shown in Table 9. When. the analysis is limited to
those students who had no arrest fecofd. excluding traffic

arrest, prior to entering high school, a greater percentage

of non-college bound students were arrested as shown in '

Table 12, Tables 9 and 12 indicated that the non-college
bound student.displayed-negetive behavior more so than_the‘
coilege bound students. Also, Tables 9 and 12 indicated
that mofe negatiVe behavior in the form of arrests and delin-
quencies was displayed during high school rather than junior
high school. This may suggest‘that the longer the exposure
to the system, the greater ite effect, thus reinforcing .

the self-fulfilling prophecy and negative self-concept.

In short, it is suggested that these students were
trapped in a(negative self-fulfilling pfophecy.' This cohcept
is rooted in’thebassumptioh that en individual's concept of
himself; his abilities, his identity, his sense of worth,
and his behavior is partly determined by how others define
him and react towards him.46 |

In the high school studied, the difference in achieve-
ment was great. Table 7 shows that a far greater percentage

" of college bound than non-college bound students placed high

in previous academic achievement of their class (81 percent

46Rosenthal and Lenore, 3-8,
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versus 19 pcrcént), while almost the same percentage of
non-college bound students placed}low in previous academic
achievement (25 versus 75 perpehf). It may be that non-col-
lege bound students do not do as well in school work becaﬁse
of their family background. Thesé stﬁdents more often :
receive lower grades‘because they did nof perform well in
elementary school and thué have fallen behind in the
accummulation of learning; Moreover, their family life

and background are not conducive to a learning environment. ' 1
Hence, upon piacement-into the n0n;college bound track, the . -"
studént fulfills the expectations of that track. More |
simply,<trackiné may well generate éelf-fulfilling differences

in teachers' expectations by the very nature of the cate-

gories and labels employed.

This researcher feels'fhe self-fulfilling prOpheéy
may have been paftly formalized by a possible grade ceiiing‘
for non-college bouﬁd student's and grade floors for college
bound students. By virtue of being assignéd to a non-
college track, the teachers expectations were fulfilled in
that they may have felt that non-college bound studenf's
do not deserve the same objéctive grade rewards as do collgge-
bound students, since they are less bright and perform less
well. This whole idea is based oﬁ the requirements used
by the school studied of assigning a student to a particular -
track. Each track had criteria to be met before assignment

to that track. For example the Accelerated Science and
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Mathematics Track required a 121 I.Q. and above with

standings of 8 and 9 for achievement tests plus a grade

point average between 3.0 and 4.0 on a four point scale.

The QOccupational Track requifed an I.Q. of 80 or less with
stanines of 1-2 for achievement tests.and a grade ﬁointﬁ
average of .5 and below. To the extent a grade ceiling did
operate for non-collége bbuhd students, lower grades were
further assured by the absence of available potential ‘
rewards for aéhievement, with resulting deterioration of
motivation ana commi tment.

Immediately, the student may be perceived By the
teacher'as not éo bright and,vtherefdre,'the teachers will
have lower expectations of the student because of the
track position of the student.. These lower ‘track students
had two disadvantagés: 1) their lower track status and
2) lower teacher expectations. In other words, the non-
college bound track implies ‘that the student is not so
bright, the student is dull, uninteresting; and possibly
a behavior problem. Therefore, the teachers will hold

lower expectations of their students. These are the child-

ren who as seen by their teachers,'are not likely to succeed

in school and life.

Teachers in lower tracks do not set standards as
high as those in middle and upper tracks. Diverging
standards by teachers could be responsible to some degree
for divergence between aspirations and achievement among

the non-college bound student. In other words, variation
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in teachers' expectations and standards may contribute to
differences in pupil attainment and aspirations.

If teachers‘believe that their students are brighter
than others, these students will probably be brighter.

- Perhaps, these teachers also treated their students in a
more friendly, pleasant, and enthusiastic fashion when they
had more favorable expectations for their intellectual
development, It is these unintentional influences from fhe
teacher that may effect the education outcome.-

Brookover indicated in his research that high
academic performance is associated with high esteem and
individuéls develop loyalty and commitment to a group or
organization to the extent that the group generates in
the person's positive feelings about h:i.mself;L"7 Several
social scientists have contended that the lower the
expectations by teachers of students in low-ability group
(non-college bound track) have a dampening effect on self-
esteem. Sexton made the following observations:

The teacher learns that the student has a low

IQ rating and puts him into a slow moving group
where he is not expected to do much or be given
much attention. He is bright enough, however, to
catch on very quickly to the fact that he is not
‘considered very bright. He comes to accept this
very unflattering appraisal because, after all

the school should know. He is in his pigeon hole.

He can't get out, and what is more, he doesn't try;
he accepts his fate. His parents accept it, since

u7Wilbur B. Brookover and David Gottlieb, A Socio-
logy of Education. (New York, New York: American Book, 1964)




after all the schools should know. Intellectually,

he is lost. He has accepted this low appraisal of -

himself; and Bgth he and society must suffer the

consequences. o

Unfortunately, there are no systematic measures of

teacher expectations for this study. ‘However, evidence
from other studies suggest that teachers of non-college
bound students probably harpour lower expectations:

In a tracked school the teacher categorizes the .
students not only in terms of the influences he makes
from the child's classroom behavior but also from
the child's track pos1t10n. The teacher has learned
to expect certain kinds of behav1or from members of
different tracks. -

_ Because a teacher has categorized a student, he
may in his own behavior toward the student emit
expectations to which the student will conform. It is,
in short, an example of the self—fu&filling prophecy.

' The negative behavioral tendencies.

This is consistent with the labeling syndrome.

That is, the assignment to a non-college bound track confers
on students a stagmatizing label which in turn erodes |
self esteem and commitment to the goals and norms of school
and society.

A student enters'a.social category not of his own

volition. The label attached to that category attaches
to him as a person., If the label carries with it a
negative stigma, he becomes a stigmatized individual. His

peer group and others view him not so much as John Doe,

48Patrlcla Cayo Sexton, Education and Income: Inequality
of Opportunity in the Public Schools, (New York: Viking Press,
19315, P. 52. :

ugDavid Hargréaves, Sdcial Relations in a Secondary
School (New York: Humanities Press, 1967), pp. 105-106,
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a unique individual, but as an occupant of that category,l
a type of person. They treat him accordingly, perhaps '
unintentionally. He in turn, finds himself coming to |
believe the label, accepting the stigma, viewing himéelf
as a lesser person and not so bright. His self concept:
is negative. His level and quality of behavior may decline
along the way as him expedtations of himself gradually
deteriorate. He>may turn toward other, less humiliating
activities, fréquently seeking and finding others with a
similar plighf. Together they reinforce each other in
their antagonism toward the system that stigmatized them,'
and together théy pursue other s Bitalaniia and
satisfying goals. |

Labeling may then be considered an important‘
process in producing the negative personal, educatiorial
and behavioral effects of assignment to the nonfcollege'
bound track. Several researchers have noted the negative
evaluation attached to the non-college bound track. In
one particular infer#iew, a high school student stated,
"around here you are nothing if you're not coliege prep."_s0

It was further evident that the self-fulfilling
prophecy was partly formalized by the fact that race
appeared to be an important.factof in track assignment

as indicated in Table 11. There-were 44 percent of white

5%pavid Mallery, High School Students Speak Out
(New York: Harper and Brothers, 1962), p. 55.
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youth as compared to 172 percent of black youth assigned

to the college preparatory track. Only 56 percent of white
youth were assigned‘to the non-@ollege bound track comﬁared
to 82 percent black youth. These figures indicated blacks
were more likely to be assigned to the non-college bound
track than whites. School officals may well have been
influenced in subtle and dnfecognized ways by direct
knowledge of faﬁily background, thus, white students may
have been judged to be better sucéess risks than were
stﬁdents frombblack families.

In any case, minority studenfs were disapportionately
subjected to whétever negative effects are associated with
the'non;college bound track. This track became a repository
for students who not only had been less successfuﬁ in school,
but alsé had beeniless capable.and promising; thus, the .
formal structure itself was ready for the convergence of
students with less than favorable self-images, attitudes and
norms. .

From‘the-school studied, the non-college bound
students experienced greater arrest and delinquency rates
as indicated in Tables 11 and'B’ respectively. . Negative
behavior here may be largely a rebellion against the school.
At the least, being outside the mainstream of success in
school may leave many students more open and susceptible
to deviant influences. These findings suggest possibly an

important factor into delinquency is having a non-college
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bound status in the school's tracking system, with the low
achievement, frustration and stigma that accompanies that

track.

Summary

It is very possible that the relationships between
track position and the educational outcomes may have been
the result of eitraneousvinfluences rather -than track
position. The researcher certaihly believes extraneous
iﬁfluences dia contribute, But. the real issue concerns
itself with how much did track position affect the students.
The lack of confrol over all possibie'influences made it
impossible to assess fully the relative impact of track
pos1tlon. A

ThlS researcher believes that one possible medlatlng
process is the self- fulfllllng prophecy, in which teachers
of. the non-college track expect less and get less. This
hypothesis is consistent with studies of the effects of
teacher expectation on pupil performance, attitudes, and
behavior. |

The labeling procese holds that the negative
evaluations directed at non-college bound students by
teachers and by peers tend to lead to a deterioration of
self-esteem, aspirations and educational commitment;. In
essence, the non-college bound student falls behind and

rebels.,
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The findings also probably resulted in part from
}differences between tracks in tﬁe level of interest, |
energy, motivation and instructional quality by teachefs._
Finally, it is possible the degree of personal commitment
of students to school may have varied between the éollége-
bound and the non-college bound sfudents. If a student
makes a decision to attena'bollege.‘his attitudes, behavior,
motivation, and‘performance are likely to be consistent énd
in accord witﬁ the school's normé and teacher expectations.
The students Qho do not commit theﬁselves to the goal of
coilege are less likely to caonsider conformity to school
norms véry impoftant. All of'these processes probably
combined and interacted with one another to produce the
findings presented. _ |

In short? frack position may have affected academic
achievement, involvement, conformity, and persistence in .
school, as well as delinquency, partly because of labeling
and the negative expectations by teachers bf non—college'
bound students iﬁ turn led to a deterioration of commitment,
motivation, self-esteem, performance and misconduct. .
While further evidence is néeded, the literature and argumehts
just cited support the validity of the argument that the
self fulfilling process and the labeling syndrome was an
important part of the overall social and educational process
in the school studied.

The data for this study suggests a need for further

research, based on a larger sample and a greater number of
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variables. [To the éxtent;that the findings are valid and .
general, they suggest that, through tracking, the school is
partly to blame for the manyzprbblems of non-confofmity and
failure. Therefore, there is a-need to develop' new
environments of_learning.

New and imaginative snddavors must be pursued.

They must be humanistic agd:equalitariah. These environ-
ments ﬁust be'carefully planned and evaluated so that théy
will be based on recent evidence so that new knowledge can
be systematically developed about what models.are most effeétive.
| It is also vital that alternatives to public schools
be planned and tested at the same‘timé that efforts are made
to effect reforms within the framework of public education.
Yet these reforms and alternatives must also be measured,
assessed, and compared to other types of learning en?irqhments
if they are to avoid falling into the same situation as
today's present system of education. ‘

Education must afford a ghance for every studentito :
experience an individualized mind expanding, joy producing,
educational process based on equality of opportunity. But
it must do even more. "Education must address itself to

the vital issues of man and his survival."51 ’

SlGeorge B. Leonard, Education and Ecstacy (New
York: Dell, 1968), p. 124,




56
BI BLIOGRAI'HY
Books

Brookovef. Wilbur B. and Gottlieb, David. A Sociology
of Education. Second Edition. New York:
American Book, 1964.

Bryner, James R. and Pounds, Ralph L. The School in
American Society. New York and London: The
MacMillan Company and Collier-MacMillan Limited,

1967.

Carriker, William R., ed. Role of the Schdol in Prevention
of Juvenile Delinquency. U.S. Department of Health,
Education and Welfare, 1963.

Coleman, James S. Adolescents and the School. New York:
Basic Books, Ines, Publlshers, 1965.

Conant, James B. The Comprehensive ngh School. New
York: McGraw Hill, 1967.

Eaton, Joseph W., and Polk, Kenneth. Measuring Delinguency.
Pittsburgh: Un1vers1ty of Pittsburgh Press, 1961.

Glasser, William, M.D. Schools Without Failure. New York;
Harper and Row Publishers, 1969. :

Gold, Martin. Status Forces in Delinquent Boys. University
; of Michigan, 1963.

Gordon, C. Wayne. The Social System of the High School.
Glencoe. I1Tinois: The Free Press, 1957.

Hansen, Carl F. The Four-track Curriculum in Today's High
School. Englewood Cliffs, New Jersey: Prentice-
Hall, Inc., 1964,

Hargreaves, David. Social Relations in a Secondary
School. New York: Humanities Press, 196?.

Juvenile Court Statistics, 1972. Department of Health,
Education; and Welfare, 1972.

Kelly, Camille. A Friend in Court. New York: Dodd, Mead,
and Co., 1942,

Leonard, George B. Education and Ecstacy. New York:
Dell, 1968 . i



Lichter, Solomon. The Dropouts. New York: The Free
Press of Glencoe, 19H2.

Loken, Joel 0. Student Alienation and Dissent. 'Englewood
Cliffs, New Jersey: Prentice-Hall, Inc., 1973,

Mallery, David. High School Students Speak Out. New ‘
York: Harper and Brothers, 1962.

Merton, Robert. Social Theory and Social Structure.
: Glencoe, Illinois: The Free Press, 1957.

Moore, Bernice Milburn. 4YJuwvenile Delinguency: Research,
Theory, and Comment. Washington Assoclation for
Supervision and Curriculum Development, 1958,

Olexa, Carol and Schafer, Walter. Tracking and Opportunity--
The Locking-0ut Process and Beyond. London:
Chandler Publishing Col, 1971.

Polk, Kenneth and Schafer, Walter. Schools and Delinquency.
New Jersey: Prentice-Hall, Inc., 1972.

Quay, Herbert. Juvenile Delinquency. Princeton, New
Jersey: D. Van Nostrand Co., Inc., 1965.

Rosenthal, Robert and Jacobsen, Lenore. Pygmalion in the
Clacssroom. New York: Holt, Rinehart and “inston,
l 9 . ) '

Shulman, Harry M; ‘Juvenile Delinquency in American Society.
New York: Harper and Brothers Publishers, 1968.

Spears, Harold. The High School for Today. New York:
Greenwood Press Publishers, 1950.

Stinchombe, Arthur L. Rebellion in a High School. Chicago:
Quadrangle Books, 1964, '

Tanner, Daniel. Schools for Youth. New York and London:
Thz MacMillan Company and Collier-MacMillan Ltd.,
1965. '

Task Force Report: Juvenile Delinquency and Youth Crime.
The President's Commission on Law Znforcement and
Administration of Justice, 1967.

U.S. Department of Health Education, and Welfare. Positive
Approaches to Dropout Prevention. Washington, D.C.:
U.S. Government Printing Office, 1973.

Van Dyke, Henry Thomas. Juvenile Delinguency. Boston:
Ginn and Company, 1970.




83
Articles

Burke, Nelson S., and Simons, Alfred E. "Factors Which
' Precipitate Dropouts and’Delinzuency." Federal
Probation, Vol XXIX, March, 1965

Closson, Fred I.  "Delinquency: Its Pfevéntion Rests Upon
the Academic Community." Clearing House, 45,
January, 1971. :

- Courter, Claude. "The School's Role in Combatting and
Preventing Juvenile Delinquency." The School
Executive, LXXV, September.~l955

Delbert, Elliot.. "Delinquency, School Attendanee and
Dropout." Social Problem, No. 3, 1966.

Kvaraceus, William, "Delinquency-A-By-Product of the
Scﬂgol." School and Society, LI%, No. 1533, May,
1944,

Porterfield, Austin L. "Delinquency and Qutcome in Court
and College." American Journal of Scoiology, Vol.
L"9't l9’"’3 .

Stﬁllken, Ed H. "The Schools and the Delinquency Problem."
Journal of Crime, Criminology, and Police 301ence.
Vol. 43, No. 5, January-February, 1953.

Vinter, Robert D.  and Sarri, Rosemary Ce "Malperformanee
in the Public School; A Group Work Approach.”
Social Work, No. 10, January, 1965.

Veropson, G.A. "Critical Review of Grouping." The High
School Journal, 48, April, 1965.

Bulletins

Administrative Staff Bulletin. N4, July 1, 1965.



	109 Matteson001
	109 Matteson001
	109 Matteson001
	109 Matteson001
	109 Matteson003
	109 Matteson001
	109 Matteson001
	109 Matteson001



