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To: English Department Faculty

From: The Composition Review Comm1t tee, G. Murphv, Chairman
fe: Loteerels |

The following statement is offered ¢s bac!qround information to the
revision of the compositinon scauznce.which will be before the EB3Yn for
consideration. The Composition Review Comnittee, as announced early in the
fall, was charged with the responsibility of studving the entire composition
program. Early in the delibereations. w2 decided not just to "revise" existing
courses, but to "design" a composition piogram that we hoped would be suited to
the needs of our students, our d°Daer°nl, and our un1verswtv ’

In order to accomo]1sh th:J taCL, ,hﬂ comaiLtee soent a great deal of time
this vear, not just in looking at course descriptions or hour reauirements,
but in discussing the general, hroad questions that underlie meaningful curr-
iculum revision: what are the needs we nust meet? what are the difficulties
we face? what reasonable, attainable eunds can we strive for, etc.?

The committee‘begah With'aﬂfeéognition of'Some of the problems all of us
as teachers of comnosition in this department have faced: '

1. Our composition program had not: underqohe'close scrutiny for a long time,
and important decisions affect1ng its " *ructure had been made on an
ad hoc bas1s :

Basically, not much exceot adJustment 0. ‘course hours or numbers had
been done to our composition ofierinas .for some twenty vears-- from, in
fact, the ddys of “Communication" offerings. During that time, many
things had happened: a removal of the "oral composition" comoonent
from our courses and a subsequent recuction in nhumber of hours of
requirement and length of time we had students; a drastic change in
student academic preparation Tor co]1ege;lexcitinq theorv and research
about the teaching of composition: the addition of mandatorv pnlacement
testing; the institution of "dovelopmonta]" sections of 550 and then

English 520 later, etc.

During the time -these significaﬁt‘éﬁénges in student nopulation
and the discipline itself were going on, we "adjusted" the seauence, add-
ing courses to an existing framework.(which we didn't Took at carefu]]y),

revising wording, etc. There wasn't an opportunity -- or we didn't avail
ourselves of it-- to "start afresh" with a complete review of the
sequence. :

2. Obvious problems with the courses as thev now stand, particularly with the
550D sections, became increasinglv anvarent.

Originally, the developmental sections were instituted in order to give
the Tesser nrenared student the onvportunity to enjoy a smaller class

size ( and hence more individual attention) and writing center support to
bring him up to the same place in ten weeks that "requlariv" admitted
students could attain to. " That hope has simnly not materialized: too
many students from 550D are simoly not readv for 551 (manv because they
lack the reading skills and ability to write about what thev had read
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cenerally emphasized move in 5502), and siudencs dronned 551 at an
alarming vate (40%). Porhans even worse, 551 instructors found themselves
betveen ¢ vock and a hard vlace: vaecing cither the lTowering of their
standards for 551 or giving Re's 1o an inovdinate number of students.

The mistake was one of iheoir:  stecents wno are "below average" writers
nced more time to develen aid vractice thoir veading and writing skills,
not just more concentraicd instrucwion. What seemad to be called for was
a seavence in which siudents conic moved, entering at the place best
suited Tor them, and avriving at the desived icvel of comvetence in
writing at the end of 551, Ue diccussed the vossibilitv of reducing

or changing the focus of what is curventlv being done in 551 and

even moving reseiwrch writing to @ GGO level couvse. But our committee
agread that we did vant studcats ¢ have vho expericnce ot using

writing as an investicative touil, 1ot jusct ior universitv use, but also
as an activitv full of vaituc v and oi dtseiy and Tor them.

The Yo Eniry gqrade has not done what 9t was designed to do (or hoved to
be able to do).

iy R i mnwivaczd student an opnoriunitv
Pirs witaeas bzing Younishad! by D's or
Vobhan migac 5ot have-bzen his fauit

The LE grede was insviveved ¢ o
Lo wuik longoer at hiis viricineg sy

F's causea by Tack of pvcpevacio
entirelv. (Pemciber ihat v 19y Vs inaiituted 4t the same gime that
the roauivoncut hoere was T;“ur(i S uhvce cuaviers of 4 o.h. courses to

o crarters of 4 g.uhe) e v o v da, v had no Yswvecial track®
courses gearved to the swecic! coillvics (or Tack of abilities) of the
students.

What hds actualiy haveoosu vitn 2's is 2 varversion of the intent:

StudCHtL use' the grade ©o yvaioan Crants o scholarshins, they "use" it

to "shon" for courses thoy cin pac s, vhoev dicavizar and evade the help
wa as insivuctors can give thoa, ehu. In eddition to tha internal problems

with the LNE we witness so ovewa, thove 15 a very real administrative
problem with the NE i the ratier of record-keeping at the university.
vhite cevtainly not thz nost come=iling yveason 7or changing the grading
svstem, the administvation's rcatess to Took into NE abuses and oroblems
deserves consideratioi. '

The connrosition coursas an € 52 o by devevicasnt are so variad that

exnoctat s of the Lras 0 0 s e, eenes used (unich reflect
philcsonnies of teaching,, 5 .7 3 ald acvivivies required or
encovrag:d, cic. offcr 50 baoLa Vst ey Lo insuructors that little

"comion e"“CEat1on OT SLLECC Yud o i3 veached.

Thoe f=ci L7 coordinsteo s 1L 3¢ s oy e Tition 1S rooted in
0 TacTors: o2 Torgz Livner oy i 2ouae Leaching and a vaque, undefined
course content.  Text options are o) wianv aad varied that they contribute
tittle, if anvthing, to coovdinaiiong Tittle or no direction is given

to type of work reauircd. 7The result has been an increase of



idiosyncracv in a (non) sequchce where students have to"advance"
sunnosedlv, and vet ithere is no wav for tcachers to assume that
students have had similar exveriences or instruction. Certainlv,
no one desires to stifle the individual crecativitv and talent of
instructors, but some deuree of "comron" knowledae and commit-
ment to avnroach is necessary.

Our pronosal, then, we hove, illustrates a better (not nerfect)

anproach to our composition vrogram. Basically, we have designed

a.

a scauence oY four courses, vith svudonts reauived to vossess
cevtain skilis at the cavry voine vu cach course. To the siudent
possessing those shills (asseszed v our bast krowledye bv the
nlaccnent enam and diagnostic cssay). we offer the course designed
1o heln develop chose sicitls.  In othar vords, a voorly brenared
student may have Lo iaibe four cuariers of comnesivion (520,540,550,
551), but a weli-bvevercd one can enter at 551 and complete the
seauence with one course,

a coobination in the courses o both veading end iriting exnericnce,
so tnet students can Teavn to sCe wricing from cie versvectives

of both rcader and wiiter. = ST

a course governed muie ¢iosely then hevetofore, with some content
and cipectations wandaved to wmovide Tnstvuctors vith a degree of

reasonable direction,

a grading systom thot avierds S viay o coesion sikilis, but
woronable nromise.

does not nut Lhy stodens on @ weasaibl of on
The NC demonstvates cleawviy vue wwod vor reoovition, althouch it

‘does not penatize the sovdont’s ovevail aversge,  lovever, i the

student is placed corvesely aud 97 he veceives a 0 twice, he will
have a clearer sigual givcn him than the N has done,

a set of courses unich w2 hona vortvays viriting the way we know it
is done: as a vrocess of fearnine lanyuage as the need occurs and
in the most effective vay vessiole. By providing students with the

ohvortunity to devise st tegics vor using the vrocess well, we will

give them a much wore wractical kind of instruction than we have
aone before.

The members of the Conposivion Revicw Comiittee ave tiore than hapny to
discuss any of these voints with the muivers o7 the denariment.

Lenmosition Review Committee:

Lo i yohy, chairman
L. NeCracken
Il. Finney
G. Salvner
i J. Maszon
T. Coneland
A, Budan
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English 520. Basic Writing Workshop. Instruction in the skills necces-
sary for accurate and effective writing. Focus is on the writing of

syntactically well-formed and properly punctuated sentences and on the
develonment of a variety of effective sentence patterns coherently ar-
ranged within compositions. Students meet three hours a week for lecture
and three hours for individualized instruction. Does not count toward
the graduation requirement in composition or the humanities area require-
ment. Open to students on the basis of English Placement Test results.
Grading for English 520 will be A, B, C, NC. 4 q.h.

English 540. Introductory College English. Practice in developing the
reading and writing skills necessary to begin English 550. Focus is on
using active reading strategies including the writing of precis, summary,
paraphrase, and short essays to demonstrate comprehension, retention, and
application of college-level reading material. Does not count toward the
graduation requirement in composition or the humanities area requirement.
Open to students on the basis of English Placement Test results or upon
successful completion of English 520. Grading for English 540 will be

A, B, C, NC. 4 qg.h. ‘

English 550. Composition I. Strategies for writing essays, from the
earliest planning stages to final revisions and editing, with emphasis on
the roles of writer, audience, and purpose as they affect a piece of
writing. Most essays are written in response to assigned readings. Open
to students on the basis of English Placement Test results or upon success
ful completion of English 540. Does not count toward the major in English
Grading for English 550 will be A, B, C, NC. 4 q.h.~

English 551. Composition II. Continued practice in writing essays.
Emphasis is on the process of investigation: -exploration of topics, formu
lation of tentative theses, collection of data from suitable primary and
secondary sources, and appropriate presentation of the results of these
inquiries. Prerequisite: English 550 or equivalent or permit on the basi
of English Placement Test results. Does not count toward the major in Eng
lish.. Grading for English 551 will be A, B, C, NC. 4 q.h.

English 550H. Honors Composition I. Strategies for writing essays, from
the earliest planning stages to final revisions and editing, with emphasis
on the roles of writer, audience, and purpose as they affect a piece of
writing. Writing assignments treat a broad range of ideas, especially in
response to the reading of essays by masters of English prose. Stylistic
experimentation is encouraged so that each student can develop a distinc-
tive writing style. Prerequisite: eligibility for the Honors Program and
permit on the basis of English Placement Test results or upon recommenda-
tion of 550 instructor. Does not count toward the major in English. Grad
ing for 550H will be A, B, C, NC. 4 q.h.

EﬁéLish 551H. Honors Composition II. Executing research’'on a topic of
some depth, resulting in a substantial investigative paper. Research is
conducted independently and focused on a single project. Prerequisite:
Eligibility for the Honors Program and one of the following: English
550H or equivalent, permit on the basis of English Placement Test results,
or recommendation of 550 or 551 instructor. Does not count toward the
major in English. Grading for English 551H will be A, B, C, NC. 4 q.h.




The following statement is offcred as background information
to the rcevisions of the composition courses which are before your
committece for consideration. The changes in the courscs which
catisfy the university requirement in Basic Composition will, we
believe, constitute a program best suited to the neceds of our
students and our university.

I. The revicw of the composition courses was undertaken hecause
of the following problems:

1. The existing course descriptions fail to reflect carrent
nractice in the classroom and/or rescarch about the tcacao-
ing of composition.

2 Thirty-six to iorty pcrcent of students over the lust
several years test below the standard decmed necessary for
cnfrance into regular EFuglish 550 courses. Current depart-
mental practices of offering developaental sections of
I'mglish 550 and use of the N¥ grade have not been success
ful alternatives to bring these students up to the Tevel
required for successtul compiction of the soquence, us
witnessced by the forty to sixty percent attrition/failure
rate in English 551. . - e

3. The administration has requested a review of the A L O, NE

grade. -

TI. The courses as revised offer the following solutions to these
problems:

current theory und practice and especially to integrate
reading and writing instruction,:

2 Entrance requircments lLave been established for 550 to
better insure that studencs have the skills nccessary for
successful completrion or the course; appropriate courscs
to provide students with the instruction nceded to bring
them to those entrance standards arc offered.

5. The ¢rading pattern in all courses has been chanued to
A B C / NC, thus providine 2 clecarer plicture of student
procress in the scquence wvhile giving them an oprortunity
to improve thelr skills without penalty to the GPA.

1. The description of cach course has been rewritten to refleoect





